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I. TEACHER'S GUIDE

The oral language lessons that are part of this manuval were de-
veloped and field-tested on kindergarten through third grade children
at Keaukaha Elementary School, Hilo, 'Hawalii. '

A, Underlying Assumptions

1. General Assumptions: ‘

a. Hawaii Islands Dialect (HID) is 2 respectable, useful
tool of communication for its speakers. But because it has a limited
range of coverage and usefulness in terms of educational, social, and
economic considerations, those who speak HID exclusively need to |
learn to speak Standard English (SE) as well. T

b. Because instruction in our schools is done in SE and
those students who are not familiar with or have not developed some
facility with SE are at a distinct disadvantage, early education of
these students must focus on the development of skills in the use of
SE, - : ’
c. Oral language development precedes and facilitates de- -
velopment in reading and writing. Mere "talking' activities will not
suffice to develop skill in oral language use.

d. Young children in the early elementary grades, because
of their love of mimicry and their desire to please the interested
adult, are receptive to structured oral language lesscns as developed.

e. The divergence in language usage from SE should be
dealt with in terms of contrasts in dialects rather than in terms of
correction through remediation. Because HID speakers are native
speakers of English, they need to have intensive training and practice
in certain, rather than all, SE grammatical and phonological ‘struc-
tures of high-frequency occurrence which are either absent from or
used differently in HID. ‘

f. Focusing on a few ‘argets at a time, furthermore,
makes learning more efficient and more efiective.

g. Audio-lingual training is the basis for further language
development and for this reason exercises need to revolve around
speaker-listener situations.

h. Oral language practice is more meaningful when done in
groups since the group situaticn provides the child with opportunities
to listen to and speak with an adult model and his peers and bring
into play non-verbal communication behavior - posture, gesture,
expression - which are important, natural components of oral com-
munication behavior. ‘




i. The teacher who uses these lesson materials is one who
has been provided with training in understanding the more basic prin-
ciples of linguistics and language learning of young children diréctly
relevant to these lessons, the essential contrasts between HID and
SE, and with training and demonstration in using relevant second-
language teaching methods and techniques.

2. Basic Assumptions About the Teacher:

Successful oral language teaching presupposes that the teacher
has the qualities that are shared by all effective teachers: interest in
and understanding of the interests, needs, capabilities (maturational
level, attention span, etc.) of her children and can anticipate possible
problems; patience so that when her students stumble, hesitate and ‘
need repeated and varied practice, she provides the time and help nec-
essary; and perception, resourcefulness, and flexibility which enable
her to create and seize opportunities for learning and reinforcement
and readily adapt the conditions and materials to meet ihe children's
needs. She is one who is aware of her own areas of weakness and
tries to improve and/or compensate for this. |

Above and beyond this, the teacher serves as a good listener
and a SE speaker. She listens to the children and herself; she at-
tends to and cares about what is béing said and how it is being said.
Her atiitude toward usage and pronunciation is neither puristic nor
"anything goes. " Her attitude toward the dialect spoken by the chil-
dren is not one of scorn but respect, Her intention is not to eradi-
cate the dialect but to add to the children's store of language skills.

Her entire language use is the model - the verbal as well as
the non-verbal behavior. She sets the example for her students to
mimic consciously and unconsciously. She is the center - the initiator
and guide - of language learning activities. ‘

Finally, she is one who has been and is being provided with
training and demonstrations necessary for effective presentation and
follow ~through. ' '

B. Project Lessons

1. Lesson Goals:
a. An understanding of the responsible roles speakers and
listeners play in communicating ideas and feelings and in establishing
social contact.




b. A realization that there is another variety of English
(SE) and that this variety is appropriate for more formal situations
such as the classroom, as opposed to less formal situations such as
the playground where HID is appropriate and expected.

c. A progressive control and some degree of mastery of
the structural and phonological targets used in meaningful and appro-
priate context - both conventional formulas of greetings, polite forms
of request, and ways of exchanging information,

d. A degree of skill in generalizing and applying learned
responses whenever appropriate in as many situations as possible;

i. e., internalization of these language skills. Progress toward a
kind of automatic control of these features of language that enables
the child to manipulate them with some facility and accuracy when the
need arises.

e. A growing confidence in speaking SE.

2. General Design of the Lessons:

These lessons were written for kindergarten through third
grade children to be presented for approximately 30 minutes per day
(for either two 15~minute or three 10-minute language sessions) in
classes averaging about 25 students.

The initial language sessions, covering a period of about a
month, revolve around the structure lessons alone without the pho-
nology lessons. After five or seven structure lessons have been com-
pleted, the phonology lessons and the structure lessons are taught
together at each language session. (Refer to the ''Sequence of Pho-
nology Lessons.') When the time comes for the two types of lessons
to be presented together, the initial portion of the phonology lesson,
PartI, (the first time the target sound is introduced), is presented
before the structure lesson is introduced; however, the initial portion
of the grammar-based phonology lessons on /-s, -z/ - noun plural
finals, third person singular verb finals, and noun possessive finals,
and on /-t, -d/ - past tense verb finals, are presented after the pres-
entation of the dialogue of those structure lessons. After the initial
presentation, the other portions of the phonology lessons are pre-
sented either before or after the other preseniations of that particular
structure lesson.

The structure lessons (one set for each grade) are sequenced
in target.presentation in that particular targets are presented a few
at a time (per lesson) and each succeeding lesson, while focusing on
particular targets, gives additional practice for previously presented
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targets. The phonology lessons, on the other hand; are not sequenced
in this manner. Such a sequence was not possible because of the diffi-
culty in avoiding the use of sounds not yet mastered by. the children,
the same set of lessons serves all grade levels, the phonology lessons
accompany different structure lessons per grade. level, and because of
the need to afford the teacher some flexibility in using the phonology
lessons - with the exception of the grammar-based lessong - whenever
she so chose. However, sequencing, -in terms of focusing on a target
at a time.and in terms of holding the children responsible for 'pre-~
viously learned targets: is maintained.

C. Preparation
1. Classroom Environm:ent:

The classroom in which the language lessons are presented
must have an atmosphere that is conducive to attentive listening and
speaking.

If the classroom atmosphere is.one of congeniality
and freedom, the student will find it easier to
imitate and exaggerate the sounds which seem
peculiar to him, Strain or an ill-at-ease feeling
prevents development of the flexibility which is.
essential in learning new patterns of sound and
structure. ! . ~ ' '

To the extent that she can exercise control over time and
place, the teacher should try to carry on the language sessions when
and where disruptions will be minimai; e. g. » she may wish to avoid
periods just before and after recess and lunch because they may be
peak periods of excitability and/or restlessness. She should feel
free to carry on the language session at different times of the day
as she deems necessary and suitable, - : » S

‘The teacher should arrange the seating with the following in
mind: B & : :

t

! Robert Lado and Charles C. ‘F'ri-es," English Prdr;un‘ciatiog:
Exercises in Sound Segments, Intonation, and Rhythm (Ann Arbor, -

Michigan: The University of Michigan Press, 1954), p. v.

-
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a. The ease with which the teacher can move around the
room to each child to ensure attentiveness and accuracy in re-
sponding. :
b. The ease with which each child can hear the teacher
and his peers.

c. As the activities progress, the need for the weaker
students to be seated near the abler ones who will be additional
sources of good models.

2. Teaching Aids:

Whenever possible, the teacher can use appropriate audio-
visual aids with appropriate cues to implement and enhance learning,
always making sure that they never distract the students nor detract
from the aims of the lessons. Examples and detailed explanations of
the possible aids are found in a separate section, "Audio-Visual
Aids. " '

3. Pupil Preparation:

At the outset and throughcut the entire language session, the
children need to understand and learn the following:

a. Any oral communication requires attentive, active
listening to the speaker, whoever he may be, and clear, sufficiently
loud and natural speaking to enable the listener to understand what is
being said and to respond accordingly. The children should be led
to understand that when communication breaks down the fault may
lie with the speaker or the listener or both. . S

b. The basic ground rules under which to operate, i.e.,
what they may and may not do, must be explained clearly and emphat-
ically. Where reasons for the rules can be explained, this should be
done to ensure the full co-operation of the children. These rules
once set, must be consistently, constantly, and fairly maintained for
more efficient use of time and for more productive sessions. The
ground rules should include the following among others:

1) Being attentive and alert, listening for a modeled
utterance to be completed before responding, and responding as an
individual or as part of the group as signaled by the teacher.

2) Responding in a natural, conversational manner at
. the normal rapid rate of speech. :

3) Behaving with respect.for others. Showing this
through attentive listening and making allowances for mistakes and
the need for correction. :

However, the most effective learning takes place as a

5
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result of seeing the teacher exemplify the qualities mentioned above.

c. The kinds of activities they will participate in and the
ways in which they will respond need to be carefully explained and re-
peated as needed. The teacher can refer to these activities (role-
playing in dialogues, etc.) by name or ky hand signals so that only
brief and simple signals (verbal and/or visual) need to be used to
identify the activity and the required response. For example, for
choral repetition, after the teacher models the utterance, she makes
a circular motion with one hand or both; for individual repetition,
after modeling, she points to an individual so that he alone responds
while the rest listen.

D, Presentation

1. Essentials of SE Pronunciation:

As a model and as a teacher of SE pronunciation, the teacher
needs to determine what does and what does not constitute standard
pronunciation. To arrive at a set of criteria, it is useful to consider
the categories and explanations furnished by Robert Politzer2 as
guidelines:

[ Sociological criteria:/

Sociological criteria would be based on the
simple recognition that for some strange and
often undefinable reasons certain pronunciations
are associated with ignorance and are considered
substandard while others are not. . . . For
purely practical reasons, the teacher of standard
English is undoubtedly forced to take into con-
sideration these linguistically rather arbitrary
dicta of society. At the same time, however, he
must realize that they are arbitrary and not make
the old mistake of teaching that standard English
is defined by the speaker's avoidance of certain '
socially unacceptable pronunciations. (p. 8) -

2 Robert L. Politzer, Problems in Applying Foreign Language
Teaching Methods to the Teaching of Standard English as a Second
Dialect, Research and Development Memorandum No. 40 (Stanford
Center for Research and Development in Teaching, Stanford Uni-
versity, Stanford, California, December, 1968), pp. 8-9.
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%, /"Phonemic criteria T

Phonemic criteria for establishing stand-

ard English would attempt to avoid pronunciations
which would, by introducing additional homonyms
into standard speech, create problems and mis-
understanding in general communication or in
reading instruction. (p. 8)

[ Grammatical criteria:_/

. . . a pronunciation must be considered a sub-
standard (and conversely an alternate standard
pronunciation must be taught) if it interferes with
the possibility of using standard grammar. . . .
There are various substandard pronunciations
which make it impossible to use standard gram-
mar. Principally, these substandard pronuncia-
tions consist in the dissolution or complete efface-
ment of final consonants or consonantal clusters,
on which much of English grammar depends; e. g.,
final -s as plural sign or a sign of the possessive
or the third person singular; -ed as a sign of the
past tense or the past participle. The failure to
produce the significant markers of tense or person
can hardly be considered a 'surface difference’
between standard and dialect and a minimal pro-
nunciation requirement for standard English must
necessarily include an adequate pronunciation of
final consonants and consonant groups of gram-
matical significance. (p. 9)

Standard English, like other dialects as well as other lan-
guages, has intonation patterns, rhythm patterns, and sounds pecul-
iar to itself. As the principal model and evaluator of SE pronuncia-
tion, the teacher of oral language must be aware of some of the es-
sential features that constitute the intonation, rhythm, and sounds
of SE; i. e., those accoustical cues that aid in communicating with
an SE speaker.

a. Intonation: the sequences of pitch levels and the
changes in these levels within an utterance.

P
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Commonly used intonation patterns:*

1) The fslling intonation:

The falling intonation refers to the pattern that in-
volves the raising of the pitch above the normal level and the low=ring
of the pitch below the normal level. Frequently the pitch is high on the
last stressed syllable or word in the sentence after which the voice
glides to the low pitch level and fades quickly away. When the shift
from one pitch to another occurs in a one-syllable word, the vowel is
prolonged and the voice glides from one pitch level to the next within
that word.

a) * This pattern is commonly used at the end of
statements:

.. -
e.g.,, My dog's| barking.
3L;.,

'b) 1Itis also sometimes used in giving commands
or making requests:

e.g., ,.Take this tg”_at‘l.lm
3

c) It is also used at the end of questions, espe-
cially those that are not answerable by yes or
no -- usnally those that contain question words
such as what, where, who, which, when, how,

and why:
! ,
e.g., ,What's your dogldding ?

3
Note: Since there are questions in English with the
same intonation as that of statements, it is important
_ that the children be helped to focus on the signal at
the beginning that tells that a question is being asked
as well as what his reply should be based on.

* Pitch levels: 1: high, usual stressed tone

2: normal tone

3: ‘low, final tone
A vertical line indicates that the pitch changes between syllables.
A diagonal or sloping line indicates that the pitch changes within a
syllable. A break in the horizecital line indicates a sustained pitch
with lessening of volume. An arrow indicates the direction the
» pitch -~ rise or fall -- takes before fading.

PR T
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2) The rising intonation:

The rising intonation refers to the pattern Whlch in-
volves the shift from the normal pitch level to the high pitch level af-
ter which the voice quickly fades away. Again, when the transition
from one pitch to another is confined to a one-syllable word, the
vowel is prolonged and the voice glides from one pitch level to the
next within that word.

a) This pattern is commonly used at the end of

questions . aving no interrogative word,
ordinarily answered by yes or no:

e.g., ,1s your brot-hert[hungry?

Note: Too frequent use of the rising intonation on
questlons should be avoided since it could create
the impression of artificiality or insincerity.

b) This pattern is also used in a series of words
or phrases on all members of the series ex-
cept the last and in series of choices on all
members of the series except the last:

| ‘y iy
e.g., ,I want anlapple,,.a' lmango,

[} .
zang_anfm

3 ; :

,Do you want anlapple& mango ?

3

Special Note on Intonation of Tag Questions:

(1) The falling intonation on the tag question: This pattern
indicates that the speaker is not asking for information
but is merely "making conversation" and/or asking the
listener to confirm his impression.

R / * ‘
e.g., ,That book iglinferesting, ign't it?

3! 3!
2
(2) The rising inionation on the tag question: This pattern
usually indicates that the speaker is asking for in-
formation. '

¢ )
e.g., . That book is —i;‘teresting, J_isn't!it?

I —
3




Possible method for aiding children in recognizing intonation
pattern:

If the children have difficulty in producing the appro-
priate intonation pattern, it might help to hum or "la-1a" the
change in pitches:

e.g., lgjla |1la.
3

b. Rhythm:

The regular recurrence of groups of syllables with one
stressed syllable in a group. The essential components of SE rhythm
include (a) grouping of words into phrases and pronouncing these '
phrases as a unit; i. e., making smooth transitions between sounds
within such groups; and (b) giving sufficient loudness to stressed
syllables and words and weakening unstressed syllables and words
within such a group.

1) Grouping:

The speaker's idea and intention determine the spe-
cific grouping of words; however, established usage does not allow the
speaker to separate words that are closely related in meaning or gram-
- mar. ("To separate words'' refers to making a slight pause between
words.) The sentence "My mother told me to read it," ¢ontains three
such groups - '"'my mother," "told me, " and ''to read it''; but in actual
pronunciation of the sentence, it would be more natural to group it as
either "My mother told me/ to read it," or ''My mother/ told me to
read it." '

: Each such group should be pronounced as a unit.
When such a phrase contains a sequence in which a final consonant of
a word is immediately followed by an initial vowel of another word,
the final consonant of the preceding word tends to become the initial
consonant of the following word in normal rapid speech. This is re-
ferred to by some as phonetic syllabication. For example, in the
sentence cited above the phrase "'to read it" (/tp riyd it/) is actually
rendered [td riy dit/. '

Careful attention to details such as phonetic syllab-
ication will help in the production of more natural SE rhythm because
the rhythm pattern would give the listener the impression of a smooth
flow of syllables within such phrases.

10




2) Stressing and Unstressing:

SE rhythm requires that there be marked d1fference
between what is stressed and what is unstressed. For this reason,
the stressed syllables should be noticeably louder ihan the unstressed
syllables. This applies to stress in a word and in a sentence.

Stressing:

Word stress: There are many patterns of word
stress. A few words have more than one accept-
able stress pattern: some change their stress
patterns according to the function they serve in
a.particular sentence.

Sentence stress; Sentence stress as well as de-
gree of stress is determined by the meaning in-
tended by the speaker. Because they usually
carry the idea of a sentence, verbs, adverbs,
adjectives, demonstratives, and interrogatives
are usually stressed.

Unstressing: :
Unstressing plays an equally 1mportant role with :
stressing in the rhythm pattern of SE. The :
vowels in unstressed position tend to be so weak

‘ that their quality is frequently indistinct. The :
schwa ./9 [ is the most important vowel in English "
unstressing. 3  Moreover, because unstressed
syllables and words are said so rapidly, they
are usually of very short duration.

Certain parts of speech such as deter-
miners, prepositions, personal pronouns, con-
junctions, and verb forms used as auxiliaries or
helping verbs are usually unstressed. And some
of these words have more than one unstressed
form, depending on their environment; e. g., the.

the:
i) May be pronounced /th/ before a vowel:
e.g., ''the apple"
ii) May be pronounced /@3/ before a consonant:
e.g., ''the man"

3 Morton J. Gordon and Helene H. Wong, A Manual for Speéch
Improvement (Englewood Cliffs, N.J,: Prentice-Hall, Inc., 1961),
pp. 31-3.
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Using unstressed forms is not a sign of carelessness
or sloppiness but, on the contrary, is a definite requirement of SE
rhythm. Regarding the contrast between the rhythm of SE and that of
HID, Gordon and Wong states:

Stress-timed rhythm is an important aspect of
spoken English. . . . Pidgin English rhythm,
as found in Hawaii is . . . syllable-timed and

has the typical staccato quality. 4

To counteract the tendency toward staccato rhythm,
the teacher must make a concerted and consistent effort to have the
children group words into phrases and pronounce them as single units
and to raise the pitch level high on the stressed syllables and lower
it on the unstressed syllables.

Possible method for aiding children in recognizing rhythm
groups: ‘

If the children have difficulty in producing the appro-
priate intonation pattern, it might help to tap out the termi-
nation of eéach group of words with a pencil, using the normal
rapid rate a5 the sentence is being modeled and as the chil-
dren repeat.

c. - Pronunciation of Sounds:

Accuracy.in pronouncing the sounds of SE is important in
differentiating sounds; e. g., between ''pen' and "pan.' (Since partic-
ular sounds which cause most difficulty to the children are treated in
the phonology lessons, only those areas that are not specifically
covered by the lessons are discussed here.)

Accuracy in pronunciation of a sound does not mean that
a particular sound is articulated (pronounced) in just one way regard-
less of where it occurs in a stream of utterance. A sound is pro-
nounced in a certain way according to its linguistic environment -
whether it occurs in initial, medial, or final position; whether it oc~
curs in stressed or unstressed position; whether it occurs before or
after certain vowels and consonants.

prs

4 Ibid., p. 25.
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The following is an example: '

/p/, [t/, and k] are aspirated (exploded with a puff of
air) when they occur immediately preceding a stressed vowel as in
"pin, " "tin, " and "kin.'" They are not usually aspirated when they
occur in other positions. The pedagogical significance of this is in
treating one of these sounds in isolation, the teacher would have to
take environmental conditioning into consideration.

Special Note on Pronunciation of /t/ between Vowels:

In words such as 'letter, better, water, butter, pretty,
city, eating, sitting," and phrases such as ''let her, write
it, get it, eat it, got alot, " it is highly recommended that
the "flapped t" pronunciation of /t/ be used. To produce
the ''flapped t, ' the tongue, instead of deliberately moving
up and touching the upper gumridge, flicks rapidly against
the upper gumridge or flicks it as it passes rapidly by.

Aside from the considerations to be noted for pro-
nouncing individual sounds in particular environments,
there is the consideration of pronouncing certain con-
sonants when they are syllabic. '

Special Note on Syllabic Consonants:

Some consonants in unstressed positions are often syl-
labic; i.e., the consonant itself is the center of a syllable
or it is a syllable in itself where the vowel which precedes
it is omitted.

Two of the consonants most frequently pronounced as
syllabic consonants are /1/ and /n/. /1/ and /n/ may be-
come syllabic when they have a common point of articula-
tion with the preceding consonant; i, e., the placement of
the tongue in producing the sound. since /t/, /d/, Inl,
and /1/ all have tongue tip contact on the upper gumridge,
it is possible toc pronounce /n/ and /1/ as syllabic. The
tongue tip is left on the upper gumridge after articulating
/t/, /d/, or [n/ and before pronouncing /1] or /n/. If
the tongue tip is'removed before pronouncing /1/ or /n/,
an extra vowel will be heard.

Below are a few examples of contrasts between two pronun-
_ciations of a number of words:

13
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Example: w/ syllabic consonant: w/vowel:

little - /1it1/ ital/
button /b3tn/ /batan/
garden | gardn/ /gardan/
important /impartnt/ /imp> rtant/
couldn't - [ kudnt/ /kudant/
isn't [iznt/ | iz ant/

- Using syllabic consonants is not a sign of carelessness or
sloppiness. It is highly recommended that they be used wherever
normal rapid SE pronunciation calls for such use.

Thus, good pronunciation requires that SE intonation,
rhythm, and sounds be rendered. Notions about clarity of articulation
and ease of hearing should not lead to distortions of any one of these
elements. Slowing down the rate of speech, exaggeration of stress
or of individual sounds sometimes are made necessary and/or inev-
itable by the demands of teaching; i.e., in modeling or in correcting;
but any such action should be immediately followed by normal rapid
pronunciation of that particular utterance.

9. Audio-Lingual Methods:

"a. General Considerations:

Efficiency depends a great deal on the number of re-
sponses which the students make during a given time. The time should
not be consumed by silence, hesitancy, or faltering which often indi-
cates lack of understanding of the required response, lengthy explana-
tions or directions or other forms of "teacher talk, " and/or inatten-
tiveness.

- A brisk pace throughout the language session would help
to maintain attentiveness and interest, keep boredom at a minimum,
and result in more efficient use of time. Briskness of pace does not
mean that an utterance is given at a speeded-up, unnatural rate; it
does mean there should be little or no hesitancy or fumbling on the
part of the teacher or the children. Because the teacher is well-
prepared and her: students know how to respond, she moves quickly
from directions to examples, from modeling to response, from re-
sponse of one child to another, and from choral to individual re-
sponse, etc.

Time spent during the language session, however, should
be balanced along with productivity and quality of productivity. Time
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spent motivating the children is well spent. Abrupt, mechanical
leaps into activities will take the children unaware and unprepared
and will require more time and effort in the long run to gain and
maintain interest and lively participation. Whenever she can re-
create normal oral communication situations of face-to-face or
telephone conversations between friends, between parent and child,
between a storekeeper and a customer ordering something, etc.,

she should do so. Such situations would tend to approach meaningful
situations for language practice and also help to make it more natural
for appropriate non-verbal communication behavior to come into

play.

As she moves quickly from one activity to another, the
teacher should be sure that she has given clear-cut signals as to
when the previous activity is completed and a new activity is about to
begin. Each shift or change in activity and steps in the activity
should be made smoothly and unambiguously by means of some kind
of transitional device, perhaps like ''You did very well. Now let's
try this. " In the early stages of the sessions, the children may have
to be reminded about changes, but as they become accustomed to
interpreting signals, more can be done in less time.

The time to proceed to a new type of drill, or lesson is
when the majority of the children have gained a reasonable mastery
of the targets given after all the items in the exercise or lesson have
been completed. The children should have been given ample oppor- -
tunity to acquire the materials being taught - a few repetitions do not
mean that the materials have been automatically incorporated into
the child's repertoire. However, prolonging repetitions of the same
exercise or the lesson can lead to mechanical mouthing of words. If
the children need more practice, more items conforming to the pat-
tern being practiced should be added and/or new situations created
because they want to feel they are progressing from one step to
another, from one level to another.

One of the most difficult tasks the teacher of these les-
sons has to face is the development of sound judgment as to when
"reasonable masiery' has been achieved. This is especially. true in
teaching SE as a second dialect since initial presentation and practice
may offer a superficial picture of the children's difficulty or facility.
Only thoroughness of treatment and the development of a relevant
standard of achievement will aid the teacher in making a sound eval-
uation. "Reasonable mastery' should take into account the readiness
and the capabilities of individual children, the strength of interfer-

15

ERIC

Full Tt Provided by ERIC.




ence from HID, among other things; it should not be thought of as
""complete mastery' which will take place only after constant normal
use stretching over a long period of time.

b. Presentation Techniques:

1) Modeling:

Modeling is the practice of the teacher saying first
that which the children imitate for the purpose of giving them an ac-
curate example, Natural, conversational SE intonation, rhythm,
stress, and pronunciation of sounds should be consistently maintained.
Regardless of whether the modeled utterance is for phonology or the
structure lesson, naturalness of the utterances should always be
strived for. The teacher will have to guard against allowing the need
for stressing certain sound and certain structural features to distort
the naturalness of the utterance.

Because the number of syllables that can be retained
by the ear is small, the children may stumble over certain "long" sen-
tences. One second-language teaching method used to deal with the
problem without distorting the natural rhythm and intonation of the
sentence is the "backward-buildup'' method. The difficult sentence is
separated into short, natural segments, building from the end of the
sentence to the beginning. For example, the sentence, ''The teacher
wanted me to clean the room, ' can be handled in this manner:
Teacher: Listen to this sentence: 'The teacher wanted me to

clean the room.'
Repeat this: 'to clean the room.'

Child: To clean the room.

Teacher: Wanted me to clean the room.

Child: Wanted me to clean the room.

Teacher: The teacher wanted me to clean the room.
Child: The teacher wanted me to clean the room.

Cautionary Note on using "'backward-buildup'' method:

The segments must be structurally possible and natural
and at-the same time should not violate the aim of a particular
exercise.

Examples:

If the children have difficulty contracting the auxiliary
"is" in the following sentence: ""A man's singing in the
shower,' it would be erronecus and misleading to segment
the sentence into "'a man's' and "singing in the shower."

Not only will this practice mislead the children about the
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grammatical structure, it may reinforce some children's
notion that "man's" is the plural form of "man."

In the phonology lessons on the grammar-based final
consonant final /-s/, a number of sentences have the words
with the final consonant target sounds in sentence medial
position to facilitate practice. If such sentences are seg-
mented at the end of words with such target sounds, the
exercise will lose much of its value. For example, if the
target was noun plural consonant final /-z/ and the sentence
the children had difficulty with was: "I see the ships in the
ocean, " it would be grammatically possible to separate the
prepositional phrase from "ships"'; however, because, for
the purposes of the phonology farget practice, the phrase
should be spoken without pause after "ships, ' the segment
would have to be "the ships in the ocean," and then, "I see

the ships in the ocean, "

2) Responses:
In handling responses, the teacher should (a) speak

in a natural manner at a normal rapid rate, using appropriate ex-
pression and posture, and (b) indicate by some signal when the chil-

. dren are to respond.

. Although it is in keeping with the need for brisk
pacing to require quick responses, the children must be allowed suf-

‘ficient time when they must do more than repeat a given utterance, to

think and decide. Other zhildren should not call out respcnses unless
they are asked specifically to help the child. If a child is having dif-
ficulty starting his response, the teacher can prompt him as long as
she guards against the child's becoming dependent to the extent that
he rarely takes the initiative to practice and learn.

£

To maintain interest, the teacher can help the chil-
dren gain some sense of achievement by asking a child to help anoth-
er, to help the teacher by carrying out some task like holding up the
cue cards, etc. To maintain attentiveness, the teacher should:

a) Call on the children in a random fashion - not
down the row or in any such pre-arranged and
fixed order that encourages a child to "tune-
off" until his turn comes.

b) Give the cue cr stimulus to the class before
indicating the type of response (choral or indi-
vidual) tc be made and the person or group
that will make the response.

17




c) Shift from choral to individual respenses at
random.

d) Have the attention of every student whether she
is working with an individual or group.

Choral and Individual Responses:

Choral Responses:

In conducting choral responses, the teacher should guard

against:

i) The children repeating along with the teacher. The
children should listen to the entire utterance and wait
for their turn to respond.

ii) Accepting a monotone or chant or dragged-out tempo.
The children should be asked to repeat -the utterance
in a nztural manner whenever they distort the rhythm,
intonation, and stress of an utterance. Not only is
such practice unnatural but it quickly becomes a habit

) that is difficult to break without persistent re-training.

Individual Responses: .

The teacher should have a pattern of asking for re-
sponses that would minimize the chances of a child's
making mistakes. Abler students should be called on
before those having difficulties. This will enable the
weaker students to have added practice and examples
before having to produce the utterance themselves.

The teacher should guard against the temptation to
rely too heavily on abler students, however. This prac-
tice usually results in insufficient practice for those
denied an opportunity to respond and inevitably in loss
of interest. -

In handling volunteers there are a number of factors
to consider. Volunteers should be called on often enough
so as not to discourage volunteering. The use of volun-
teers, especially the abler ones, can be very useful es-
pecially when the pace is slackening. However, exces-
sive use can lead to the teacher's losing control of the
class because of a few volunteers' monopolizing the
practice time and making it difficult for others to get
involved. This practice can also lead the teacher to
make an erroneous evaluation as to the progress being
made by the class as a whole,
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Note on Exclusive or Excessive Reliance-on Either
Individual or Choral Responses:
A balance should be kept between choral and individual re-
sponses in any given language session. Heavy reliance on
only one type of response will cause, aside from monotony,
several other problems.

Choral Responses Alone;

Too much reliance on choral responses tends to
mask individual errors and cause some students to
siacken participation since they know they would not be
called on. Those who are making errors will not be
aware that they are doing so and will be merely repeat-
ing and practicing their errors. The children will tend
o merely mouth words without thinking - an easy step
to hypnotic chanting and droning.
individual Responses Alone:

Excessive reliance on individual responses does not
enable the weaker or shyer child an opportunity to gain
confidence and added practice in speaking as part of a
group and of following the lead of the abler students.

Handling Correct and Appropriate Responses and Incorrect
and Inappropriate Responses:
It is essential that the teacher be so prepared and confident
of her lesson presentation that she is able to devote the
necessary attention to what the children are saying and how
they are speaking. If she is not totally aware of the re-
sponses being made, she cannot discriminate between the.
correct and appropriate response and the incorrect and
inappropriate response and therefore cannot handle the
responses adequately and justly.

In handling responses, it is vital that individual dif-
ferences be considered:

To hold all students responsible for the same stand-
ard is an impossibility in something as unpredictive
as imitative ability. The teacher needs to discover
the utmost capacity of each student in this regard

and hold him responsible for that capacity. This will
provide a goal for each individual which will not be
beyond his reach. 5

5 1,ado and Fries, Loc. cit.
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Correct and Appropriate Responses:

It is important that the children be given a clear sig-
nal that the response is correct and appropriate. This
reward of a word, gesture, or smile should be given
immediately after the response, If the reward is not im-

e | il

mediate or if there is hesitancy or lack of response, the
child as well as the class may think that the response was
not acceptable or that the teacher is not interested.

The correct and appropriate response is not neces-
sarily the response given in the lesson. Our language al-
lows a variety of responses to suit the same situation,
some of which are just as appropriate as others. For
this reason, if the child gives a response that is equally
acceptable, this should be pointed out to him and to the
rest of the class. However, if the child has not used the
target in his response and since he needs that practice,
he should be asked to give the other way of responding
without being made to feel that his original response was
inappropriate.

One way of handling this would be to say, "That's
good. You've shown us another way to say the same
thing (to answer the question). Now, would you say it the
way we've been practicing so that you can learn more ways
of saying the same thing?" Comments such as this will
help to instill the idea that our language allows us a choice
and these comments will further help to maintain motiva-
tion.

There may be a number of occasions when an appro-
priate response needs to be repeated by the same child
because it was not said loudly or clearly enough or be-
cause it is to serve as a model for others to repeat. In
asking for a repetition from the same child, the teacher
should use a simple explanation for the request. Some
children think that being asked to repeat indicates that
the response is unacceptable, especially if the request
is accompanied by a frown or a look of puzzlement.

Incorrect and Inappropriate Responses:

The children need to have an immediate, unambiguous
sign that the response is not acceptable because it is either
incorrect in that it does not conform to SE usage and/or
pronunciation or because it is an inappropriate response
to the particular question or exercise. The incorrect or
inappropriate responses will generaily fall into the

20
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following categories:
i) Dialect version of usage or pronunciation.

ii) Ungrammatical or, in terms of pronunciation, mis-
leading or incompiehensible because of substitution
or omission of certain sounds.

iii) Inappropriateness in word use or choice - which in
‘some cases is a matter of subtle idiomatic use.

If the response comes from a group, the teacher can
model the desired response and have it repeated.

(Note: An incorrect or inappropriate response from the
entire group may indicate that something other than the
group may be at fault. It may be due to imprecision of

. the directions, lack of adequate explanation and examples,
among other things.)

If it comes from an individual child, the desired re-
sponse can be quickly provided by the teacher, another
(abler) child or the whole group. The child can then re- -
peat the corrected response.

However, because these responses may be undesir-
able-for a number of reasons, the teacher should have
clearly defined verbal cues to differentiate among the
categories. The following examples are proposed as a
guideline to possible ways in redirecting the responses:

i) Dialect version:
Child: He playin' outside.
Teacher: When we're 'talking this way, ' let's say:
'He's playing outside, '

(If the difference is not clear to the child, say both

sentences - the dialect version and the SE utterance -

one after each other to check if the child is able to
discriminate between the two; then, model the SE

utterance and have him repeat it.) .

ii) Ungrammatical:
Child: He are playing outside.
Teacher: Let's say: 'He's playing outside. '
iii) Inappropriate:
(@) Teacher: What do we write with?
Child: A bicycle.
Teacher: Listen to the question again: '"'What
do we write with?'

(b) Child: Does a boy have an apple?

Teacher: Let's change that a little and say:
'Does the boy have an apple?'

21




A i

(c) Child: I'm going to home. Lo
Teacher; Let's change that a little and say:
"I'm going home. '

As much as possible the child should not be embar-
rassed by frequent reprimands or by having to make
several repeated, unsuccessful attempts at responding.
The amount of time the teacher will spend and the ap-
proach used in correction will depend on the situation and
the child; for example, the child may be interested but
shy, or the rest of the class may be getting restless and
inattentive. Whenever a child is corrected, he should be
given another opportunity at some later time during the
same session to make the same or similar response
correctly. '

There may be occasions when the incorrect or inap-
propriate response is given even after a number of at-
tempts at correction, especially because of the strength
of interference from HID, When this occurs, it may be
sensible and economical for the teacher to move on to the
next utterance or activity and return to the uncorrected
response at some later time. When such an occasion oc-
curs, it should be made clear to the children that the
response was not adequate and will be taken up later.

E. Integration With the Rest of the Curriculum

' Whenever and wherever possible, the oral language activities
should be_integrated with the rest of the curriculum in order to make
the children aware of the relevancy and usefulness of the language
activities. This can be done either by tapping subject matter sources
for practice material or by incorporating targets into the teaching of
other subject matter areas.
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I1. AUDIO-VISUAL AIDS

1. Pictures - ,
Pictures in a picture file, indexad, cross-referenced, and keyed
to the language activities to be used, will help not only to give
the children more meaningful and intéresting variation of cues
but also to. make for more efficient use of time.
Three kinds of pictures are useful for both the phonology and
structure lessons:

a. Pictures of individual persons and objects.

b. -Pictures of situations in which persons are doing something
(with or without objects) and in which the relationships of
objects and/or people can be clearly seen.

c.- A series of pictures on a chart. (A chart with pockets can
be readily adapted to handle a variety of pictures and can
be used for individual drill when needed.)

. Examples of useful sets of pictures:

a. for use with determiners "a/an."
b. for use with count and mass nouns.
c. for use with singular and plural nouns.
d. for use with minimal pairs in discrimination and
production exercises.
Appropriateness:

a. The picture, whether it is an actual drawing or a magazine
cutout or drawings on the board, must be large enough to be
seen by every child in the class. (Smaller ones can be used
for individualized instruction.) It should be clear, simple,
and unambiguous.

b. It should represent something that is familiar to the chil-
dren so that valuable time need not be spent with a new
(added) learning task of what the picture represents.

c. The picture should be relevant to the purpose; i, e., itlends

" jtself naturally to eliciting the desired response immediately
and with little prompting. For example, if a child is shown
a picture of a boy jumping rope and is directed to ask a
question about what the boy is doing, using "does" to begin
the question, the child would more than likely find it natural
to use the progressive form of the verb and say, '"Is the boy
jumping rope?' When the response is unexpected, it could
be that the verbal cue was misleading, but it could also be
that the picture was inappropriate.
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Use of the pictures:

a. Itis important that exact and simple directions be given as to
how the pictures are going to be used. :

b. Itis important that the directions and questions actually elicit
not only the structures and pronunciation that are desirable
but are meaningful, possible SE responses. Regarding the
example given in ''c" above, if the child had said "Does the
boy jump rope?" he would have fulfilled the requirements set
by the teacher but his sentence would be meaningless through
no fault of his own.

c. A sweeping movement of the hand over the entire picture
helps the children realize that the entire picture is the cue,
not only the small portion thai the teacher happens to be
pointing to.

Objects

Various objects collected in a box can provide visual as well as
kinesthetic experience to enhance the language activities. Toy
animals, balls of different sizes, paper flowers, containers of
cereal, rice, milk, etc., can be utilized for various activities.
For example, objects of different sizes can help the children with
the comparative-superlative target distinctior:s; milk cartons,
juice cans, etc., can give meaning to practice in mass nouns and
their counterg, and toys like a ship and a sheep can give added
meaning for practice with phonology lessons on minimal pairs.
Felt figures:

Felt figures on a board can be manipulated by the children
while practicing various language targets. For example, the chil-
dren can remove or place pieces that resemble the "character's"
belongings while practicing the use of the possessive nouns. They
can also be used to differentiate various characters when neces-
sary to some of the phonology sentence production exercises.

Puppets .

Stick or paper-bag puppets or inexpensive commercial finger
and hand puppets are excellent means of not only adding interest
and variety ‘o the language session but in helping to minimize
self-consciousness of the shy child since the puppet can "speak"
for the child. These puppets can be used as a means of introduc-
ing particular activities; i. e. , certain puppets signal discrimina-
tion exercises, or can be characters that take part in the dia-
logues. :

When used properly, the puppets can help to motivate the chil-
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dren and also soften the sting of making mistakes. Proper use
requires that the puppet be held up facing the listener. The
teacher can introduce puppets used as "speakers' in the follow-
ing manner: The teacher can say, 'Listen to what my puppet
(preferably using the name of the puppet) can say, '""and turns to
a child and says, ''Can your puppet say the same thing?" There-
after the teacher lets her puppet talk to the child's puppet.

Flash cards

Flash cards can be used by the teacher or children for cuing
or responding. Flash cards, made beforehand with numbers or
different colors, can be used to indicate mass class response to
cues; thus enabling the teacher to get immediate feedback as to
the degree of accomplishment, etc. These are especially useful
in discrimination sections of the phonology lessons.

Tapes

For the class: A

Tapes can be used to provide a number of opportunities for
the class, a group of children, or individual children. These
tapes can provide other model speakers (male as well as female
voices, child as well as adult voices) for variety as well as a ‘
means of freeing the teacher to move around the room to listen
to responses from individual children carrying on a drill with
the taped speaker. Many parts of the lessons as well as poems
can be put on tape. Taped models have a distinct advantage in
that the same intonation, rhythm and stress can be maintained
in repeated sentences.

For the teacher's own use:

The teacher could use the tape as a means of practicing
before presentation to the class.

There is, however, a problem that the teacher should be
aware of. This is the problem of the possibility that certain
sounds and certain contrasts may not adequately be captured
on tape.
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[1. PHONEMIC SYMBOLS
PERTINENT TO THE STRUCTURE AND PHONOLOGY LESSONS

(Note: The symbols are enclosed in / /. A hyphen before a phonénie'
indicates a word final sound. The use of the phonemic symbols fol-

lows that of H. S. Gleason! with the exceptions of /:»/ and [ ].)

Vowel :

Phonemes Key Words

/il sit, pretty, build, busy, been, women
liy/ seat, peek, happy, people, machine, believe
lel neck, head, leopard -

[/ bat, laugh- ‘

[u/ " pull, good, could

[uw/ pool, rule, lose, grew, two, fruit.
<] cup, money, rough, does

[] above, wanted

Consonant

Phonemes Key Words

[-b] grab, robe

[-d] crowd, climbed

[ -£/ laugh, sniff, life, giraffe

[-gl hug, egg, vague

[ -k/ kick, like, ache, look

[-1/ pencil, ball, rule

[-m/ room, comb, dime

[|-n/ ribbon, line, sign

/-p/ top, ripe

[-r] spider, furr, fire

[-s/ plus, miss, rice

[ -t/ seat, bite, putt

[-v] move

1 H.A. Gleason, An Introduction to Descriptive Linguistics,
rev. ed. (New York: Holt, Rinehart & Winston, 1961),

Chapters 2 and 3.
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PHONEMIC SYMBOLS (Continued)

Consonant

Phonemes Key Words

[-z/ buzz, amaze, praise, quiz, is
/8/ think, bathtub, bath

2] the, weather, bathe

/ s/ brush

%/ (rare in many dialects) garage. rouge

/-
A
/-y/

sandwich, match

barg_, doc_igg
sing, sink

The following consonants occur as final voiceless-voiced pairs:

[-f/ and /-v/:

/-s/ and /-z/:

/9/ and //:
-3/ and /-2,

/-&/ and /-j/:
/-t/ and /-d/:
/-p/ and /-b/:
/-k/ and /-g/:

EKC

Aruitoxt provided by Eic:

safe and save
price and prize
breath and breathe
wash and garage
batch and badge
bat and bad

cop and cob

luck and lug
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IV. PHONOLOGY LESSON SECTION




INTRODUCTION TO PHONOLOGY LESSONS

The phonology lessons that follow are intended for HID speakers
who require intensive practice in learning to recognize and discrim-
inate and to produce certain SE sounds that are either missing from
their repertoire entirely, or in regard to position in words, or are
not clearly distinguishable from other sounds.

The sounds selected as targets of the lessons are:, vowel sounds
/i/ in contrast with /iy/, /e/ in contrast with /ae/, /3] in contrast
with /a/, /u/ in contrast with /uw/; consonant sounds /d/ in contrast
with /d/, /8/ in contrast with /t/; and final consonant and final con-
sonant cluster /-s, -z/ as noun plural, noun possessive, and third
person singular verb signs, and /-t, -d/ as signs of the past tense.

Since individual sounds in speech are rarely used in isolation,
but are almost always pronounced with other sounds in an utterance
and are often modified by surrounding sounds, the target sounds are
presented and practiced within the context of words. Moreover, be-
cause the difficulty of recognizing and pronouncing these sounds may
depend on their positions in words (initial, medial, and final), the
words to be practiced have target sounds in these positions whenever
possible. The words with the target sounds, furthermore, are pre-
sented in larger contexts of phrases and sentences so that the target
sounds can be practiced in different, more meaningful environments.

The use of contrasts plays an important role in the lessons for
a number of reasons, among which are:

1) minimal pairs (words in isolation and in sentences) help to
direct focus on the desired sounds;

2) the use of such pairs in production (pronunciation) exercises
makes it easier for the teacher, especially a native speaker,
"to react in a normal way to the learners' pronunciations
and so test more effectively their productive d1fferent1at1ng
of what are phonetically very similar sounds to them";

3) 'the phonemic principle says that we must teach contrasts

* Consult the "Phonemic Symbol List" for key words that illus-
trate the sounds.

1 Gerald Dykstra, ''Perspective on the Teacher's Use of Con-
trast, " Theory and Practice in English as a Foreign Lianguage
(Michigan: The Research Club in Language Learning, 1963), p. 41.
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not just sounds. ...Teaching sound is important, but teach-
ing sounds alone is not sufficient. We must do more than
teach the sound, we must teach our students that one sound
is different from the other sounds. ''2

General Coverage of Lessons

There are ten phonology lessons in all. (The /-s, -z/ final con-
sonant targets are given three times - one lesson for noun plural fi-
nals, one for the third person singular finals, and one very brief les-
son, intended as simple drill work for any necessary review of
[ -s, -z/ finals in connection with noun possessives.)

‘The same set of lessons serves all four grades and the order of
the lessons is determined primarily by the order of the structure les-
sons to which they are an adjunct.* The introduction of the phonology
lessons later in the language session series was done for two reasons:
1) the children might be overburdened with having to learn two dif-
ferent sets of instructions in the beginning; 2) the phonology lesson
presentation seems to require the establishment of a high degree of
control and attentiveness that come after the teacher has had iime to
develop and consistently maintain the necessary ground rules for her
class.

Most of these lessons, except the grammar-based lessons on
[-s, -z/ and /-t, -d/, are only loosely linked with the structure les-
sons and do not necessarily have to be presented with the particular
structure lessons designated. :

Each part of a lesson is designed to take approximately one-third
to one-half of the language session time and the entire lesson is to be
presented and reviewed at every session until reasonable mastery has
been achieved or until the next structure lesson is to be introduced. If
at any time the students need more work on a previously introduced
target sound, that lesson or any appropriate portion of it can be re-
peated.

2 Tommy R. Anderson, ''Linguistics and the Teaching of Pronun-
ciation', Workpapers in English as a Second Language (Los Angeles:
University of California, April, 1968), p. 77.

* See the "Sequence of Phonology Lessons. "
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It is strengly suggested that initial portion of a lesson, Part I,
be presented before the accompanying structure lesson is presented.
However, it may be advisable to introduce the lessons on [-s, -zl
noun plural finals, third person singular finals, and noun possessive
finals and on /-t, -d/ past tense verb finals after the children have
practiced the dialogue of that particular structure lesson in order to
provide them with a meaningful and structurally relevant context
from which to work., Thereafter the same phonology lesson may be
presented at any time during the language session.

If any part of a lesson needs to be shortened, the number of
minimal pairs or sentences to be practiced may be limited to a few;
but all the steps in a given part should be covered. If any section or
exercise needs to be repeated after that part has been presented in
its entirety, it may be advisable to review it, concentrating on those
words or sentences that caused most difficulty, before moving on to
the next part.

Special Notes on Grammar-Based Phonology Lessons

Part I of the grammar-based lessons, except the lesson on the
third person singular verb finals, treats the voiced and the voiceless
consonaant finals separately. This was done to make the initial pres-
entation and evaluation of the children's problems easier and because
grades 1 and 2 have structure lessons that treat these targets in sep-
arate lossons. The other parts of the lesson treat both the voiced
and the voiceless consonant finals together.

If the children seem to confuse the final sounds; i.e., the appro- -
priate sound to add to words ending in certain consonants, concen-
trate on those words and those sentences that have to do with just one
of those target sounds. Once the children indicate a control over
each one, have them work on words and sentences that include words
that end with both of those target sounds.

Specific Notes for Grades 1 and 2

Grade 1: grammar-based phonology lessons on 1) noun plural finals
and 2) noun possessive finals: \
Since the structure lessons treat the voiced finals sepa-
rately from the voiceless finals -~ first the /-z/ finals
then the /-s/ finals -- the various parts and steps of the
phonology lessons will have to be adapted to this end.
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Grade 2: grammar-based phonology lessons on 1) past tense verb

differences. When the children indicate that they have begun to rec-

For noun plural /-z/ finals: practice only Part I, Step II,
and Part II - only those sentences with asterisks.

For noun possessive [-z/ finals: practice only Part I,
Step II, and Step IIl - only the voiced consonant finals
exercise.

When the structure lesson with the /-s/ as target (for both

noun plurals and noun possessives) is introduced, review

Part I, Step II before going through the lesson in sequence.

Special Case of combining past tense verb final and noun

plural final /-z/: See "Special Notes for First Grade Pho-

nology Liessons Accompanying Structure Lesson IVb" that
follows the sequence chart.

finals and 2) noun possessive finals:

Since the structure lessoas treat the voiced finals separately

from the voiceless finals the /-d/ finals before the /-t/ fi-

nals of the past tease verbs and the /-z/ finals before the

[ -s/ finals of the noun possessive, the various parts and

steps of the phonology lessons will have to be adapted to

this end.

For past tense verb finals /-d/: practice only Part I,

Step II, and Part II -~ only those sentences with the
asterisks.

For noun possessive finals /-z/: practice only Part I,
Step II, and Step III - only the voiced consonant finals
exercise,

When the structure lessons for /-t/ and for /-s/ are intro-

duced, review Part I, Step II before going through the

lesson in sequence,

Make-up of Each Lesson

Each lesson consists of several parts (mini-lessons) to be pre-
sented along with the structure lessons at each language session.
Each is divided into two distinct but equally important steps:

1) ear training to help the children recognize and discriminate

between certain sounds;

2) production (pronunciation) practice of sounds in a variety of

drills and activities.

The recognition exercises (''Can you hear the sound ... It's in

but not in ") consist of pairs of words with minimal sound
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ognize the sound distinctions, they can begin to actively participate in
the exercises such as "same-different." The pronunciation practice

is primarily model-repeat exerciscs to aid the children in producing
clear distinctions between sounds.

Preceding each lesson, except the grammar-based lessons on
final consonants, is a list of words with the target sound:
List (1); Minimal pairs with target and contrasting sounds or mini-
mal pairs of twou target sounds. ’
List (2): Other words with the target sounds.

Whenever possible the words are listed with the target sounds in
different ward positions: first in initial position since it is often
easier to learn a sound if it appears initially, then in final position
since it is less easy in this position and in medial position since it
seems to be most difficult to learn the sound in this position.

0 A BT T VR R PP TOA ISR

Preceding each grammar-based lesson on final consonants is a
list of words ending with either voiceless consonants or with voiced
consonants to which the target sounds are added.

The exercises utilize some but not all of the words from these

‘ lists in isolation and in sentences. The lessons on the grammar-
based final consonant lessons contain sentences in which the word
ending in a consonant or consonant cluster is immediately followed by
a word beginning with a vowel. This was done because urban lan-
guage studies seem to indicate that there are fewer problems, i.e.,
fewer omissions and greater facility in learning, when the sound im-
mediately following the consonant or consonant cluster is a vowel.

Following each lesson is a collection of poems to be used in
giving the children further practice with the target sounds in more
meaningful, varied, and interesting environment.

S £ LS A ALEC M SRRSO A b e S L

Method of Presentation

Presentation techniques of accuracy and consistency in model-
ing, handling responses, handling transition from one exercise to

3 Morton J. Gordon and Helene H. Wong, A Manual for Speech
Improvement (New Jersey: Prentice-Hall, Inc., 1961), p. 62.
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another, etc., mentioned in the "Teacher's Guide" should be adhered
to. It is especially important that briskness of pace be maintained
throughout any particular step (exercise) and any relaxation should
come between steps. Once instructions and examples have heen given
and the children understand what is required, model-response pacing
should be rapid and precise enough to demand intense concentration
and maximum participation from the children.

Important Points to Remember

1. In modeling minimal pairs in isolation and in sentences, the same
intonation, the falling intonation, must be kept so that in asking
the children to recognize and discriminate between words with
minimal sound difference, the children will actually be given only
that sound difference.

Comparison of two pronunciations:

a) It's_in|''Thve" but not in "lé?zc_i. " ‘l\‘te; - Te\evﬁe.’
b) It's in| "Tive" but not in_"—lé?_‘f' " lNve - M

v

In (a) each word of the pair is given the same falling intonation,
but in (b) the intonation on each cf the pair is different; thus, the
children would have to deal with more than a minimal sound
difference.

1b. If any exaggeration of pronunciation of a sound in isolation is felt
to be essential, this pronunciation should be immediately followed
by normal rapid pronunciation of the sound as part of certain
words and whenever applicable as words in sentences.

2. In evaluating before correcting, it is well to try to determine the
possible source or sources of the problem:
a) listening conditions:

1) Distractions such as outside noise, interrtiptions by
other students or teacher
2) Speaker's distance to listener
‘ 3) Lack of attentiveness on the part of listener and/or
speaker (lack of interest, etc.)

ﬁ b) preparation of students:

; 1) Lack of clarity, precision, consistency in instructions

] 2) Insufficient and/or inappropriate examples and practice

3 c) modeling: :

F'luctuation and inconsistency in pronouncing the word or sen-

tence, either in articulating the sound, in stressing, or in the

intonation pattern each time the word or sentence was pro-

nounced.
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3. In correcting the child:

a) in recognition and discrimination: be certain that the child
can actually hear the SE distinctions. Certain minimal
pairs may sound alike to him.

b) in production (pronunciation): be certain that the child can
hear the distinctions before asking him to pronounce the
different words. Remember that the child should be able
to pronounce the contrasts as well as the words with the
target sound.

Further problem in pronunciation:

; The children may well have trouble with sounds other than

the target sound; either with sounds that will be targets

later or those that are not targets. When this happens,
have the children repeat the words they have trouble with,
but be careful not to shift the focus away from the particular

3 target. If other problems are emphasized or given equal

3 _ emphasis, the children may become confused and some

may even feel defeated by the enormity of the task.

The following is a suggestion for dealing with problems

] of this sort:

If the phonology lesson is on the vowel sound /i/, for ex-

; ample, and you are proceeding with the production of

; words which included "'with''

1) If the children mispronounce the vowel /i/ and the
final consonant /d/, do not call the consonant sound

3 to their attention but model the word and have them

' repeat it until they can pronounce the word reasonably
well. (If the word is still mispronounced in its entire-
ty, follow (2).

2) If the children can pronounce the vowel sound /i/ but
have trouble with the final consonant, first reward
them for getting the target sound before correcting by

; saying something like, "Good. You've said that sound

§ we're practicing today right. Now, let's say that

; word again. Listen very carefully to the whole word

; and say it exactly the way I say it. "

The above method can also be used for similar problems
involving the consonant sounds.

4. If children need more intensive drills in hearing, identifying,
or pronouncing the minimal pairs, you may wish to utilize the
step-by-step exercises utilized in second-language teaching.
See the ''Basic Steps in Teaching Pronunciation, "

Raaath auan s Gy
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BASIC STEPS IN TEACHING PRONUNCIA TION
Using Second-Language Teaching Methods

Teaching the children to hear the sound:

a. Say all the words in the contrasting column two or three
times.

b. Say all the words in the target column two or three times.

c. Say all minimal pairs two or three times.

Teaching the children to identify and recognize the sound:

a. Give two words from the minimal pair list, either the minimal

' pair or one word from the pair repeated twice, and have the
children indicate whether the words are the ''same" or "dif-
ferent. "

b. Give three words from the minirnal pair list, with one word
of the pair repeated twice. The children are to indicate
which two words are the same.

e.g.: "hut, hut, hot'" -- one and two
c. Give word from either minimal pair list and have the children

' indicate in which column or set of pictures it appears, by
holding up one or two fingers to indicate column or set of
pictures.

Teaching children to produce the sound:

a. Repetition (Mimicry):

1) Say each word from one column or one set of pictures
(with contrasting sound). Have children repeat each
word.

2) Say each word from the other column or set of pictures
(with target sound). Have children repeat each word.

3) Say minimal pairs. Have children repeat each pair.

Discrimination in pronunciation of minimal pairs:

1) Teacher - pupil:

Say one word from a minimal pair. Have individual
children give the other word.

2) Pupil - pupil:

 Have child give one word from a minimal pair and
another child give the other word.

c. Discrimination in pronunciation of contrasting sentences;

i. e., sentences with minimal pair differences:

1) Use minimal pairs in short utterances. Have children
listen and repeat each one.

2) Say one sentence using one word from the minimal pair.
Have a child say the sentence using the other word
from the pair. ,

3) Have a child give one sentence and another child give the
contrasting sentence.
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POSSIBLE GAMES FOR DISCRIMINATION AND PRODUCTION

Each is initially introduced and practiced with the teacher as the
model after which abler children can take turns modeling with or
without the teacher cuing.

1. Crossing the Street ‘

Preparation: Teacher pronounces a minimal pair and tells chil- 4

dren what each word signals. g

One word (with the contrasting sound) signals it is safe to cross :

the street; the other word (with the target sound) signals a stop. ;

Small group at a time stand on "sidewalk' and wait for the signal ;

from the J, P.O. Other children can act as cars and if they see ;

some children crossing at the ''wrong'' time they screech like
cars braking to a stop. Other variations of this can be used.

Modify the game to minimize cues other than word cue serving as

a signal for children who are less certain as to the sound cues.
2. Changing Chairs

Preparation: Teacher pronounces minimal pair and tells chil-

dren what each word signals.

The children are seated in a circle and are to change chairs only

when they hear the word with the target sound. When they hear

the word with the contrasting sound, they are to remain seated.

The caller walks around the circle, pronouncing the words sepa-

rately and distinctly. Forfeit: Any child who makes a "'wrong"

move, leaves the game and cannot play until the next round. No
words may be called in the middle of chair changing nor should
the words be pronounced without an appreciable pause between
words.

3. Top of the Mountain

This game can be a culminating activity for pronunciation of a

particular target or as an evaluative exercise for a number of

targets. It is played after the children have had a number of
practice sessions on pronunciation of words with a particular
target sound or of several., The object of the game is to reach
the top of the mountain (the front or the back of the room). The
climbers must pass through a number of obstacles before reach-
ing the top. Initially the teacher guides the children up the moun-

tain as she models a word with the target sound or models a

minimal pair which the children are to repeat. On the next trip,

the ones who reach the top will be the guides (cued by the teacher
for the others left alongside the mountain). If they say the word
or words accurately, they can move up to the next step; those
who do not give an accurate pronunciation are told to rest and
wait for the next'trip. (The teacher has selected words in in-
creasing order of difficulty to use as she guides the children to
the top. )
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SPECIAL NOTES FOR FIRST GRADE PHONOLOGY LESSONS
. Accompanying Structure Lesson IVb

Since the first grade structure lesson IVb covers both the past
tense finals /-t, -d/ and noun plural final /-z/ -- two separate pho-
nology lesson targets -- it is recommended that the material to be
presented per language session be treated in the manner discussed
below.

Present the allotted portions of one phonology lesson (first, the
past tense verb finals, then the noun plural finals) on separate days;
i. e., upon presenting the phonology lesson the past tense verb finals
along with the structure lesson, concentrate on the target sounds of
that lesson for a number of successive language sessions, and upon
presenting the phonology lesson on the noun plural final /-z/, con-
centrate on that target sound. Since these two phonology lessons
would be repeated and completed along with the structure lessons
that follow, mastery of these target sounds need not be the goal at
this time.

Because of the combination of the two phonology lessons, it
might prove more fruitful if initially the structure lesson exercises
for the past tense verbs are practiced separately from those for the
noun plurals. Before culminating the structure lesson, both the past
“tense and noun plural structure exercises may be treated together.

Suggested Guideline in Presenting Both Lessons:

1) Introduce and practice the structure lesson dialogue and
Part I of the phonology lesson on the past tense verb finals.

2) Practice Part II of the past tense finals phonology lesson
and structure lesson exercises 5-7 and, if time permits,
practice the activity mentioned in Note #4.

3) Review and practice structure lesson dialogue and intro-
duce and practice Part I, Step II, of the phonology lesson
on the noun plural finals.

4) Practice Part II of the noun plural finals phonology lesson
(those marked with asterisks) and practiée structure lesson
exercises 2, 4, 7 and, if time permits, practice the
activity mentioned in Note #10.
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ORDER OF PHONOLOGY LESSONS

Lessons on Vowel Sounds:

1)  Target /i/
-2)  Target /e/
3) Target/ 2

4)  Target [u/

Lessons on ''th' Sounds:

5)  Target /0/

6) ‘Target /d/

Lessons on Grammar-Based Final Consonant Clusters:

7)  Target /-t, -d/ past tense verb finals
8)  Target /-s. -z/ noun plural finals
9)  Target /-s, -z/ 3rd person singular verb finals

10)  Target /-s, -z/ possessive noun finals
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PHONOLOGY LESSON

List (1) Minimal Pairs

1if
ship
chick
hill
live
fit
pick
bit
slip
fill
hit
lip
sit
lick

liy/

sheep
cheek
heel
leave
feet
peek

_beat

sleep
feel
heat
leap
seat
leak

Other pairs not in

the iesson

lid lead ,
still steal/ steel
dip deep
dipper deeper
rich reach

rid read

grin green

pill peel

TARGET: /i/

List (2) - Other Words

Initial Medial
inch pig fist *kitten
inning twig list lizard
ink big wrist pigeon
ill wig twist shrimp
itch brick bill guinea pig
kick pill cricket
quick spill chipmunk
sick still dictionary
stick thrill chimney
thick blink principal
trick drink princess
drip pink picnic
grip sink print
hip think kitchen
skip wink swim
slip bring
trip king
whip ring
bib swing
crib thing
rib fix
dish mix
fish six
squish slipper
wish zipper
ditch give
hitch live
pitch prince
rich rinse
stitch since
witch

* Use "flapped t."
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Step I: Introduction iefdParget:Sound /i/:

PART 1I: AT B FESES S AO280.1 YOO TOKON T

=tint fo.’lx” /] ('..’ tend

@ e m—— o s a @ an e S s e ———

Teacher can say:

Can you find::the {gound that we're:looking for todayi? APy
7 It's found in onii; certain words and not in any other.

It's,found in !ghip'  butinot in.;i"sheep, ' .: STTIN
iyt '“qhiCk" AR 35;‘,1,,1‘15“(21']861{, " RETETERS RETISY
SULAITTS, s il 0o 4ni'heel."  {uop i

qenicsts: pegdive  uiw ifi'leave. " avgai avil

vy 5Oy ‘wirjrf-iftn" Asird iots 'feet. " 1001 Jid
taaia "{PiCk" it A "peek. " Ao y RSITS
Arsrog i n-bl’c" A ILP "beat, " a0 didl
(Remeutben; to useithe. falhngimtonauon on each wordof-the pair.)iiz
O Fiavils ARG E: {0 jlil

Ste iR egognition and Diserizpination 691 tid
. gSamﬁ-Ip:Lf*e; entin b Al (noaf gil

N ]

Say:th; xwords~)§141,=xcpa1rs <ezther minimal pairs onthe same word.
taken-from eithepr: the target column or the contrasting colummnii
twiceni: The children are tprindicate by a method you have cho-

sem(e.-g. , raising two figgers for "same, " fist for "different, "
etc.) Whethergg‘the,pan* 1=,(,the same word repeated: 4wice or -a: 10

contrasting pairii S goeeal orfd
Teacher can say: qj‘dw

I'm going:te-say two wands right after each other. If the bil
two wordszsgund exactly:he same, holdap twofingers [fiiz

(etc.). If theitwo words-don't sound exactly the:'same, qih
hold up yourifist (etc.di b 1agsakb coqyih
e.g.: Teachexr:iz dai} Children: -ca« foiny
shipoagile shifuiopz "same" signi:s. bi
live 1oqars live dziw "'same' sigmionn fig
leave aviy leavesiil "same" s1gn_{uf>q Ifig
sheep ovil shipidoiiid "diff." sign

(Note: Use words fromStep I. Vary the order from time to
time; e. g., incgiving mihizwal pairs, don't always give the
word with thesfarget sgund-dirst. Be sure the same intona-
tion is given on both wongs,

For accuracy in evaluation: How well the children discrim-
inate will depend on the accuracy of response to the "diff, "
pairs.)

Identifying wopdqwith target:sound:

Conrentrate on one minimal pair at a time. Repeat the con-
trasting word a number of times before saying the word with
the target sound. Thereafter, intersperse repetition of con-
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trasting word with the word with the target sound. The chil-
dren are to signal when they hear the word with the target
sound.
This can be presented as a flash card ''stop and go" game.
Children can be policemen or traffic lights signaling with a
long strip of paper colored red on one end and green on the
other. They are to let all words (cars) with contrasting
sound "go" and "stop" only the word (car) with the target
sound. e.g.: Teacher can say:
"sheep-ship.'' These twe words sound different, don't
they? Listen again: '"sheep-ship.' When you hear the
word "sheep, " hold up the green light and let it go. But
when you hear the word "ship, ' hold up the red light.
Listen again: "sheep-ship." "Ship" is the word you
have to stop.

Teacher: Children:
::zﬁzzg:: green light
"sheep'' "

"ship" red

After about three successful responses by the majority of

the class, model and have children repeat, "The sound wa're

looking for is in 'ship' but not in 'sheep. " Follow above
example for the rest of the mimmal pairs in Step 1.

(For smaller group participation, the class can be divided
into city blocks with traftic lights at every corner. For
other possible games consult "Games for Discrimination
and Production' or devise your own games.)

PART li: (Same as Part i except for minimal pairs used. )

Step I: Introduciiun of Target sound:

Teacher can say:
Can you find the scund that we're looking for today ?
it's found in only certain words and not in any other.

It's in  "ship" but not i~ "sheep. "%
"¢hick" "cheek. ''*
"s'iip" "sleep. "
"fi11" "feel, "
"hit" ”heat, 11
nliplv "leap. "
”Sit" “Seat. 11
"lick" "leak. "

(* in Part 1,)
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(For the other steps follow Part I except for use of minimal
pairs given in Step I of Part II.)

PART III:

(If necessary, review some cf the more difficult minimal pairs by

using ''Can you hear..." before going on to Step I.)

Step I: Say all the words you feel the children need further work
on, except this time say all the words in the contrasting col-
umn; then, all the words in the target column. Have the
children listen to all the words in each column; then, have
them repeat each of those words after you.

Step II: Give contrasting word, and have the children give the
word with the target sound.
e.g., 'The sound is not in 'sheep' but it's in U
Step III: Minimal Pairs in sentences:
Use pictures or line drawings on the board to represent the
minimal pairs ''ship-sheep, " "'hill-heel, "' and "chick-cheek. "
Hold up picture and model the sentences for each pair. Then
have the children repeat each sentence after the modeling the
second time,
Combine discrimination and production by asking each child,
"Where's the ... ?" and having the child pointing to or picking
up the appropriate picture, saying '"This is the M
After a number of successful responses, pupil-pupil exchange
can be used for the same exercise.
ship-sheep:
This is the ship.
This is the sheep.
hill-heel:
This is the hill.
This is the heel.
chick-cheek:
This is my chick.
This is my cheek.

Step IV: Words with target sound in sentences:

A, Using pictures or actual objects representing as many of
the words listed below, model each word as you hold up
the items and have each word repeated by the class.

B. Have children work in pairs. One child tells the other:
"Pick up the ,'' mentioning one of the pictures on
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the chalk tray or elsewhere. The other child holds up
the appropriate picture and says, "This is the U
Word List: (Use other appropriate words.)

fish (starfish, etc.) dictionary

pigeon guinea pig

lizard pig

shrimp pin

zipper : dish

slipper ring
PART 1IV:

Step I: Model minimal pairs: 'pick-peek," "hit-heat, " 'bit-beat,"

5.

6.

"fi1l-feel," "slip-sleep" (and ''slipping-sleeping'') and "chick-
cheek' and have the children repeat after you. Then model
minimal pairs in sentences with appropriate gestures. Repeat
two or three times so that.the children will associate gestures
with words. Then repeat the sentences a number of times in
random order and have the children perform the accompanying
action. After the children have-learned to discriminate in this
fashion, have individual children, abler ones first, say the ap-
propriate sentence when you give the gesture cue; then, have
each say it to the class and have the class perform the action.
Pick at it. (picking, plucking motion)

Peek at it. (peek through fingers)

Hit the pot. (punching or pounding. motion)

Heat the pot. (motion of turning on stove or lighting match)
Fill the pot. (pouring motion) '
Feel the pot. (touching motion)

The boy beat the dog. (beating motion)

The boy bit the dog. (biting motion)

He's slipping in the mud. (skidding motion with foot, etc. )
He's sleeping in the mud. (rest cheek on hands)

I patted my chick. (peeping sound or flapping motion)

I patted my cheek. (put hand to cheek)

(#1, #2, #3 can be varied by using "ing" form of verb. One child

can act out one of actions and the class can say, 'He's irg.")

Step II: Using words with target sounds in sentences.

Have class, then small groups stand and repeat both the sen-
tences and actions modeled. Then have one child in each
group be the leader (model senience without gesture) and have
others follow-the-leader in action.

Use words listed below in the frame: ''Let's !
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(For work with individual children, you may have each child

carry out the action saying: '"I'm ing. ")

Word List:

wink pitch

grin hit

blink kick
] dig skip
] lift swim
] fish drink
- spin sit

PART V:

T AR TR RAT TRRLE , T

(This entire part deais with production of words with /i/ in sen-
tences in which the stress changes.)

Model each sentence and in modeling the sentence that the children
are to repeat, siress the underlined word and have the children do

i st M I

: the same. e.g.:

;E, Teacher: Children:
3 Just lisien to this sentence: i

The fish fell on the dish. [

, Answer this question:

What fell on the dish? The fish.
Now repeat this sentence after me: _
The fish fell on the dish. (repeat)
Answer this question;

Where did the fish fall ? On the dish.
Now, repeat this sentence after me:

The fish fell on the dish. (repeat)

(Once the children have understood the pattern, omit the directions.)

, 1) Pinky has a ring on his finger.

% Who has a ring on his finger? Pinky.
E Repeat this sentence:
{ Pinky has a ring on his finger. (repeat)
: What does Pinky have on his finger ? A ring.
z Repeat this sentence:
Pinky has a ring on his finger. (repeat)

Does Pinky have the ring on hi« toe,

or on his finger? On his finger.
Repeat this sentence:
Pinky has a ring on his finger. (repeat)
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Teacher:
2) A shrimp is in the river.
What's in the river?
Repeat this sentence:
A shrimp is in the river.
Where is the shrimp?
Repeat this sentence:
A shrimp is in the river.

A Variation on #2:
A shrimp is in the river.
What's in the river?
Repeat this sentence:
A shrimp is in the river.
A little* shrimp is in the river.
What kind of shrimp iz in the river?
Repeat this sehtence:
A little* - shrimp is in the river.
A littlex pink shrimp is in the river.
What kind of shrimp is in the river?
Repeat this sentence: -
A little pink shrimp is in the river.

Children:
A shrimp.

(repeat)
In the river.

(repeat)

-

A shrimp.

(‘repeat)
A little shrimp (one).
(repeat)
A little pink éhrimp.

(repeat)

(* Second syllable should be a syllabic. consonant )

3) A witch found a squid.
Who found a squid?
Repeat this sentence:
A witch found a squid.
What did the witch find?
Repeat this sentence:
A witch found a squid.

A Variation on #3:
A witch found a squid.
What did the witch find?
Repeat 'this sentence:
A witch found a squid.
A rich witch found a squid.
What kind of witch found a squid ?
Repeat this sentence:
A rich witch found a squid.

A witch.

(repeat)
A squid.

(repeat)

A squid.
(repeat)
A rich witch.

{repeat)
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PART IV: Poetry and Rhyming

Step I: Introduce and practice a poem.

Step II:

A. Pick out rhymes from the poem practiced and/or words that
rhyme from List (2) and model and have the children repeat
them.

B, Say two or three rhyming words from the list practiced and
have the children add words that rhyme. If the children
have too much difficulty, proceed to the next step.

e.g.: brick - thick - lick (sick, quick, etc.)

drip - grip - hip (skip, trip, etc.)
hitch -.stitch - ditch (witch, rich, etc.)

After each child adds a word, say those words again, adding

the word the child has contributed and have the others pass

judgment if all those words rhyme. If those words do
rhyme, have the class repeat them after they hear them
modeled. :

C. Pronounce four words, one of which dces not rhyme. Have
the children listen to the words two or three times. When
the words are repeated again, have the children indicate
which word does not rhyme. -This can be done by one of the
following methods:

1) Raising hands upon hearing the non-rhyming word.

2) After hearing the words, indicating by holding up the
number of fingers designating the number of the non-
rhyming word. This would be made easier if, as each
word is pronounced, one finger is held up for the first
word, etc. :

3) Four children are seated in the front of the room and the
teacher points to or taps each child as she pronounces
each word. Someone from the audience points to the child
who has the non-rhyming word and he stands up if he
agrees. The rest of the class passes judgment. (This
activity may be more time-consuming than the others. )

Example of words: (underlined words are non-rhyming)
Bill - meal - will - h111

grin - chin - green -
stlck - reek - pick - qmck
sick - leak - chick - kick
fill - still - seal - pill

lip - dr1p Eeeg hip
tin - pin - fin - mean

D. Practice the same poem again or another poem.
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Jack be nimble
Jack be quick
Jack jump over
the candlestick.

POEMS

To market, to market,
To buy a fat pig,
Home again, home again,

Jiggety Jig.

The Clock
Tick, tock, tick, tock,
Merrily sings the clock.
It's time for work,
It's time for play,
And so it sings
Through all the day.
Tick, tock, tick, tock
Merrily sings the clock.
--author unknown

Used by permission of American Book Van Nostrand Co.

Precocious Piggy

All:
Solo:
Girls:
Boys:
All:

Girls:
Solo I:
All:
Soio II:
All:

Boys:

Solo I:
Girls:
Boys:

All:

All:
Solo I:
Girls:
All:

"Where are you going, you little pig?"

"I'm leaving my mother, I'm growing so big!"

"So big, young pig,

So young, so big!

What, leaving your mother, you foolish young pig!"

"Where are you going, you little pig?"

"I've got a new spade, and I'm going to dig. "

"To dig, little pig?

A little pig dig!

Well, I never saw a pig with a spade that could dig!"

"Where are you going, you little pig?"

"Why, I'm going to have a nice ride in a gig! "
"In a gig, little pig?

What, a pig in a gig!"

Well, I never before saw a pig ride a gig!"

"Where are you going, you little pig?"

"Well, I'm going to the ball to dance a fine jig!"
"A jig, little pig!

Well, I never before saw a pig dance a jig!"
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Girls: "Where are you going, you little pig?"

SoloI: '"I'm going to the fair to run a fine rig. "
All: MA rig, little pig!"

Solo II: A pig run a rig!" |

All: - Well, I never before saw a pig run a rig!"
Boys: "Where are you going you little pig?"

SoloI: "I'm going to the barber's to buy me a wig!"
Girls: "A wig, little pig!

Boys: A pig in a wig!

All: Why, whoever before saw a pig in a wig!"'

Other poems highly recommended:

1) "The Big Clock, " author unknown and

2) '"Only My Opinion, " Monica Shannon, The Sound of Poetry,
(Mary C. Austin and Queenie B. Mills), Boston, Mass.,
Allyn and Bacon, Inc., 1963.

3) '"'Wiggle Game, ' Louise Bmder Scott, Talking Tlme 2d ed.,
(Louise Binder Scott and J,J. Thompson), N.Y., N.Y.,
Webster Division, McGraw-H111 Book Co., 1966.

Possible songs from Music for L1v1ng Through the Day, Teacher's
Book 1, (James Mursell, Gladys Tipton, Beatrice Landeck,
Harriet Nordholm, Roy E. Freeburg, Jack M. Watson),
Morristown,. New Jersey, . Silver Burdett Co., 1962.

"Tippy Tippy Tiptoe"
"Rig-a-Jig-Jig"' :
"Fiddler, Play for Me'"




PHONOLOGY LESSON

List (1) Minimal Pairs

TARGET: /el

List (2) - Other Words

lel 1/
bet bat

pet pat

met mat

set sat
better* batter*
slept slapped

" pest passed/past

pen pan
hem ham
ten tan
lend land
send sand
bend band
led lad

bed bad
head had
said ~ sad
pack pack

* Use "flapped t."
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Initial Medial
edge bet bell present .
egg get fell necklace *
elbow jet sell penguin
elephant let shell fence
elevator met smell pebble
empty net tell web
entrance pet well lettucex*
exit set yell lemon
wet belt ledge
yet felt deaf
bed melt yesterday
bread bend wrestle
- dead friend pencil
fed lend necktie
head send skeleton
led spend leopard
red cent desk
said dent helmet
sled tent cement
thread best bench
check chest fender
neck nest pepper
peck pest celery
wreck rest wedding
beg test vegetable
leg yellow help
bless fellow friendly
dress measure  jealous
guess treasure  breakfast
mess
yes
gem
stem
them 3
hen 7
men
pen
ten
then



PART I: 1st Presentation

Step I: Introduction of Target Sound [el

Teacher can say:
Can you find the sound that we're looking for today?
It's found in only certain words and not in any otner.
It's found in "bet"' butnotin '"bat."

llpetll "pat- 1]

"met" "mat. " i
"Set" "Sat- 1"

"petter''* "batter. ''*

"slept" ‘ "slapped. "

"pest" "past/passed. "

“llpenll ’ tlpan. 1]

% Use "flapped t_." *
(Remember to use the falling intonation on each word of the
pair.) ~

Step II: Recognition and Discrimination

A, Same-Different: ,
Say the words in pairs: either minimal pairs or the same wor
‘taken from either the target column or the contrasting column 3
twice. The children are to indicate by a method you have cho-- '
sen’(e.g., raising two fingers for "same, " etc.) whether the
pair is the same word repeated twice or a contrasting pair. ,;
Teacher can say: '

Now I'm going to say two words right after each other. If
the two words sound exactly the same, hold up two fingers J
(etc.). If the two words don't sound exactly the same, 3
keep your hands down (etc.).

Teacher: - Children:

“pet - pet "same'' sign

bat - bat ""same" sign

pan - pen "diff. "' sign

bet - bet : "same'' sign

(Use words from Step I. Be sure to vary the order from time
to time; for example, in giving minimal pairs, don't always
give the word with the target sound first. Be sure the same
intonation is given on both.words.

For accuracy in evaluation: How well the children discrim-
inate will depend on the accuracy of response to the "qQiff. "
pairs.)
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3 B. Identifying word with target sound:
‘“- Concentrate on one minimal pair at a time. Repeat the con-
trasting word a number of times before saying the word with
the target sound. The children are to signal when they hear
the word with the target sound.
This can be presented as a flash card "stop and go'' game.
Children can be policemen or traffic lights signaling with a
long strip of paper colored red on one end and green on the
other. They are to let all words (cars) with contrasting sound
"go" and "stop" only the word (car) with the target sound.
e. g.: Teacher can say:
"bat - bet. " These two words sound different, don't they?
Listen again: "bat - bet.' When you hear the word "bat, "
hold up the green light. But when you hear "bet, "' hold up
the red light. Listen again: "bat - bet." '"Bet' is the
word you have to stop. :
Teacher: : Children:

"bat" S green light
"bat'" , o " :
"pet" - ~ red

- (ete.)

. After about three successful responses by the majority of the
‘¢lass, model.and have children repeat, '"The sound we're
looking for is in 'bet! but not in 'bat. " Follow above model
for the .rest of the minimal pairs presented in Step I.

(Class can be separated into city blocks with traffic lights
at every corner.)

PART 1I: 2nd Presentation

Step I: ,
Teacher says: :
Can you find the sound that we're looking for today?

It's in "hem' but notin "ham."
"ten" * tan. "
"lend"' "land. "
"send" ~ "sand."
"bend" "band. "
Hled" "lad. "
h‘bed" ] "bad. 1"
"heod" "had. "
"said" "gad. "

(Use the falling intonation on each word of the pair.)
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Step II: Same-Different (Pairs) o
A. Say the words in pairs: either minimal pairs or the same word
taken from either the target column or the contrasting column
twice. The children are to indicate by the method you have
chosen, whether the palr is the same word repeated twme or a
contrasting pair. *
Teacher can say: »
Now I'm going to say two words right after each other. If
the two words sound exactly the same, hold up two fingers
(etc.). If the two words don't sound exactly the same, keep
your hands down (ete. ). : :
Teacher: Children:

lend - 1land ' "qiff. " sign’
send - send - "same" sign
had - had - "same' sign
ham - hem "diff." sign

(Use words from Step I, Be sure to vary the order from time
to time; for example, in giving minimal pairs, don't always
give the word with the target sound first.

Use the falling intonation on both words. )

B. Identifying word with target sound:

. 3 "~ Concentrate ori one minimal pair at a timie. Repeat the con-

: trasting word a number of times before saying the word with
- " _.the target sound. Thereafter intersperse repetition of ‘the
contrasting word with the word with the target scund. "The
- children aré to signal when they hear the word with the target
sound. -
This can be presented as a flash card "stop and go'' game.
‘ Children can be traffic lights signaling with a long strip of -

"8 paper colored red on one end and green on the other They are
] to let all words (cars) with contrasting sound ' go and 'stop"
, only the word (car) with the target sound

e.g.: Teacher can say: :

"sand - send." These two words sound different, don't

they? Listen again:- ''sand - send." When you hear the

word '"sand, ' hcld up the green light. But when you hear
the word "'send, '"hold up the red light. Listen again:

3 "sand - send." "Send' is the word you have to stop.
Teacher: Children;

4 "sand" _ green-light
"4 "gand" "o
||sandll - "

- . "gend"" co "~ red

4 (etc. )
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After about three successful responses by the majority of the
class, model ard have children repeat, "'The sound we're
looking for is in 'send' but not in 'sand.'" Follow ahove
model for the rest of the minimal pairs presented in Step I.

PART TII:

Step I:
Hold up pictures or objects depicting the words in List (2).
Model the words and have the children repeat. Then, follow
the procedure below with children taking parts.
Child A: Tell me what you want.
Child B: I want the necklace,
(Note: Use determiner "'the" to handle mass and count nouns. )

Step 1I:
(This exercise deals with production of words with / ¢/ in sen-
tences in which the stress changes.)
Model each sentence and in modeling the senience that the
children are to repeat, stress the underhned word and have
the children do the same. :

‘Teacher: - ’ : _thldren:
" “Just listen to this sentence: '
' Henry got a letter yesterday.

Who got a letter yesterday? Henry.
Now repeat this sentence after me: "

Henry got a letter yesterday. (repeat)

What did Henry get yesterday ? A letter.
Now repeat this sentence after me:

Henry got a letter yesterday. ' (r}apeat)
Just listen to this sentence:

Penny has a bell around her neck.

Who has a bell around her neck? Penny.
Now repeat this sentence after me:

Penny has a bell around her neck. (repeat)

V.aat does Penny bave around her neck? A bell.
Now repeat this sentence afier me;

Penny has a bell around her neck. (repeat)

Where does Penny have the bell? Around her
Now repeat this sentence after me: neck.

Penny has a bell around her neck. . (repeat)




Step II: Short Dialogue Practice ‘
A. After initial introduction by the teacher, the children should
participate in the short dialogue..
A: I met an elephant yesterday.
B: Was he a friendly elephant?
A: Yes, he was friendly. He let me pet him.
B: I want to pet him too.
A: Okay, let's take him a present. ~
- After practicing the dialogue, each child can add to the
dialogue by saying: "My present is a/an !
B. Chain Responses: : o
One child makes a statement and ask: another a question
and that child in turn does the same. This continues until
. a.number of children have participated.
1. My best friend is . Who's your best friend ?
2. Ihad for breakfast. What did you have?
C. One child thinks of an animal and others have one guess
each as to what it is, using the following format:
A: 1Ihave a pet. Can you guess what it is?
B: IbetlIcan., It'sa e ~
A: Your guess is wrong. Who's next?.(and turns to re-
peat his first line and has somebody else guess).
When the right answer is given, ""A" says, "Your guess is
right. Here's a penny." D ‘

PART IV: Poetry and Rhyming
Step I: Introduce and practice a poem.

Step 1I: :

A, Pick out rhymes from the poem practiced and model and
have the children repeat words that rhyme with those and
other rhyming words from List (2).

B. Say two or three rhyming words from the list practiced and
have the children add words that rhyme. If the children
have too much difficulty, proceed to the next step.

e.g.: thread - led - said (red, dead, head, etc.)

Ben - den - men (hen, ten, pen, etc.)

well - fell - yell (sell, tell, bell, etc.)
After each child adds a word, say those words again, adding
the word the child has contributed and have the others pass
judgment if all those words rhyme. If those words:do rhyme,
have the class repeat them after they hear them modeled.
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C. Pronounce four words, one of which does not rhyme., Have
the children listen to the words two or three times. When
the words are repeated again, have the children indicate
which word does not rhyme.

This can be done by one of the following methods:

1) Raising hands upon hearing the non-rhyming word.

2) After hearing the words, indicate by holding up the
number of fingers indicating the number of the non-
rhyming word. This would be made easier if, as each
word is pronounced, one finger is held up for the first
word, etc.

3) Four children are seated in the front of the room and
the teacher points to or taps each child as she pro-
nounces each word. Someone from the audience
points to the child who "has' the non-rhyming word
and he stands up if he agrees. The rest of the class
passes judgment. (This activity may be more time-
consuming than the others.)

Example of words: (underlined words are non-rhyming)
get - let - net - bat
head - bad = shred - bread
leg - keg ~ tag - beg
best - test - guessed - passed
sled - glad - fled - bled '
rent - pant - tent - sent

D, - Practice the same poem again or another poem.

- POEMS

Hickety, Pickety
Hickety, pickety, my black hen,
She lays eggs for gentlemen;
Gentlemen come back every day
To see what my black hen doth lay.
- -adapted by Frank Haines
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Nicholas Ned
Nicholas Ned,
He lost his head,
And put a turnip on instead;
But then ah me!
He could not see,
So he thought it was night,

And he went to bed.
-=-Laura E. Richards

Was She a Witch?
There was an old woman
Lived down in a dell;

She used to draw picklejacks
Out of the well.

How did she do it?.

Nobody knew it,

She never, no never,

No never would tell.
--Laura E, Richards

Other poems highly recommendéd:
1) "Baby Chick," Aileen Fisher, Poetry for Young Scientists,

(Leland B. Jacobs and Sally F. Nohelty), N.Y., N. Y.,
Rinehart & Winston, Inc., 1964. :
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9) "Grizzly Bear," Mary Austin, The Children Sing in the Far West,
(Mary Austin), Boston, Mass., Houghton Mifflin Co.

3) "Did You Ever, Ever, Ever,' and
4) "Two Legs Sat on Three Legs by. Four Legs," A Rocket in My

Pocket, The Rhymes and Chants of Young Americans,

(Carl Withers), N.Y., N.Y., Henry Holt & Co., 1948,

5) '"Mrs. Peck-Pigeon, " Eleanor Farjeon, The Sound of Poetry,
(Mary C. Austin and Queenie B. Mills), - Boston, Mass.,
Allyn & Bacon, Inc., 1963. S L e

6) "Rooster Red," Louise Binder Scott, and

7y '""Yes, Yes, ves," J.J. Thompson, and. . -
8) '"Is the Sky vellow?" J.J. Thompson, Talking Time, 2d ed.,

(Louise Binder Scott and J.J. Thompson), N.Y., N. Y.,
Webster Division, McGraw-Hill Book Co., 1966.
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/
PHONOLOGY LESSON TARGET: /2/
List (1) Minimal Pairs List (2) - Other Words

_/_f_/_[ lal Initial Medial

pup pop oven but ~ bluff bun bubble
puppy POPPY - onion ' cut cuff done ~ double
cup cop ugh hut gruff fun trouble
dull doll ugly nut huff gun brother
luck lock uncle shut puff none mother
nut knot under cluck rough one/won lumber
done Don underwear duck stuff run number
shut shot luck tough  son/sun_ enough
hut hot o stuck  bus hung something
bum bomb suck plus rung wonder
cut cot truck  dust sung wonderful
cub cob “¢club  just  tongue honeybee
duck -~  dock cub must _young bumblebee
putt " pot " rub rust bunch *butterfly
hug ~ -hog " “scrub _trust crunch pumpkin
bug bog sub °~ blush hunch mushroom
rub rob ' " tub ° brush _punch hundred
suck sock” :© - ' blood crush drunk monkey

bud hush flunk  shovel
flood mush  junk - *¥button

" mud  ‘rush  punk clumsy
thud ' dove skunk = buffalo
“bug  glove  sunk
drug love trunk

dug shove  bunny
hug bum funny

jug come  honey
mug ~crumb money
plug drum  sunny
3 rug dumb *butter
b | " o slug  from *gutter
1 I - _tug gum = kmutter
3 | | - clutch hum *stutter

"much numb  bump
" such plum dump
" touch some  jump

* Use ""flapped t ." "~ Monday thumb_ lump
% Pronounce second . _Sunday pump
gyllable as a syllabic ‘ .
consonant, -
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PART 1:

/
Step I: Introduction of Target Sound /8/

Teacher can say:

Can you find the sound that we're looking for today?
It's found in only certain words and not in any other.

It's found in "pup" butnotin 'pop."
"puppy" "pOPPYo 1"
"qull" "doll."
"nut" "knOt. 1
"shut'" "shot. "
"hut" "hOt. 1
"bum" "bomb. "'

(Remember to use the falling intonation on each word of the pair.)

Step II: Recognition and Discrimination
A. Same-Different: _
Say the words in pairs: either minimal pairs or the same word
taken from either the target column or the contrasting column
iwice. The children are to indicate by a method you have cho-
sen (e.g., raising two fingers for "same, " fist for "different, "
etc.) whether the pair is the same word repeated twice or a
contrasting pair. '
Teacher can say:
I'm going to say two words right after each other. If the two
words sound exactly the same, hold up two fingers (etc.). If
the two words don't sound exactly the same, hold up your
fist (etc.).

Teacher: Children:

pup - pup "same'' sign
pop - pop "same'' sign
puppy -  POPPY "diff." sign
dull - dull "same'' sign

(Use words from Step I. Vary the order from time to time;
e.g., in giving minimal pairs, don't always give the word with
the target sound first. Be sure the same intonation is given
on both words.
For accuracy in evaluation: How well the children discrim-
inate will depend on the accuracy of response to the "different'
pairs.)

B. Identifying word with target sound: ,
Concentrate on one ruinimal pair at a time. Repeat the con-
trasting word a number of times before saying the word with
the target sound. Thereafter, intersperse repetition of con-
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trasting word with the target sound. The children are to sig-
nal when they hear the word with the target sound.
This can be presented as a flash card "'stop and go'' game.
Children can be policemen or traffic lights signaling with a
strip of paper colored red on one end and green on the other.
They are to let all words (cars) with contrasting sound "go"
and only "'stop'' the word (car) with the target sound.
e.g.: Teacher can say:
"poppy - puppy.' These two words sound different, don't
they? Listen again: "poppy - puppy.'' When you hear the
word "'poppy, ' hold up the green light and let it go. But
when you hear the word "puppy, "' hold up the red light.

Listen again: "poppy - puppy.' "Puppy' is the word you
have to stop.

Teacher: : Children:
"poppy " green light
llpoppyl t 1)

"'puppy "’ red

(etc.)

After about three successful responses by the majority of the
class, model and have the children repeat, "The sound we're
looking for is in but not in , " being certain that
the falling intonation is used on both words and that the con-
trasting sounds are clearly differentiated. Follow the above
example for the rest of the minimal pairs in Step I
(For smaller group participation, the class can be divided
into city blocks with traffic lights at every corner. For
other possible games consult "Games for Discrimination and
Production" or devise your own games. )

PART II:

(Review Part I, practicing words that caused difficulty and add
other minimal pairs from List (1) minimal pairs.)

PART III:

Step I: Production of Minimal Pairs
Model minimal pairs, including those that are used in the
sentences in Step II, and have children repeat them.

Step II: Production of Contrasting Sentences
Model two contrasting sentences; then ask the questions per-
taining to thos: sentences and have the children reply in
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phrases. Finally, model the sentences a number of times in
random order and have the children repeat those sentences.

Teacher:
"duck-dock"

The duck is clean.
The dock is dirty.
What's clean?
What's dirty?

"nut-knot"

A nut is tasty.
A knot is lumpy.
‘What's tasty
What's lumpy ?

"shut-shot"

Billy shut the door.
Annie shot the door.
What did Billy do?
What did Annie do?

"puppy-poppy "’

' A puppy is nice.

A poppy is pretty.
What's nice?
What's pretty ?

"cub-cob"

A cub is friendly.
A cob is rough.
What's friendly ?
What's rough?

"bum-bomb"

The bum is lazy.

The bomb is dangerous.

What's lazy?
What's dangerous?

For ext.a practice:

The hut is hot. What's hot?

" The duck is on the dock.

What's on the dock?
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Children:

The duck.
The dock.

A nut.
A knot.

Shut the door.
Shot the door.

A puppy.
A poppy.

A cub.

A cob.

A bum.
A bomb.

The hut.

The duck.
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He cut the cot. What did he do? Cut the cct.

A cup hit a cop. What hit the cop? A cup.

For additional praciice use the ""Additional Exercises" that follow:

ADDITIONAL EXERCISES
For Some Troublesome Minimal Pairs

After previous drill work on these pairs, these exercises can be used
to give additional practice for the class or just those that need more
intensive work. These exercises require some background prepara-
tion concerning the meaning of these words.

I.

III.

"bum - bomb'': , , :
Model the sentences and explain the difference in meaning and
therefore the difference in the listener's reaction to what is
said. Then model the sentences for the children to repeat.
Choose a child tc bring in a2 message to the class. He is to
make his anhouhcement as he comes in the door.. The mes-
sage is either ""There's 2 bum outside!" or."'There's a bomb
outside!" The teacher may cue him by whispering the word
to use or she may let him select it himself.
The listeners are to react in ''fear' by covering their heads,
etc. , when they hear "bomb." When they hear '"bum, " they
may just look up or say, "'Come in."
"cub - cob': '
The teacher says, "The pig wants to eat 2 cob, " and "The lion
wants to eat a cub." A child is chosen to act as a pig.or a lion
(whispered cue given by the teacher). The rest of the children
listen to what he says he likes to eat so that they can guess what
animal he is. ,
Child says either: "Who am I? I want to eata cob. "
or: "Who am I? I want to eata cub."
The others can say, "'You're a pig, "' or "You're a lion," or make
squealing sounds for the pig and a growling sound for the lion.
Possible culminating exercise using minimal pairs ''cub-cob, "
"ouppy-poppy, "' "nut-knot, " and "bum-bomb. "
First model the minimal pair to be worked with, Have the chil-
dren associate the word with a picture or a succinct explanation
of the meaning. Present the iwo sentences for the particular
pair a number of times and have the childrea provide the word
to fit the sentence. _ _ _
A: "cub-cob" I'm going to train the (cub).
I'm going to chew on the (cob).
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B: '"puppy-poppy' Every day I feed my (puppy)-
Every day I water my (poppy).
C: '"nut-knot" I want to eat a (nut).
I want to tie a (knot). 1
D: '"bum-bomb" I'm going to feed the (bum). ;
I'm going to drop the (bomb). 1
PART 1IV:
3
Step I

Have pictures or objects representing a number of words con-
taining the target sound. Model each word as you hold up the
picture or object and have the children repeat. These pictures
or objects can be the prizes for a lucky number game. Have =
some children pick a number or assign numbers and have one t
child pick up the '"lucky number' slip from a box of numbered
slips of paper. This child announces, "The lucky number is
__," and the child who has the lucky number says, "I've got the
lucky number. 1 want the ."" Or you may wish to have the
children participate in the following activity, which involves a
storekeeper, a parent, and a child: ;
Storekeeper (pointing to array of stock): I have lots of wonderful ;
things for you. “
Parent (to child): Do you want the ?
Child: No, I don't want the . I want the
Storekeeper: You're a lucky boy./girl. Here's the

Step II:
Create an appropriate setting for the following dialogues and
have the children participate.
1. A: Do you have some money?
B: What do you want some money for?
A: I want to buy some candy. I don't have enough money,
B: Why don't you buy some gum instead?
A: That's a wonderful idea!
C: I have some money. CanlI go too?
A: Oh, boy. Now we can buy some candy ...
B:
A
B
A

2%

. and some gum. Sure, come along.

: What are you mumbling about ?
: Nothing.
+ What are you grumbling about?
B: Something.
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A: You look funny. You look like a bubble gum all
blown up.
B: You'd look funny too if you had a stomach ache.

PART V: Rhyming and Poetry

Step I: Nonsensical Dialogue:

Have children participate in the following dialogue:
A: What's in your trunk -- a lot of junk ?

B: I don't have junk in my trunk.

A: What's in your trunk -- a funny skunk ?

B: Idon't have a skunk in my trunk.

A: No junk in your trunk? No skunk in your trunk?
How's about a drunk skunk in your junk trunk ?

Step II:

A. Pick out rhymes from the previous dialogue. Model the
words and have the children repeat. Also practice with
other rhyming words from List (2).

B. Say two or three rhyming words from the list practiced and
have the childrén add words that rhyme. If the children
have too much difficulty, proceed to the next step.

e.g.: flunk - punk - sunk (trunk, junk, etc.)

cluck - stuck - suck (duck, luck, etc.)

club - cub - rub (scrub, sub, etc.)
After each child adds a word, say those words again, adding
the word the child has contributed and have others pass judg-
ment if all those words rhyme. If those words do rhyme,
have the class repeat them after they hear them modeled.

C. Pronounce four words, one of which does not rhyme. Have

the children listen to the words two or three times. When

the words are repeated again, have the children indicate

which word does not rhyme. This can be done by one of the
following methods:

1) Raising hands upon hearing the non-rhyming word.

2) After hearing the words, indicate by holding up the number
of fingers indicating the number of the non-rhyming word.
This would be made easier if, as each word is pronounced,
one finger is held up for the first word, etc.

3) Four children are seated in the front of the room and the
teacher points to or taps each child as she pronounces each
word. Someone from the audience points to the child who
"has" the non-rhyming word and he stands up if he agrees.
The rest of the class passes judgment. (This activity may
be more time-consuming than the others.)
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Example of words: (underlined words are non-rhyming)

sun - fun - rain - gun

dust - last - crust - raust

sub - rob - scrub - tub

duck - sock - luck - truck

come - dumb - bomb - gum

shut - nut - cut - hot

mush - gosh - rush - crush

cup - pup - sup - top

hung - rung - lung - song

cuff - rough - cough - stuff
D, Practice a poem.

POEMS

Old Mother Hubbard
Old Mother Hubbard
Went to the cupboard,
To get her poor Dog a bone,
When she came there,
The cupboard was bare,
And so the poor Dog had none.
--Mother Goose

Jump - Jump - Jump
Jump - jump - jump --
Jump away
From this town into
The next, today.

Jump - jump - jump --
Jump over the moon;

Jump all the morning
And all the noon.

Jump - jump - jump --
Jump all night;
Won't. our mothers
Be a fright?

Hot-Cross Buns:
Hot-cross Buns!
Hot-cross Euns!

One a penny,

Two a penny,

Hot-Cross Buns!
~--Mother Goose

Jump - jump - jump --
Over the sea;

What wonderful wonders
We shall see.

Jump - jump - jump -~
Jump far away;
And all come home-
Some other day.
--Kate Greenaway

Fuzzy Wuzzy

PR T 12

Fuzzy wuzzy was a bear

Fuzzy wuzzy had no hair

Fuzzy wuzzy wasn't fuzzy, was he?
-=-author unknown
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Tugs
Chug! Puff! Chug! Chug! Puff! Chug!
Push, little tug. Pull, strong tug.

Push the great ship here Drawing all alone
Close to its pier. Three boat-loads of stone.

Busy harbor tugs,

. Like round water bugs,
Hurry here and there,
Working everywhere.. -

--James S. Tippett

sl

Trucks ‘ ,
Big trucks for steel beams, Little trucks for groceries,
Big trucks for coal, - Little trucks for bread,
Rumbling down the broad streets, Turning into every street, 3
Heavily they roll. o Rushing on ahead. ' ' ;
'Big-trucks, little trucks, :
In never ending lines,
Rumble on and rush ahead ;
- While I read their.signs. 3
-=James S. Tippett :
It Was Shut 1

"Sam, shut the shutter, " Mother Hyde
Called, her cap-strings all a-flutter.
"I've shut the shutter,' Sam rephed;

And I can't shut it any shutter.'
--J.T. Greenleaf, Oh, What Nonsense! (William Cole),

N.Y., N.Y., The Viking Press, Inc., 1966. ]

Harriet Hutch,

Her conduct was such,

Her uncle remarked it would
conquer the Dutch:

She boiled her new bonnet,

And breakfasted on it,

And rode to the moon on her
grandmother's crutch.

--Laura E. Richards
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Other poems highly recommended:

1) "Touch Your Nose, ' Rhymes for Fingers and Flannelboards,
(Louise Binder-Scott and J.J. Thompson), N, Y N. Y. ,
McGraw-Hill, Inc., 1960,

2) "A Farmer Went Trotting,'' Old Folk Rhyme, Let's -Read-
Together Poems, An Anthology of Verse for Choral Reading in
Kindergarten and Primary Grades, (Helen A. Brown and Harry
J. Heltman), White Plains, N.Y., Row, Peterson & Co., 1949.

3) '"What Does the Bee Do?'" Christina Rossetti, Sing-Song,
(Christina G. Rossetti), N;Y., N.Y., The Macmillan Co.

4) "Who Likes the Rain?' Clara Doty Bates, Time for Poetry,
Glenview, Ill., Scott, Foresman & Co., 1952.

5) '"Fuzzy Wuzzy Creepy Crawly, " Lillian Schulz Vanada, and "

6) - ''So Many Monkeys, ' Marion Edey and Dorothy Grider, :
The Sound of Poetry, (Mary C. Austm and Queeme B. Muls), ‘
Boston, Allyn and Bacon, Inc., 1963. ST

7 "Yum, yum, yum!" Louise Binder Scott, and

8) '"Funny Old Pig, " Louise Binder Scott, Talking Time, 2d ed.,
(Louise Binder Scott and J.J. Thompson), N.Y., N.Y.,
Webster Division, McGraw-Hill Book Co., 1966.

9) "Policeman, policeman, don't catch me!' Carl Withers, and

10) "A peanut sat on the railroad track!" Carl Withers, A Rocket
in My Pocket, Rhymes and Chants of Young Americans,

(Carl Withers), N.Y., N.Y., Henry Holt and Co., 1948.

11) "'Shopping, " Ilo Orleans, V Is For Verse, (Odille Ousley), .

Boston, Mass., Ginn and Co., 1964 L
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PHONOLOGY LESSON TARGET: /u/

List (1) Minimal Pairs : List (2) - Other Words

[ul Juw/ : Medial

pull pool x bull bulldog
full fool full _ cushion
could cooed pull woolen
should shooed : . wool : woodchuck
stood = .stewed _— book . football
: . = - cook : - crookéd
crook . woodpecker
hook ' Woolworth's
look .
shook
took
could
good -
" should
.. wood/would
hoof.
-roof = -
woof -
broom
room
foot
. _put
bully
pulley

PART I: 1st Presentatioil

Step I: Introduction of Target Sonnd /u/

Teacher can say: .o :
Can you find the sound that we're looking for today?
It's found in only certain words and not in any other.

It's found in '"pull" but not in  "pool."
—_— "'full" . "fOOl.‘ ]
- "oould" L "eooed. "
"'should" ..~ . "ghooed."
"stood" , "stewed. "'

(Remember to use the falling intonation on each word of the pair.)
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Step II: Recognition and Discrimination
A, Same-Different:
Say the words in pairs: either minimal pairs or the same word
taken from either the target column or the contrasting column
twice. The children are to indicate by a method you have cho-
sen (e. g., raising two fingers for "same, " fist for "different, "
etc, ) whether the pair is the same word repeated twice or a-
contrasting pair. : '
Teacher can say: - S
I'm going to say two words right after each other. If the two
words sound exactly the same, hold up two fingers (etc.’). -
If.the two words don't sound exactly the same, hold up your

.fist (etc. ). : -~
. esg.s +Teacher: Children;
pull - pull "same' sign
pool =~ pool "same'" sign
i‘ full - fool "qiff. "' sign
full -  full "same' sign

(Note: Use words from Step I. Vary the order from time to
time; e.g., in giving minimal pairs, don't always give the
1 word with the target sound first. Be sure the same intonation
< is given on both words.
For accuracy in evaluation: How well the children discrim- ’
inate will depend on the accuracy of response to the "diff. " :
pairs.) PR :
B. Identifying word with target sound:
Concentrate on one minimal pair at a time. Repeat the con-
: trasting word a number of times before saying the word with
é the target sound, Thereafter, intersperse repetition of con-
: trasting word with target sound. The children are to signal
when they hear the word with the target sound.
This can be presented as a flash card "stop-and go' game. :
1 Children can be policemen or traffic lights signaling with a '
long strip of paper colored red on one end and green on:the
other. They are to let all words ‘~ars) with contrasting sound
"go" and only "stop'! the word (car) with the target.sound.
e.g.: Teacher-cah say: = . . ' ; ‘
"pool-pull. . These two words sound different, don't they?
Listen again: "pool-pull." When you hear the word "pool, "
hold up the green light and let it go. But when you hear the
word "'pull," hold up the red light. Listen again: ''pool-
pull."" "Pull" is the word you have.to stop.
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Teacker: Children:

"'pool” green light
llpo'olll . . ; 1"
"pull" red

After about three successful responses by the majority of the
class, model and have the children repeat, ''The sound we're

] locking for is in but not in .''" Follow above

] example for the rest of the minimal pairs in Step I.

(For smaller group participation, the class can be divided

3 into city blocks with traffic lights at every corner. For other
e possible games consult "Games for Discrimination and Pro-

| duction" or devise your own games. ) '

PART 1II:

Step I: Production of Isolated Words
Model minimal pairs; have children repeat.

Step II:
Teacher can say:
I'm going to say a sentence. I'1l ask you a question about
that sentence and you'll give the answer. Then, you'll
repeat the sentence that I give you. '

Example:

Teacher: ' Children:
The boys want to hook the fish. -
What do the boys want to do? . Hook the fish.

Now repeat this sentence after me: '
The boys want to hook the fish. (repeat)

Listen to the next séntence:
The girls want to cook the fish.

What do the girls want to do? " " Cook the fish.
Now repeat this sentence after me:
The girls want to cook the fish. (repeat)

~ Sentences to be used:
1. The boys pull the wagon. :
What do the boys do? Pull the wagon.
The boys pull the wagon. ‘ (repeat)

The girls push the wagon. ‘
What do the girls do? Push the wagon.
The girls push the wagon. _(rep\eat)-

&
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2. The boys took the cushion.

What did the boys do?
The boys took the cushion.

The girls took the pushcart.
What did the girls do?
The girls took the pushcart,

3. The boys look at the hook.

What do the boys do?
The boys look at the hook.

The girls look at the book.
What do the girls do?
The girls look at the book.

4, The girls took the crooked bulldog.

What did the girls do?

The girls took the crooked bulldog.

The boys took the crooked bullfrog.
What did the boys do?

The boys took the crooked bullfrog.

Step III: Chain Responses

One child makes a statement and asks another a question and
that child in turn does the same; this continues until a number

of children have participated.
1. I like to look at

Took the cushion.
(repeat)

Took the pushcart.
(repeat)

Look at the hook.
(repeat)

Look at the book.
(repeat)

Took the crooked
bulldog.
(repeat)

Took the crooked
bullfrog.
(repeat)

What-do you like to look at?

2. I like books about . What books do you like?

3. My mother (etc. ) likes to cook

mother (etc.) like to cook?

PART Iil:

After initial intrcduction by the teacher, the children should parti-

cipate in the shozt dialogues.

1. A: Who took my book?
cushion ?
footall ?
broom ?

. What does your

B: I'm not a crook. Look in the bushes.

A: Who put it there?
B: You put it there.
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Let's play football.

. B: Let's go fishing and hook some fishes.

A: We should play football.

B: We should hook some fishes.

A: We could play football today.

B: And we could hook some fishes tomorrow.

A & B: Good idea! (Shaking hands in agreement.)

A: There's a witch on the broomstick!

B: Where? Let me look too.

A: Quit pushing me. ‘She's on the roof.

B: What's she doing on the:roof? -

A: She just shook the broom and caught & crook.

B: A witch on a broomstick caught a crook. She must
be a good witch.

PART IV: Poetry and Rhyming

Step I: Introduce and practice a poem.

Step II:

A,

Bo

Practice rhyming words from list (2) by modeling and having

the children repeat. .

Say two or three rhyming words from the list practiced and

have the children add words that rhyme. If the children have

too much difficulty, proceed to the next step.

e.g.: look - shook - crook (hook, book, etc.)

would - should - could (good, stood, etc.)
bull - full - wool (pull) :

After each child adds a word, say those words again, adding

the word the child has contributed and have others pass judg-

ment if all those words rhyme. If those words do rhyme,
have the class repeat them after they hear them modeled.

Pronounce four words, one of which does not rhyme. Have

the children listen to the words two or three times. When the

words are repeated again, have the children indicate which

word does not rhyme. .

This can be done by one of the féllowing methods:

1) Raising hands upon hearing the non-rhyming word.

9) After hearing the words, indicate by-holding up the num-
ber of fingers indicating the number of the non-rhyming
word. This would be made easier if, as each word is

. pronounced, one finger is held up for the first word, etc.

3) Four children are seated in the front of the room and the

77




teacher points to or taps each child as she pronounces
each word. Someone from the audience points to the
child who has the non-rhyming word and he stands up if
he agrees. The rest of the class passes judgment. (This
activity may be more time-consuming than the others. )
4 Example of words: (underlined words are non -rhyming)

cook - took - duck - book

hoof - woof - roof - goof

good - should - could - food

pull - cool - full - bull

stood - mood - would - could
D. Practice the same poem again or another poem.,

POEMS

Baa, Baa, Black Sheep
Baa, baa, black sheep,
Have you any wool?

Yes, sir; yes, sir,
Three bags full.
--Mother Goose

Ding, Dong, Bell
Ding, dong, bell
Pussy's in the well
Who put her in?
Little Tommy Green.
Who pulled her out?
Little Tommy Trout.
‘ -~Mother Goose

There Was a Crooked Man
There was a crooked man,
And he walked a crooked mile,
He found a crooked sixpence
Against a crooked stile.
He bought a crooked cat,
Which caught a crooked mouse,
And they all lived together
in a little crooked house.

-=-Mother Goose
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Other poems highly recommended:

1)

2)

3)

4)

5)

6)

7)

"The House, " Let's Do Fingerplays, (Marion Grayson),
Washington, Robert B. Luce, Inc., 1962,

"] made you look, I made you look, " and

"Fighy, fishy in the brook," A Rocket in My Pocket, The
Rhymes and Chants of Young Americans, (Carl Withers),
N.Y., N.Y., Holt, Rinehart & Winston, 1948,

"There were three little birds in a wood, " The Golden
Treasury of Poetry, (Louis Untermeyer), N. Y., N. Y.,
Golden Press, 1959.

"Inside the Zoo, " Eve Merriam, Catch a Little Rhyme,
1st ed,, (Eve Merriam), N.Y., N.Y., Atheneum
Publishers, 1967,

"How much wood would a wood-chuck chuck," The
American Mother Goose, (Ray Wood), Phil., Pa.,

J.B. Lippincott, 1940. _

"In the Looking Glass, " Louise Binder Scott, Talking
Time, 2d ed., (Louise Binder Scott and J,J, Thompson),
N.Y., N.Y., Webster Division, McGraw-Hill Book

Co., 1966. . :
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PHONOLOGY LESSON

TARGET: /6/

List (1) Minimal Pairs
/t/

18/

thin
thick
thank
threw/
through
thorn
thought
thigh
three

both
bath
booth
fourth
math
path
broth

NOTES:

tin
tick -
tank
true

torn
taught . -
tie

tree

boat
bat
boot
fort
mat
pat
brought

- thrill

List (2) ¢ Other Words

Initial
. thatch

third
thiéf :
tho_usand

" threat

threaten

thunder

thing

thirty
throne
theater
throat

thumb

thread -

thigh
thermometer
thief

think

thirsty
Thursday
Thanksgiving

" ‘month

Final

health
wealth
north

~ south ~
“'birth’

earth

truth

fifth,
"(other nos.)
tooth ‘
teeth
wreath
cloth
washcloth, etc.
moth

mouth

length
strength
width

breath

Medial -

‘healthy
“wealthy
- nothing

éverything L
something
bathtub *

'bathroom

birthda¥y

_earthquake

toothbrush -

" toothpaste
- arithmetic
“mathematics
‘toothless

In modeling words with this target, first let the children watch the way
you pronounce the sound; then, let them concentrate purely on listening
for the scund. If listening conditions are good, it is advisable that you
go to the back of the room to model or have the children close their

P S L

eyes as you model.
PART 1I:

Step I: Introduction of Target Sound /0/

Teachier can say:
Can you find the sound we're looking for today?
Sometimes it's at the beginning of a word:

It's in '"thin" butnotin 'tin."
"thick" "tick."
"thank" "tank."
"threw" "true."
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It's in "thorn" but notin ''torn."
""thought" "taught. "
Sometimes it's at the end of a word:
It's in  "both'" but not in '"boat."

”bath” ”bat. 1t
"booth' "boot. "
"fourth" "fort."
"math' "mat."
Ilpath” ”pat. 1"

And sometimes it's in the middle of words like
"healthy' and ''nothing' and "something. "
(Use the falling intonation on each word of the pair.)

ey e
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Step II: Recognition and Discrimination

A. Same-Different:
Say the words in pairs: either minimal pairs or the same
word taken from either the target column or the contrasting
column twice. The children are to indicate by a method you
have chosen (e, g., raising two fingers for ''same, " fist for
"different, ' etc.) whether the pair is the same word repeated
twice or a contrasting pair. *
Teacher can say:

b I'm going to say two words right after each other. If the

3 two words sound exactly the same, hold up two fingers

: (etc.). If the two words don't sound exactly the same,

hold up your fist (etc. ).

] Teacher: Children:

] tank - tank "same'' sign

thank -  thank "same'' sign
three - tree "diff." sign

(Note: Use words from Step I. Vary the order from time to
time; e. g., in giving minimal pairs, don't always give the
word with the target sound first. Be sure the same intona-
3 tion is giver on both words.

3 For accuracy in evaluation; How well the children discrim-
i inate will depend on the accuracy of response to the "diff."

: pairs. )

* Order of presentation and coucentration: Use words with tar-
get in initial position first; then, in final position; finally, words
with target in both positions.
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B. Identifying word with target sound and production:
Concentrate on one minimal pair at a time. (* See footnote on
preceding page.) Repeat the contrasting word a number of
times before saying word with the target sound. Thereafter,
intersperse repetition of contrasting word with target sound.
The children are to signal when they hear the word with the
target sound.
This can be presented as a flash card "stop and go'' game.
Children can be policemen or traffic lights signaling with a
strip of paper colored red on one end and green on the other.
They are to let all words (cars) with contrasting sound "go"
and only "'stop'' the word (car) with the target sound.
e.g.: Teacher can say:
"tank-thank.'" These two words sound different, don't they?
Listen again: "tank-thank.'" When you hear the word "tank, "
hold up the green light and let it go. But when you hear the
word "'thank, ' hold up the red light. Listen again: ''tank-
thank.'" "Thank'' is the word you have to stop.

Teacher: Children:

::::211::: green light
\ "thank" red

"tank" green

After about three successful responses by the majority of the
class, model and have the children repeat, '""The sound we're
looking for is in but not in .'" Follow above
example for the rest of the minimal pairs in Step L

(For smaller group participation, the class can be divided into
city blocks with traffic lights at every corner. For other
possible games consult ''Games for Discrimination and Pro-
duction" or devise your own games.)

3 PART II:

Say the iwo sentences for the children and have them just listen the
first time. Then ask the questions pertaining to them and have the
children answer in a phrase (or a sentence, if you prefer). Finally,
model the sentences again and have the children repeat each one
after you. (It might be helpful to use puppets or drawings on the
board of Joe and Moe.)

Teacher: Children:

1. Joe is a healthy boy.
Moe is a wealthy boy.
What kind of boy is Joe? A healthy boy.
What kind of boy is Moe? A wealthy boy.

82




il L2 g i o

Joe is in the third grade.
Moe is in the fourth grade.
What grade is Joe in?
What grade is Moe in?

Joe lives in the north.
Moe lives in the south.
Where does Joe live?

" Where does Moe live ?

Joe says, "Thank you."
Moe says, "No, thank you."
What does Joe say?

What does Moe say?

Joe found thirty dollars.

Moe found a thousand dollars.

What did Joe find?
What did Moe find ?

Joe grabbed the red cloth.
Moe grabbed the red moth.
What did Joe grab?
What did Moe grab?

Joe has a sore thumb.
Moe has a sore throat.
What does Joe have?

What does Moe have?’

Joe sat on a thorn.

Moe sat on a thumbtack.
What did Joe sit on?
What did Moe sit on? *

Joe swallowed a tooth.

Moe swallowed a thermometer.

What did Joe swallow?
What did Moe swallow?

Games:

The third grade.
The fourth grade.

In the north.
In the south.

Thank you.
No, thank you.

Thirty dollars.
A thousand dollars.

The red cloth.
The red moth.

A sore thumb.
A sore throat.

A thorn.
A thumbtack.

A tooth.
A thermometer.

Children can play "Thimble, Thimble, Who Has the
Thimble?" and/or ""Simon Says Thumbs Up. "
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POEMS

Three Blind Mice
Three Blind Mice! Three Blind Mice!
See how they run! See how they run!
They all ran after the farmer's wife,
She cut off their tails with a carving knife.
Did you ever see such a sight in your life
As three blind mice?

--Mother Goose

The Birthday Child %
Everything's been different
All the day long, _
Lovely things have happened, ]
Nothing has gone wrong. 3

Nobody has scolded me,

Everyone has smiled.

Isn't it delicious

To be a birthday child ?
--Rose Fyleman

Other poems and stories highly recommended:

1) "Thick, " Louise Binder Scott, and

2) "Your Thumb, "' Louise Binder Scott, and

3) '"Autumn Walk, " Louise Binder Scott, and

4) "Thumper, " a story by Louise Binder Scott and J.J. Thompson,
and

5) '"The Lost Thimble, " a story by Louise Binder Scott,
Talking Time, 2d ed., (Louise Binder Scott and J. J. Thompson),
N.Y., N.Y., Webster Division, McGraw-Hill Book Co., 1966.

6) '"'Whistle,' author unknown, Let's-Read-Together Poems,
An Anthology of Verse for Choral Reading in Kindergarten and
Primary Grades, (Helen A. Brown and Harry J. Heltman),
White Plains, N.Y., Row, Peterson & Co., 1949.
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PHONOLOGY LESSON TARGET: /td/

List (1) Minimal Pairs List (2) - Other Words

[/ 14/ Initial . Final Medial

there/ dare the with another

their that soothe other

these d's this bathe either

those doze o them smooth neither

then den clothe bother 1

they day teethe gather 7

than Dan ' weather |

though dough - southern ]

northern :
, breathe  breed o " together
E wreathe read ' : rhythm
3 - T rather s
] lather ladder o | mother g
1 breathing breeding father
‘ brother ?
: . clothing g
feather ;
’ ' tetherball 3
leather

i | - - wither
: slither

: bathing suit
NOTES: |

In modeling words with this target, first let the children watch the
way you produce the sound; then, let them concentrate purely on
listening for the sound. If listening conditions are good, it is ad-
visable that you go to the back of the room to model or have the
children close their eyes as you model,

PART 1I:

Step I: Introduction of Target Sound 2/
‘Teacher can say: |
" Can you find the sound that we're looking for today?
It's found in only certain words and not in any other.
Sometimes it's at the beginning of a word: ~
1t's in ''there” but not in "dare. "

R e A
R T T R Y

"those'' - "doze."
"th nn - "dén. ]
"th:y" "day. ]
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It's in '""than" Dbutnotin ''Dan."
"though'’ "dough. "
Sometimes ii's at the end of a word-
It's in "wreathe'" but not in Yread."
"breathe' "breed. "
Sometimes it's in the middle of a word:
It's in  '"ather'" but not in- ''ladder.’ ;
"breathing" "breedmg
(Use the falling intonation on each word of the pair. )

Step II: Recognition and Discrimination
A, Same-Different: -
Say the words in pairs: either minimal pairs or the same Word !
taken from either the target column or the contrasting column ;
twice. The children are to indicate by a method you have cho-
sen (e.g., raising two fingers for "same, " fist for "diff." etc.)
whether the pair is the same word repeated twice or a con-
trasting pair. *
Teacher can say:
I'm going to say two words right after each other. If the two
words sound exactly the same, hold up two fingers (etc.). If
‘the two words don't sound exactly the same, hold up your
fist (etc.).

Teacher: Children:

there -  there \ "same' sign
dare - dare "same'' sign
doze - those "dlff " sign
than - .than "same'' sign

(Note: Use words from Step I. Vary the order from time to
time; e.g., in giving minimal pairs, don't always give the
word with the target sound first. Be sure the same intona-
tion is given on both words.
For accuracy in evaluation: How well the children dlscrlm-
inate will depend on the accuracy of response to the "diff. "
pairs.)

B. Identifying word with target sound and production:
Concentrate on one minimal pair at a time. * Repeat the con-
trasting word a number of times before saying the word with

% Order of presentation and concentrat10n~ Use words with target
in initial position first; then, in final position; then, in medial posi-
tion; finally, words in all different position.

86




the target sound. Thereafter, intersperse repetition of con-
trasting word with target sound. The children are to signal
when they hear the word with the target sound.
This can be presented as a flash card "stop and go'' game.
The children can be policemen or traffic lights signaling with
a strip of paper colored red on cne and green on the other. end,
They are to let all words (cars) with contrasting sound "go"’
and "'stop" only the word (car) with the target sound.
e.g.: Teacher can say:
"dare-there." These two words sound different, don't
they? Listen again: 'dare-there." When you hear the
word 'dare, " hold up the green light and let it go. But
when you hear the word '"there, " hold up the red light.

Listen again: "dare-there." '"There' is the word you
, have to stop.
4 Teacher: Children:
& "dare" green light
» "dare" 1"
"there" red

After about three successful responses by the majority of the
class, model and have the children repeat, ''The sound we're
looking for is in but not in ."" Follow above
example for the rest of the minimal pairs in Step L

(For smaller group participation, the class can be divided

] into city blocks with traffic lights at every corner. For

] other possible games consult 'Games for Discrimination
and Production' or devise your own games.)

PART II: Production

Step I: Use of Determiners with Target Sound

A, Point to some object or person in the room and, using the
noun determiners below, model the phrase and have the
children repeat after you.

Determiners: Possible Items:
this/that pencil
another boy
*the girl
the other

(* Because the choice of the vowel sound in this word, /i/ or
/3/, is determined by the initial sound of the following word,
group the items chosen into words that begin with consonants
(/¢ 3/ paper, etc.), and those that begin with vowels (/di/ ap-
ple). Once it is evident that the children have no difficulty,
mix the items together.)
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B. Use the determiners and the same or other items, persons,
etc., in question-answer exercises; e.g., '""Where's the
ruler?"" '""There's the ruler, " etc.

Step II: :
; Model and have the children repeat; then have groups or indi-
1 vidual children, cued by your modeling, speak to each other.
f A: B:
Let's go with your father. Let's go without my father.
friend. ‘ friend. ;
brother. . brother. |
mother. . mother,
(etc.) (etc.) E
PART III:
Step I: 5
3 Go over entire paragraph once. Then model each sentence and

have children repeat. Children can take the-roles.

Lonesome asked his mother, '"Mother, let's play together. "

His mother said, ""Let's play another day. I've got other things
to do. " _

Lonesome asked his father, '"Father, let's play together. "

His father said, "Let's play another day. I've got other things
to do. "

Lonesome asked his brother, '"Brother, let's play together. "

His brother said, ''Don't bother me. I've got other things to do."

Then his friend came to say, ''There, there, don't cry. We
can play together. "

Step II:
Production of words with /@/ in sentences that change in stress:
Model each sentence and in modeling the sentence that children
are to repeat, stress the underlined word and have children do
the same. Work with as many groups of sentences as time and
\ interest allow.
, Teacher: Children:
‘ 1. Just listen to this sentence:
Mother is sweeping.

Who's sweeping? Mother.
Repeat this sentence:
Mother is sweeping. : (repeat)

Just listen to this sentence:
Father is painting.
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Who's painting ?
Repeat this sentence:
Father is painting.
Just listen to this sentence:
Brother is sleeping.
Who's sleeping?
Repeat this sentence:
Brother is sleeping.

. Just listen to this sentence:

The cowboy has a leather belt.

What does the cowboy have?
Repeat this sentence after me:

The cowboy has a leather belt.

Listen to this sentence:
The Indian has a feather belt.
What does the Indian have ?
Repeat this sentence after me:

The Indian has a feather belt.

. Just listen to this sentence:
Flowers wither.
What happens to flowers?
Repeat this sentence:
Flowers wither.
Listen to this sentence:
Snakes slither.
What do snakes do?
Repeat this sentence:
Snakes slither.

POEMS

Father.

(repeat)

Brother.

(repeat)

A leather belt.

(repeat)

A feather belt.

(repeat)

(They) wither.

(repeat)

(They) slither.

(repeat)

Little Bo-Peep
Little Bo-Peep has lost her sheep,
And can't tell where to find them;
Leave them alone, and they'll come home,
Wagging their tails behind them.,
-~-Mother Goose
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Five Toes
This little pig went to market;
This iittle pig stayed home;
This little pig had roast beef;
This little pig had none;
This little pig cried, "Wee, wee, wee!"
All the way home.
--Mother Goose

Song to Five Toes
Let us go to the wood, said this pig;
What to do there? says that pig;
To look for my mother, says this pig;
What to do with her? says that pig;
Kiss her, kiss her, says this pig.
--author unknown

.wrboomv-a

Finger Play _
Up in the tree (Place one forearm on the other with hands outstretched)
Is a little bird's nest. (Cup hands)
Within it two eggs (Place thumb in cupped hands)
Underneath birdie's breast.
Crack-cracking the eggs (Make clicking sound with fingernails)
Both the birdlings come out.
They soon grow quite big, hop-hop-hopping about.
The mother bird says: ''Look, I'll teach you to fly
So spreading their wings (Stretch two hands with thumbs joined)
They're off -- singing good-bye.
--Frances E, Jacobs

|"

Sh!
Students: Teacher:
"Sh!" says mother, "Mrs. Grumpy Grundy,
"Sh!" says father, Who lives down below,
"Running in the hall Will come right up
Is a very great bother." First thing you know, "

Students:

"Sh!'" says father,

"Sh!'" says mother.

"Can't you play a quiet game

Of some kind or other?"
--James S. Tippett
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Other poems highly recommended:

1)

2)

3)
4)
5)

"1,ittle Talk, " Aileen Fisher, Favorite Poems Old and New,
(Helen Ferris), N.Y., N.Y., Doubleday & Co. , Inc.,

c. 1957 by Helen Ferris Tibbets.

"Indian Feathers,' J.J. Thompson, Talking Time, 2d ed.,
(Louise Binder Scott and J.J. Thompson), N.Y., N.Y.,
Webster Division, McGraw-Hill Book Co., 1966.

"The Package, "' Aileen Fisher, and

'""Mice, " Rose Fyleman, and

"My Brother," Dorothy Aldis, The Sound of Poetry,

(Mary C. Austin and Queenie B. Mills), Boston, Mass.,
Allyn & Bacon, Inc., 1963.
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PHONOLOGY LESSON

VOICELESS CONSONANTS + / -t/

TARGET: /-t, -d/ Past tense finals

(3 consonant clusters underlined)

| -pt/ /-kt/ 1-st/ / -5t/ [ -&t/ [ -t/

clapped hiked guessed crashed scratched coughed

chopped kicked dressed smashed matched laughed

dripped knocked erased finished patched sniffed

dropped picked noticed splashed reached loafed

flopped licked passed washed watched surfed

skipped locked kissed wished itched

scraped squeeked tossed fished bewitched

helped barked missed perched

stamped parked practiced pitched

camped winked danced searched

galloped  blinked bossed marched

stopped worked boxed

wiped asked fixed

roped mixed

shopped

VOICED CONSONANTS + /-d/

/-bd/ [-gd/ [-zd/ [-rd/ [-vd/ / -nd/

grabbed dragged closed cheered lived chained

nabbed begged excused poured moved cleaned

webbed bragged praised scared saved explained

jabbed wagged raised remembered shaved grinned

robbed clogged refused peered received groaned

sobbed sneezed speared waved joined

stabbed teased steered believed lined

disturbed squeezed dared behaved listened
shared dived ironed
stared proved rained
purred served owned
stirred revolved signed
cured served opened
snored starved burned
smeared warned

turned
learned
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VOICED CONSONANTS + /-d/ (con.)

/-1d/ / -md/ /-jd/

filled blamed sponged

fooled named changed

mailed slammed charged

peeled climbed

spoiled combed

smelled dreamed

smiled screamed

curled farmed

NOTES:

i. Practice structure lesson dialogue before introducing this
lesson.

2. In the production (pronunciation) exercises whenever possible J
the past tense verbs are immediately followed by words begin-
ning with vowel sounds to facilitate the pronunciation oi the con- ]
sonant cluster. Do not pause between the past tense verb and ;
the word immediately following. Use phonetic syllabication in
normal rapid rate.

3. In the pronunciation of words such as "asked, "' rather than de-
manding clear articulation of each of the three consonants in the
cluster (which does not often occur in normal rapid colloquial
speech), notice whether the children reverse the order of the
consonants.

PART 1I:

Step I:
A. Introduction of Target Sound: /-t/
1isten for the sound we're adding to each word:

When we add it to ''race," we get ''raced.”

"wash, " "washed. "
"scratch, " "scratched. "'
"cough, " "coughed. "
"slap, "' "slapped. "
"rip, " "ripped. "
"mop, " "mopped. "
"pack, " "packed. "
"kick, " "kicked. "
"peek, "' "peeked. "

(Use falling intonation on both words. )
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B. Production of /-t/
Use the words in Step I in random order, asking, ''What do we
get when we add the sound to 2" and have the children
say the word with the added sound. If there is difficulty, de-
termine which word final sound preceding the target seems
most difficult and focus on words ending in that consonant.
(Use words from list provided. )
e.g.: "What do we get when we add the sound to "pack?"

.. "packed"’

Step II:

A. Introduction of Target Sound: /-d/
Listen to the sound we're adding to each word:
When we add it to ''sneeze," we get ''sneezed."

""change, " "changed. "
"live, " "lived. "
""clean," "cleaned. "
"smell, " "smelled. "
"elimb, " "climbed. "
“'grab, " "grabbed. "
"nab, " "nabbed. "
"iab, 1 "jabbed. "
“drag, " "dragged. "
"beg, " "begged. "
""brag, " "bragged. "

(Use falling intonation on both words. )

B. Production of /-d/
Use the words in Step II in random order, asking, ''What do we
get when we add the sound to 2" and have the children
say the word with the added sound. Determine difficulty and
focus on those words.

PART 1II:

Step I:
Review Part I, Steps IB and IIB, limiting the number of words to
those that caused difficulty in previous presentation.
Should the children need practice in recognition and discrimina-
tion, present the following exercise:
Same-Addition Exercise:
Say two words., Say the base form of the verb and the same word
again or the past tense form of the same verb. The children are
to signal when the second word is the word with the added sound
(by nodding, etc.).

94




-

Use the following patrs or any other that the ch11dren need -
to focus on: , . : . S ,
-skip-skipped - - "~ - watch-watched

.- %*rob-robbed - .~ - i’ n-charge-charged
knock-knocked ~ wish-wished

. *beg-begged : . -:.i- . - . *cheer-cheered o
kiss-kissed *smell-smelled
*sneeze-sneezed L --.%join=joined -

cough-coughed: .:.. .. - *blam’e-blamed
- *live-lived - Lo ; :
(¢ Vo1ced consonant cluster fmals )

Step II: Productmn (Generahzmg use of / -t/ W1th words endmg
in voiceless consonants and of ;/.-d/ with.words ending
in.voiced consonants. )

Teacher can say: -~ S
I'm going to:say a Word and I want you to say that Word with
the added sound that goes with: it: - For example if I.say _
"pick, ! what would you say?- ("p1cked" with ./ =t/)... If-1 say
Mslug; ! what.would you say?. ('slugged! with./-d/).
Then I'm. going to use-my word without the added sound in a
sentence: .-You will. say the; same sentence but you'll:use the
word:with the:added .sound. .- For example, if.I-say, ''I pick
it up, " you'll say, "I picked it.up. ' I:ﬁ I say,. "They slug
us, ' ;you'll say,,f',They slugged us,"
Sentences:  » il ‘
(Pronounce the fmal consonant of the verb as the 1n1t1a1 con-
sonant of the following word since it begins with a.vowel.
This helps the students say the words as a unit. and leads to
natural rhythm.} .

1. They talk about it. ~ 9. They pinch it.
*2. They beg us. .. *%¥10. They change it. .

3. They camp at the beach - 11, ; They wash it.
*4, They rob-us. - *12. They scare us.

5. They dance in the park *13. They . curl it. .
*6, They raise a pig. - _*14. They learn it.

7. They laugh at us. . -~ ~ *15. They climb up.

*8. They save us.
(* Voiced consonant cluster fmals )

PART IIl: Narratives using /-t/ and /-d/ words:
~Narratives ‘A and B can be préserited séparately if necessary.

Narrative A has’ -primarily 9 voiceless fihal verbs and Narrative
B, primarily 2 voiced final verbs. If the children had indicated
in previous exercises that they had less difficulty with the voice-
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less finals, you may omit A and concentrate on B.
Read the narrative through first and have the children just listen.’
Then call on a child to perform the action as you say one sentence
at a time; then, have the rest of the class repeat the sentence
after they sce the action performed.
e.g.: Teacher: Keiki hooked many fishes and dropped them in
a bucket.
Child: ‘performs action)
Rest of children: (repeat the sentence)
(This is done to enable the children to more readily recall the
same verbs when asked to describe the action.)
As a way of tying all the elements together, go over the whole nar-
rative line by line for the children. Then ask the children to tell
the story in sequence, trying to use the verbs used in the narrative.
The questions that follow the narrative may be asked to elicit the
past tense forms used in the narrative.
I'm going to tell you about Keiki who went to the beach one day.
 Listen carefully to what happened to him.
Keiki hooked a lot of fishes. He dropped all of them in a buck-
et. To keep them fresh, he packed ice around the fishes. Then
he galloped home because he wanted to surprise his mother.
He peeked into the house and marched into the kitchen. He
raised his bucket. He noticed it was filled with water. His
mother walked into the kitchen.
Keiki sobbed, "Mommy, my fishes are all melted."
His mother laughed and mopped up the floor.
That night she cooked and served him a lovely fish dinner.
Possible questions:
1. What did Keiki do when he went to the beach?
2. What did he do with the fishes? How did he keep them fresh?
3. What did he do after that?
4, What did he do when he got home?
5. What did Keiki's mother do? What did Keiki do?
6. What did his mother do after she listened to Keiki?
7. What did she do that night?

I'm going to tell you what a naughty boy named Bud did when he
saw a mud puddle., Listen carefully to all the things he did and
how he was punished.
Bud dived into the puddle., He smeared the mud all over him-
self. He bragged about how scary he looked. He bragged to
his friends. His mother yelled at him. She chased him around
and around, Finally she reached him and grabbed him by his
shirt. She dragged him over to the garden hose.
He screamed and begged. He begged and screamed.
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But she scraped off the mud and washed him. After he
changed all of his clothes, she picked him up and spanked
him. And her naughty wet boy sobbed all the way home.

Possible questions: ‘ .

{. What did Bud do when he saw the puddle?

. What did he do with the mud?

What happened after he did that?

B> W N

Then, what did she do?
What did he do? °
How did she clean him?

locBEN B o2 )

PART IV: /-t/ and /-d/ to be generalized in sentences:

Teacher can say:

We're going to talk about Moe and Joe. I'm going to say what :
they do; you'll tell me what they did. I'm going to give you a )
gsentence and you'll say the same sentence except that you'll use ]
the word with the added sound to tell me what they did. For ,

"Moe and Joe pick up sticks," you'll say, 3

example, if I say,

"Moe and Joe picked up sticks."
door, " you'll say, "They banged on the door."

Teacher:

Moe and Joe live in the forest.

They work hard all day.

They chop down the trees.

They climb up the’ mour:tain
and search for food.

Two pigs raise their heads.

They peer at Moe and Joe.

The pigs crash into the
bushes.

They squeal and scream.

Moe and Joe race after them
and kill them.

They clean the pigs and
drag them home.

They squeeze into the house.

They burn the wood and
cook a pig.

They save the other for
another day.

. What did his mother do when she first saw him ? , J

. What did he do after he was cleaned up?
What did he do after his mother washed him?

If I say, "They bang on the

Children:

Moe and Joe lived in the forest.

They worked hard all day.

They chopped down the trees.

They climbed up the mountain
and searched for food.

Two pigs raised their heads.

They peered at Moe and Joe.

The pigs crashed into the
bushes.

They squealed and screamed.

Moe and Joe raced after them
and killed them.

They cleaned the pigs and
dragged them home.

They squeezed into the house.

They burned the wood and
cooked a pig.

They saved the other for
another dvy.
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POEMS

Sunning

Old Dog lay in the summer sun

Much too lazy to rise and run,

He flapped an ear

At a buzzing fly.

He winked a half opened

Sleepy eye.

He scratched himself

On an itching spot,

As he dozed on the porch

Where the sun was hot.

He whimpered a bit

From force of habit

While he lazily dreamed

Of chasing a rabbit.

But Old Dog happily lay in the sun

Much too lazy to rise and run.
--James S. Tippett

Other poems highly recommended:

1) "Grumpety Groans,' Louise Binder Scott, and

2) "I saw a fly upon the wall, " Louise Binder Scott, Talking Time,
2d ed., (Louise Binder Scott and J,J, Thompson), N.Y,, N.Y.,
Webster Division, McGraw-Hill Book Co., 1966.

3) "The Funny Fly,'" Mabel Watts, V Is For Verses, (Odille Ousley),
Boston, Mass., Ginn & Co., 1964, .

4) "The Little Turtle, " Vachel Lindsay, The Sound of Poetry,
(Mary C. Austin and Queenie B. Mills), Boston, Mass., Allyn
& Bacon, Inc., 1963,

5) '"Moral Song,' John Farrar, Let's-Read-Together Poems, An
Anthology of Verse for Choral Reading in Kindergarten and
Primary Grades, (Helen A. Brown and Harry J. Heltman),
White Plains, N,Y,, Row, Peterson & Co., 1949,

8) "Over in the Meadow,' words by Oliver A. Wadsworth, Music
in Our Town, Teachers' Book Two, (James L. Mursell, Gladys
Tipton, Beatrice L.andeck, Harriet Nordholm, Roy E. Freeburg,
Jack M. Watson), Morristown, New Jersen, Silver Burdett
Co., 1962,
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PHONOLOGY LESSON

TARGET: /-s, -z/ noun plural finals

VOICELESS CONSONANTS + /-s/ (3 consonant clusters underlined)

[-ps/
naps
maps
scraps
straps
clips
lips
ships
cops
tops
mops
coops
hoops
loops
grapes

lamps ~ carrots
stamps  markets

VOICED CONSONANTS + [-z/ (3

| -ts/ |-ks/

bats termites chicks parks
brats cents sticks sharks
cats ants necks masks
hats plants cracks desks
rats hearts jacks sinks
nets belts tracks forks
pets elephants blocks
sheets shirts clocks
streets gifts rocks
goats ghosts weeks
gates fists bikes
lights wrists banks
ba skets guests
seats waists

tests

tourists

| -fs/
reefs
chiefs
handker-
chiefs
giraffes

consonant clusters underlined)

[-bz/
cribs
webs
crabs
cabs
jobs
knobs
cubes
(ice)
curbs

[-dz/
s -uids
kids
1ids
beds
heads
seeds
weeds
toads
roads
braids
grades
slides
centipedes

[-gz/
figs
pigs

- twigs

[-vz/ /-mz/
graves limbs
sleeves names
hives lambs
stoves dreams
olives combs
waves bombs
curves worms
arms
farms
storms
germs
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[-1z/
hills
pills
bells
dolls
balls
pools
rules
animals
nails
snails
bottles
curls

girls




VOICED CONSONANTS + /-z/ (con.)

[-nz/ /-rz] /|-yz/
fins gowns ears stars kings
pins ) towns years cars rings
hens cranes chairs doors strings
pens lanes bears floors songs
cans stains fairs stores
fans trains pairs ° spiders
pans barns prayers teachers
crowns stairs helpers

jars monitors

stars dancers

cars - slippers
NOTES:

1. Practice structure lesson dialogue before introducing this lesson.

9. In the production (pronunciation) exercises whenever possible the
noun plurals are immediately followed by words beginning with
vowel sounds to facilitate the pronunciation of the conscnant clus-
ter. Do not pause between the noun plural and the word immedi-
ately following. Use phonetic syllabication in normal rapid rate.

3. In the pronunciation of words such as "masks, " or "lists, " rather
than demanding clear articulation of each of the three consonants
in the cluster (which does not often occur in normal rapid collo-
quial speech), notice whether the children reverse the order of
the consonants.

PART 1I:

Step I:
A. Introduction of Target Sound /-s/ with voiceless consonants.
Teacher can say:
Listen for the sound we're adding to each word:
When we add it to "ship," we get 'ships."

cat, "cats. "
"chick, "' "chicks. "
"chief, " "chiefs. "
"Jamp, " "amps. " *
"gift, " "gifts. "y
"ghost, " "ghosts. ''*
"shark, " "sharks. '*
"mask, " "masks. ''*

(Use the falling intonation on both words.)
(* 3 consonant clusters)

100




B. Production:

Use the words in Step I in random fashion and ask the children
to give the word with the added sound. If certain words, es-
pecially the three consonant clusters, cause difficulty, review
Step I using those words that cause difficulty and others from
the list on the previous page.
e.g.: Teacher can say:

"What do we get when we add it to "'ship?"

Child: '"Ships."

Step II:
A. Introduction of Target Sound /-z/ with voiced consonants.
Teacher can- say: '
Listen for the sound we're adding to each word:
. When we add it to "crab," we get ''crabs."

" squid, "' "squids. "
"pi.g, 1" "pigS. 1"
""stove, " "stoves. "
"lamb, " "lambs. "
"dol1, " "dolls."
"pear, " "bears. "
"king, " "kings. "
"fan, " "fans."
"bird, " "birds. ""*
"worm, "' "worms, "%
""sarn, " "barns. ''*
"farm, " "farms. ''*

(Use the falling intonation on both words. )
(* 3 consonant clusters)
B. Production:
Use the words in Step I in random fashion and ask the children
to give the word with the added sound. If certain words, es-
pecially the three consonant clusters, cause difficulty, review
Step I using those words that cause difficulty and others from
the list on the previous page,
e.g.: '"What do we get when we add it to "crab?"
Child: "Crabs."

PART II:

The following activities are initially conducted on the teacher-
pupil (or pupils) basis; then, -a the pupil-pupil basis, with
Child A being cued by the phrases. (See Note #2. )
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1. In this exercise, one person - an older brother, etc. - tells a
child to do something and the child gives an excuse for not ]
doing it. Create an appropriate setting. 4

A: B:
Get the sheets on the bed. I can't get the sheets on the bed.
I'm busy.
Get the jacks in the box. I can't get the jacks in the box. :
I'm busy. ’
Get the handkerchiefs on I can't get the handkerchiefs on ;
the table. the table. I'm busy. ]
Get the grapes in the bowl. I can't get the grapes in the bowl.
I'm busy. =
Get the Halloween masks in I can't get the Halloween masks in 3
the closet. the closet. I'm busy. ;
*Get the dogs in the car. I can't get the dogs in the car. ‘
I'm busy. 3
*Get the crabs in the sink. I can't get the crabs in the sink. ;
I'm busy. ;
*Get the cards on the desk. I can't get the cards on the desk.
I'm busy. E
*Get the eggs in the I can't get the eggs in the 3
refrigerator. refrigerator. I'm busy. :
*Get the olives in the I can't get the olives in the :
kitchen. kitchen. I'm busy.
*Get the combs on the I can't get the combs on the
dresser. dresser. I'm busy.
*Get the crayons in the I can't get the crayons in the
drawer. drawer. I'm busy.
*Get the chairs in the I can't get the chairs in the
garage. garage. I'm busy.
*Get the slippers on the . I can't get the slippers on the
floor. floor. I'm busy.

(* Contain voiced consonant final nouns.)

2. In this exercise one child tries to "fool'n' another. Use
appropriate expressions.

A: B: A:
You have spots on I don't have spots on Ha! Ha!
your shirt. my shirt. April Fool!
You have ants in I don't have ants in
your candy. my candy.
You have rocks in I don't have rocks in
your crayon box. ~ my ¢rayon box.
You have rats in I don't have rats in
your desk. my desk.
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A: B: . A: 1

You have ghosts on I don't have ghosts on Ha! Ha! }
your shoulder. on my shoulder. April Fool! 3
*You have cobwebs in I don't have cobwebs in :
your hair. my hair. ij
x7ou have centipedes on I don't have centipedes on ;
your jacket. my jacket. g
*You have rotten eggs I don't have rotten eggs on E
on your chair. my chair. ‘
*You have beehives I don't have beehives under
under your desk. my desk. ;
*You have worms in You have worms in ;
your sandwich. your sandwich. ;
(* Contains voiced consonant final noun. )

PART 1I: ]

Generalizing rules for adding the /-s/ and /-z/ to voiceless con-
sonant finals and voiced consonant finals respectively: Each time
before practicing the particular sentences, give the singular noun
to be used in the sentence; children are to give the plural of that
noun, add /-s/ or /-z/ appropriately. Then, model that sentence
and have the children repeat it except that they will pluralize the
particular noun. See Note #2 concerning these sentences.
1. The following is a situation in which one person says he sees
a particular object and the other person, perhaps because he

has better eyesight or stronger binoculars, says he sees
more than one of the same object.
Teacher: Children:
I see the ship in the ocean. I see the ships in the ocean.
boat boats
hoop hoops
net nets
stick sticks
shark sharks
handkerchief handkerchiefs
whale whales
turtle _ turtles
dolfin dolfins
crab crabs
squid squids
log logs
can cans
wave waves
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The following is a situation in which one child states what he
wants and the other, a greedier child, states he wants more

of that same item.

Teacher: Children:
1 want the bike in the store. 1 want the bikes in the store.
jeep jeeps
map maps
basket baskets 1
belt belts 3
lollipop lollipops f

cowboy rope
diving mask

cowboy ropes
diving masks

bird birds
dog dogs
racing car racing cars 3
camp stove camp stoves ;
Easter egg Easter eggs
toy crab toy crabs :
]
PART IV:

Generalizing rules for adding /-s/ and /-z/ to voiceless consonant
finals and voiced consonant finals respectively:
(Note: It is more natural to use the indefinite articles; however,
because the omission of these articles necessary in pluralizing
the nouns would be an added burden to the children, the definite
article is used instead.)
1. Skinny - Chubby:
Teacher can say:
We're going to talk about two boys, Skinny and Chubby. I'm go-
ing to tell you what Skinny ate and you'll tell me what Chubby
" ate. For example, if I say, "Skinny ate the apple, " you'll say,
"Chubby ate the apples.' If I say, ''Skinny ate the apple and the
carrot, " you'll say, ""Chubby ate the apples and the carrots. "
(Note that for each meal, every item is mentioned separately in
each sentence and that the last sentence is a summary of the
items given in a series.)

Teacher: Children:
For breakfast Skinny ate the For breakfast Chubby ate the
grapefruit. grapefruits.
Skinny ate the pancake. Chubby ate the pancakes.
Skinny ate the boiled egg. Chubby ate the boiled eggs.
For breakfast Skinny ate the For breakfast Chubby ate the
grapefruit, the pancake, grapefruits, the pancakes,
and the boiled egg. and the boiled eggs.
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Teacher:
For lunch Skinny ate the
pickle.
Skinny ate the olive.
Skinny ate the hotdog.
Skinny ate the hamburger.
For lunch Skinny ate the
pickle, the olive, the

hotdog, and the hamburger.

For dinner Skinny ate the
pork chop.

Skinny ate the salad.

Skinny ate the roast pig.

For dinner Skinny ate the
.pork chop, the salad, and
the roast pig.

2. Annie - Janey.
Teacher can say:

We're going to talk about two girls, Anme and Janey. Annie
lived on a small farm. Janey lived on a big farm.
tell you what Annie pl:yed with on her farm and you're going to
tell what Janey played vith on her farm. ¥or example, if I
say, '""Annie played with the chicken on her farm, " you'll say,
"Janey played with the chickens on her farm." If I say, "Annie
played with the turkey and the chick on her farm, ' ' you'll say,
"Janey played with the turkeys and the chicks on her farm.'

. Teacher:

Annie played with the chick on
her farm.

Annie played with the dog on
her farm.

Annie played with the goat on
her farm.

Annie played with the toad on
her farm.

Annie played with the owl on
her farm.

Annie played with the lamb on
her farm.

Annie played with the pigeon
on her farm.
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Children:
For lunch Chubby ate the
pickles.
Chubby ate the olives.
Chubby ate the hotdogs.
Chubby ate the hamburgers.
For lunch Chubby ate the
pickles, the olives, the hot-
dogs, and the hamburgers.

b e bt e A p

For dinner Chubby ate the
pork chops.

Chubby ate the salads.

Chubby ate the roast pigs.

For dinner Chubby ate the pork
chops, the salads, and the
roast pigs.

S IR Ry

I'm going to

Children:

Janey played with the chicks on
her farm.

Janey played with the dogs on
her farm.

Janey played with the goats on
her farm.

Janey played with the toads on
her farm.

Janey played with the owls on
her farm.

Janey played with the lambs on
her farm.

Janey played with the pigeons on
her farm.




POEMS

Poems highly recommended:

1)
2)

7)

8)
9)

10)

"Holding Hands,." Lenore M. Ling, and

"Houses, "' Aileen Fisher, The Sound of Poetry, (Mary C.
Austin and Queenie B, Mills), Boston, Mass., Allyn & Bacon,
Inc., 1963,

""The old hen sat on turkey eggs,'' A Rocket in My Pocket, The
Rhymes and Chants of Young Americans, (Carl Withers), N.Y.,
N.Y., Holt, Rinehart & Winston, 1948.

"Funny Old Scarecrow Dan, " Louise Binder Scott, and
"Whiskers, "' Louise Binder Scott, Talking Time, 2d ed.,
(L.ouise Binder Scott and J, J, Thompson), N.Y., N.Y.,
Webster Division, McGraw-Hill Book Co., 1966.

"Under the Ground, " Rhoda W. Macmeister, Let's-Read-
Together Poems, An Anthology of Verse for Choral Reading in

Kindergarten and Primary Grades, (Helen A. Brown and Harry
J. Heltman), White Plains, N.Y., Row, Peterson & Co., 1949.
"Jump or Jiggle, "' Evelyn Beyer, Another Here and Now Story

Book, (Lucy Sprague Mitchell), N Y., N.Y., E, P, Dutton &
Co , Inc,, 1937, '

"'Shore, ' Mary Britton Miller, Menagerie, (Mary Britton Miller),
N.Y., N.Y., The Macmillan Co., 1928.

"Curious Somethmg, Winifred Wells, Skipping Along Alone,
(Winifred Wells), N.Y., N.Y., The Macmillan Co., 1931.

"Feet, " Aileen Lucia Fisher, Cricket in a Thicket, (Aileen
Lucia Fisher), N.Y., N.Y., Charles Scribner's Sons, 1963.
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PHONOLOGY LESSON

VOICELESS CONSONANTS + /-s/

finals

TARGET: /-s, -z/ 3rd person singular

(3 consonant clusters underlined)

| -ps/
drips steps
skips claps
flips naps
rips wraps
whips  slaps
drops traps
flops creeps
hops keeps
mops peeps
shops sleeps
stops sweeps
burps Wwipes
chirps grasps
limps stamps
helps tramps

/-ts/ /-ks/
fits beats kicks speaks
hits cheats licks sneaks
quits eats picks jokes
sits meets tricks pokes
spits writes checks blocks
pats shoots packs bakes
chats plants quacks makes
gets hurts knocks shakes
lets tests locks takes
sets rests rocks works
wets nests socks honks
dots walks barks
knots talks spanks
pots leaks drinks
spots peeks asks

/-fs/

sniffs
laughs
coughs
loafs
surfs

VOICED CONSONANTS + /-z/ {(3 consonant clusters underlined)

[-bz/
grabs
jabs
stabs
robs
sobs
mobs

disturbs

/[-dz/

skids rides
spreads hides
adds slides

- wades bends
nods spends
bleeds ends
feeds sends
leads finds
needs stands
reads pounds
speeds

[-gz/
begs
"~ clogs
hogs
brags
drags
wags
digs
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| ~vz/

gives

leaves

dives

drives
moves
proves
lives
shaves
behaves
saves
waves
believes

serves
carves

starves

revolves

[-nz/
grins
spins
wins
ieans
shines
owns
rains
opens
sharpens
burns
earns
turns

warns




VOICED CONSONANTS + /-z/ (con.)
[-mz/ [-1z ] [-rz/
swims fills cheers wears
trims drills hears blurs
combs spills peers purrs
blooms tells spears stirs
climbs sells steers cures
shames smells dares pours
tames spells scares roars
blames yells shares snores
dreams feels stares waters
seems steals
screams calls
squirms falls
warms

NOTES: _

; - 1. Practice structure lesson dialogue before introducing this lesson.

2. In the production (pronunciation) exercises whenever possible the
3rd person singular verbs are immediatély followed by words be-
ginning with vowel sounds to facilitate the pronunciation of the con-
sonant cluster.. Do not pause between the 3rd person singular
verb and the word immediately following. Use phonetic syllabi-
cation in normal rapid rate. .

; 3. In the pronunciation of words such as asks, " rather than demand-

ing clear articulation of each of the three consonants in the cluster

(which does not often occur .in normal rapid colloquial speech),

notice whether the children reverse the order of the consonants.

PART I:

3 Step I:

4 A. Introduction of.Target Sound: /-s/ and'/-z/ .

* Listen for the sounds we're adding to each word:

When we add a sound to "drop," we get 'drops."

"scrub, " "scrubs. "
"cut, " "outs. "
"read, " "yreads. "
"drink, "' "drinks. "%
"hug, " "hugs. "
"laugh, " "laughs. "
"ove, " "loves."
"scare, " "scares. "
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When we add a sound to ''fall," we get 'falls."
"comb, " "eombs. "
”turn :l Hturns H*

(Use the falling intonation on both words.)

(* 3 consonant clusters)

B. Production:
Go over above words in random fashion and ask the children
to give the word with the added sound. If the children seem
to have difficulty, present the words that require voiceless
/-s/ final and then present the words that require vciced
/-z/ final; and finally mix the two again.
What do we get when we add a sound to "'cut?"  '"cuts"

Step II:
If the children had difficulty with Step I, present the ''Same-
Addition" Exercise as in the past tense and noun plural
finals lessons. If there was no difficulty, proceed with the
following exercise:
Model with appropriate gestures the sentences below and
have the children repeat after you. (Appropriate sentences
may be chosen and others added if necessary. If you have
pictures of one person carrying on a series of activities,
use those with simple sentences describing the everyday
activities. ) :

These are some of the things that Happy does every day:

He wakes up. [ -ks/
He hops out of bed. -/ -ps/
He takes a shower. | -ks/
He combs his hair. [-mz/
He eats all his breakfast. [ ~ts/
He puts on his shoes. /-ts/
He walks to school. [ -1ks/
He sits in class. [ ~ts/
He writes on the blackboard. /~ts/
He asks everybody for help. [-sks/
He paints a picture. [-nts/
He reads a book. [-dz/
He runs all the way home. [-nz/
He jumps into bed. / -mps/
He thinks about school. [ -nks/
He rolls over in bed. [=1z/
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He drops off to sleep. ' /-ps/
He dreams about fishing. /-mz/

After going over the activities above, the teacher can expand
the exercise by using piciures, line drawings on the board,
objects, persons, or other visual means for the following:
Hold up or point to the visuals as cues. Have the children
use the following patterns: ’
-1, He dreams about

He dreams about catching

He dreams about buying . ;
2. He thinks about

He thinks about going . § :
3. He asks about . 3

PART II:

Step I: :

Any one or all three of the following narrations may be used
as needed. Your choice will be determined by the selection
which gives the children the best opportunity to practice those
final consonant clusters that are troublesome. Use the method
and instructions given in Part I, Step II. :

A, Father's Activities: '
These are some of the things Father does every day:

He shaves his face. [ ~-vz/
He digs in the garden, [-gz/
He waters the yard. - [-rz/
He works on the car. ' [ -rks/
He reads the newspaper. [-dz/
These are some of the things Father does sometimes:
He drives us to school, : [ =vz/
He tells us to go to bed, ‘ [-1z/
He scolds us. /-1dz/
He takes us fishing, [ -ks/
He gives us candy. [ -vz/

" B. Mother's Activities: :
These are some of the things Mother does every da.y:

She cooks our food. [ -ks/
She scrubs our kitchen. ‘ [ -bz/
She sweeps and mops our house. . [ ~ps/
She dusts our furniture. [ ~sts/
She shops at the market, ‘ [ -ps/
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She talks on the telephone.

She drags us to bed.

A e I A I A

[ -1ks/
[-gz/

These are some of the things Mother does sometimes:
She makes us do our homework. [ -ks/

She sends us to the store.
She asks us to help her.
She lets us watch TV.
She spanks us.

She takes a nap.

C. Big Brother's Activities:

| -ndz/
| -sks/
[-ts/
| -nks/
[ -ks/

These are some of the things Big Brother does every day:

He eats a lot of food.
He drinks a lot of milk.
He feeds our dog.

He looks at the comics.

He dumps out the garbage.

He drags us to school.

[ -ts/
| -nks/
[ -dz/
| -ks/
/ -mps/
|-gzl/

These are some of the things Big Brother does sometimes:

He climbs up the tree.
He swims in the pool.
He surfs in the bay.

He treats us to a movie.
He yells at us.

He speeds on his bike.
He snores in his sleep.

[ -mz/
[ -mz/
| -rfs/
[ -ts/
/-1z/
[ -dz/
|-rz/

After practicing any one of the above, have each child say what
his mother or father or brother does every day or sometimes.

Step 1I:
Teacher can say:

Some little boys like to copy what their older brothers do.
I'm going to tell you what Harry's brothers do, and you'll

tell me what Harry does.

For example, if I say, "They

slide, " you'll say, "Harry slides. " 1fI say, "'They slide
on the grass, " you'll say, "'Harry slides on the grass. "

Teacher:
They leap.
They leap on the bike.
They ride.
They ride on the handlebars.
They dive.
They dive into the pool,
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Children:
Harry leaps.
Harry leaps on the bike.
Harry rides.
Harry rides on the handlebars.
Harry dives.
Harry dives into the pool.




They brag. Harry brags.

They brag around the Harry brags around the
neighborhood. neighborhood.

They laugh. Harry laughs.

They laugh at the cry baby. Harry laughs at the cry baby.

PART III: Generalizing rule for adding /-z/ and [-s].

(Note: One or both may be presented. Act out if possible.) 4
A. Teacher can say: :
We're going to talk about how a monkey copies what some boys ]
do. I'll tell you what the boys do and you'll tell what the
monkey does. For example, ifl say, ""The boys pound the
wall, " you'll say, ''The monkey pounds the wall. " If I say,
"The boys jump, " you'll say, "'The monkey jumps. " And if
I say, 'The boys kick, " you'll say, "The monkey kicks."
And when I say, "The boys kick and jump, " you'll say,
"The monkey kicks and jumps. "
(Whenever the children have difficulty when the verb is em-
bedded, isolate the subject and verb and have the children
add the appropriate sound to the verb before presenting
them with the original sentence. )

B r S dlb e

Teacher: Children:
The boy: clap. The monkey claps.
The boys wave. The monkey waves.
The boys clap and wave. The monkey claps and waves.
They peel the bananas. The monkey peels the bananas.
They pound the bananas. The monkey pounds the bananas.
They peel and pound the The monkey peels and pcunds
bananas. the bananas.
They sit down. The monkey sits down.
They turn around. The monkey turns around.
They sniff around. The monkey sniffs around.
They shake the bars. The monkey shakes the bars.

B. We're going to talk about how a/another monkey copies what
some girls do. I'lltell you what the girls do and you'll tell
me what the monkey does. For example, ifI say, "The girls
crawl on the ground, " you'll say, '"The monkey crawls on the
ground,' If I say, 'The girls hum, " you'll say, "The monkey
hums." If I say, "The girls whistle, " you'll say, '"The
monkey whistles,'' And whenI say, "The girls hum and
whistle, " you'll say, "The monkey hums and whistles. "
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Teacher:
The girls laugh.
The girls laugh aloud.
The girls giggle.
The girls wiggle.

The girls giggle and wiggle.

The girls look up.
The girls point.

The girls look up and point.

The girls bend over.

The girls dig a hole.

The girls bend over and
dig a hole.

The girls hug the bars.

Children:
The monkey laughs.
The monkey laughs aloud.
The monkey giggles.
The monkey wiggles.
The monkey giggles and wiggles.
The monkey looks up.
The monkey points.
The monkey looks up and points.
The monkey bends over.
The monkey digs a hole.
The monkey bends over and
digs a hole.
The monkey hugs the bars.

POEMS

Taking Off
The airplane taxis down the field
And heads into the breeze
Tt lifts its wheels above the ground,
It skims above the trees,
_ It rises high and higher
Away up toward the sun,
It's just a speck against the sky
-- And now it's gone!

--author unknown
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Other poems highly recommended:

1)
2)

3)

4)

5)
6)
7)
8)

9)
10)
11)

12)

"The Goblin, " Rose Fyleman, Picture Rhymes From Foreign
Lands, (Rose Fyleman), Phil., Pa., J. B, Lippincott Co., 1935.
"The Airplane, " author unknown, V Is For Verses, (Odille
Ousley), Boston, Mass., Ginn & Co., 1964.

"My Shadow, "' Louise Binder Scott, Talking Time, 2d ed.,
(Louise Binder Scott and J,J. Thompson), N.Y., N.Y.,
Webster Division, McGraw-Hill Book Co., 1966.

"Wind, " Aileen Fisher, Runny Days, Sunny Days, (Aileen

Fisher), N.Y., N.Y., Abelard-Schuman, Ltd., 1958. -
"Barber's .Clippers, " Dorothy Baruch, and . '

"Cat, "' Mary Britton Miller, and :

"My Dog," Tom Robinson, and

"Song for a Child, " Helen B. Davis, The Sound of Poetry,
(Mary C. Austin and Queenie B. Mills), Boston, Mass.,
Allyn & Bacon, Inc., 1963.

"The House Cat, ' Annette Wynne, and

"The Rabbit,' Edith King, and

"Naughty Soap Song, ' Dorothy Aldis, Let's-Read-Together

Poems, An Anthology of Verse for Choral Reading in Kinder-

garten and Primary Grades, (Helen A. Brown and Harry J.
Heltman), White Plains, N.Y., Row, Peterson & Co., 1949,

"My Kitty, " Helen Bayley Davis, Music_in Qur Town, Teacher's
Book Two, (James L. Mursell, Gladys Tipton, Beatrice Landeck,
Harriet Nordholm, Roy E. Freeburg, Jack M. Watson),
Morristown, New Jersey, Silver Burdett Co., 1962.
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PHONOLOGY LESSON TARGET: /-s, -z/ Noun Possessive
Final

VOICELESS + /-8/ (3 consonant clusters underlined)
/ -psl /-ts/ | -ks/ |-fs/ /-9s/
sheep's cat's ghost's duck's giraffe's moth's
pup's rat's priest's snake's sheriff's
grown- goat's parent's bank's wife's
up's rabbit's president's chick's chief's
shrimp's pirate's student's peacock's calf's

playmate's elephant's shark's  wolf's

dentist's sweetheart's skunk's

tourist's

VOICED + /-z/ (3 consonant clusters underlined)

/-bz/
crab's
cub's

[-nz/
man's
postman's
fireman's
librarian's
magician's
queen's "
hen's
kitten's
penguin's
pigeon's
cousin's

NOTES:

1. Practice structure lesson dialogue

2. This is a very short lesson primarily be
themselves have been practiced before.
dren require more drill work review

worm's

and other nouns.

[ -gz/
dog's
bulldog's
pig's
frog's
bug's
ladybug's

/-1z/
seal's
snail's
tadpole's
whale's
principal's
girl's
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| -vz/

dove's
relative's

/-rzl/

teacher's
painter's
pitcher's
soldier's
spider's
sister's
doctor's
swimmer's
lobster's

before introducing this lesson.
cause the target sounds
However, if the chil-
Part I using different names




3. In the production (pronunciation) exercises whenever possible the
noun possessives are immediately followed by words beginning
with vowel sounds to facilitate the pronuncifation of the consonant
cluster. Use phonetic syllabication in normal rapid rate.

4. Use children's names for practice.

PART I:

Step I: Introduction of Target: Voiceless Consonant finals + |-sl/:
Listen for the sound we're adding to each word:
When we add it to ''Chip,"  we get "Chip's."

"Pat, " "Pat's. "
"Dick, " "Dick's. "
"Cliff, " "Cliff's. "
"grown-up, "grown-up's. '
"student, " "gtudent's. "
"chief, " "chief's. "

Step II: Introduction of Target: Voiced Consonant finals + /-2/:
Listen for another sound we're adding to each word:

When we add it to ''Bob, " "Bob's. "
"Fred," "pred's."
"Peg " "Peg's "
"Dave, " "Dave's. "
"Jane, "' "Jane's. "
"Pam " "Pam'S "
"Jin, " "Jill's. "

"Ginger, " "Ginger's. "
"mom, " "mom's. "
"girl, " "girl's, "
"teacher," "teacher's. "
"ibrarian, " "ljbrarian's. "

Step ITII: Recognition and Discrimination
Use cutouts or line drawings to indicate persons and an ob-
ject (like an eraser, oOr others that will elicit words that
begin with vowel sounds) that belong to that person. Point to
the picture of a person and give his name; then, point to the
object and use the possessive form of that name.
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(Voiceless ~onsonant finals + /-s/)

This is Chip. This is Chip's. (eraser or another object)
This is Pat. This is Pat's.

This is Dick. This is Dick's.

This is Cliff. This is Cliff's.

This is the grown-up. This is the grown-up's.

This is the student. This is the student's.

This is the chief. This is the chief's.

(Voiced consonant finals + /-z/)

This is Bob. This is Bob's. (eraser or another object)
This is Fred. This is Fred's. '
This is Peg. This is Peg's.

This is Dave. This is Dave's.

This is Jane.. This is Jane's.

This is Pam. This is Pam's.

This is Jill. -This is Jill's.

This is Ginger. This is Ginger's.

1. First have the children just listen as the sentences are
modeled and the appropriate associations are made.

2. Next say each pair of words a number of times in random
order and have the children indicate whether a narne is being
said or an object belonging to that person..

g e.g.: Teacher: Children:
Bob. (Indicate person)
BOb. 1 1"
f Bob's. (Indicate object)
1
| Step ((I:

A. Model pairs of sentences in Step II saying the object and have
children repeat. (See Note #3.)

¢ e.g.: "This is Chip. -This is Chip's eraser. "

B. Next say only the sentence using the name. Have the chil-
dren say the sentence using the possessive form and the name
of the object. -

e.g.: Teacher: Childfen:
This is Chip. This is Chip's eraser.
PART II:

Initially, model and have the children repeat, then cue the chil-
dren and have children take parts. (See Note #3. )
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A:
I'm looking for
my friend's umbrella,
sister's
cousin's
mom's
Why is the
policeman's eyes red?
postman's
teacher's
principal's
fire chief's
Where's the
principal's office?
doctor's
president's
dentist's
aide's
magician's
priest's

What are you doing with your

friend's aquarium?
cousin's ant farm?
brother's elephant?
sister's
uncle's

Poems highly recommended:

B:

Here's your
friend's umbrella.
sister's
cousin's
mom's

I threw mud in the
policeman's eyes.

- postman's

teacher's
principal's
fire chief's

There's the
principal's office.
doctor's
president's
dentist's
aide's
magician's
priest's

I'm taking care of my
friend's aquarium.
cousin's ant farm.
brother's elephant.
sister's
uncle's

: 1) "Tommy's Five Senses, "' Louise Binder Scott, Talking Time,
2d. ed., (Louise Binder Scott and J, J, Thompson), N.,Y.,
N.Y., Webster Division, McGraw-Hill Book Co., 1966.
(Change the person's name in the poem. )

2) "These are Mother's Knives and Forks, " The Rooster Crows,
A Book of American Rhymes and Jingles, (Maud and Miska
Petersham), N,Y., N.Y., The Macmillan Co., 1945.
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INTRODUCTION TO STRUCTURE LESSONS

The lessons on structure have been prepared for kindergarten,
first, second, and third grade classes. There are thirteen steps into
which each set of lessons has been divided. But the number of les-
sons for each step in the sequence varies for each grade level. Each
set of lessons is similar in that each follows the same sequence in
introducing the grammatical targets. Each set, however differs in
the specific targets introduced. The reason for the difference in
specific targets is to accommodate the difference in levels and in cur-
riculum content. ' :

The lessons presented here are in the form used and accepted by
the project teachers of Keaukaha School, Hilo, Hawaii. The revi-
sions were made based on their evaluations of the lessons for two
years. However, the revisions of the kindergarten lessons were
based on one year's evaluation.

Sequencing

The choice as to what grammatical structures should be taught in
these lessons was determined by the contrasts between standard Eng-
lish and Hawaii Islands Dialect. The contrasts were obtained from
the contrastive analysis done by the University of Hawaii and by some
of the staff members.

Rather than introduce all the targets to be taught at random, they
were sequenced so that only a few targets are introduced at a time.
It was felt that this would make the learning task a little easier for
the children. There was no linguis:ic base for sequencing.

The project teachers determined the sequencing of the targets.
Their judgment was based on their feelings about what structures the
children had an immediate need for and the degree of ease with which
the children would be able to handle the targets.

Lesson content

The selection of content materials was made through s ggestions
by the teacher as to what kinds of activities the class would be carry-
ing out through the year. Some of the information was also based on
material derived from the science and social studies curriculum
guides of the Department of Education, State of Hawaii.
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Every effort was made to use language patterns which would be
common to natural speech and which would fill the immediate needs of
the children. However, because the structures are introduced in
small doses to make learning more manageable and because other tar-
get structures that would make the language pattern more natural have
not yet been introduced, there may be occasions when the teacher
might feel that certain constructions are unnatural and stilted.

Each specific target word was selected either because it was use-
ful for the pupil at that particular grade level, because it was needed
to expand a language pattern and to make practice meaningful, or be-
cause it was a content word from a curriculum area for that specific
grade level. "

Goal

~

The specific goal of the structure lessons is the growing ability of
the children to use the particular syntactical constructions and/or to
make the appropriate morphophonemic changes, etc., that are listed
as targets per lesson.

Grammatical notes

Eh el eSO g

Grammatical explanations to the students should be kept to a min-
imum since they would not give the students a command of the language
itself. If it is absolutely necessary to resort to explanations, the
teacher should give these explanations after the class has gone through
the dialogue and exercises many times. Often after the students have
been exposed to the language patterns in various situations, the neces-
sity for explanations is eliminated as the students acquire a "feel" of
the language.

Because of time limitations, it was not possible to include all the
specific targets. For example, -all the irregular past tense verb forms
and all the mass nouns have not been introduced. The same reason
holds for the exclusion of some high-frequency words for a. particular
grade level.

A verb with a preposition, or a two-word verb, weas not introduced
as a new verb if the preposition was previously introduced as a target.

Mass nouns appear as targets with the exception of those used

idiomatically. Examples of the latter are expressions such as "at
lunch, on T.V., at school."
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Prepositions are small but important words. The teacher must
be well-acquainted with the various meanings and uses of preposi-
tions in order to avoid confusion.

In these lessons the noun "fish' was treated as having a regular
noun plural ending.

There were times when specific targets were used prior to
their introduction as targets. The reason for this was to make the
language sound as natural as possible.

Teacher role

There's a point that can't be stressed enough and it has to do
with the importance of the teacher. Mary Finocchiaro addresses
herself to teachers on this point. She says:

You, the teacher, are more important than any method
or material. It is what you do with any method or with
any piece of material which will determine its effec-
tiveness in helping your students learn. 1

The lesson materials provided the teacher are really sample
lesson plans. The teacher can delete, elaborate, and expand the
materials to suit the individual needs of the class. The only limi-
tation placed on the teacher is that she pay close attention to the
sequence of grammatical targets. She must be thoroughly familiar
with the targets that were introduced in the preceding lessons and
those that are to be introduced in the following lessons. The teacher
can make changes in the dialogues and exercises to suit her needs.
If the subject of the dialogue is unfamiliar to the children, the
teacher will n2ed to have a preliminary session to introduce and
elaborate on the subject so that the context of the dialogue will be
familiar to the children.

Format

The following is the format for every lesson in each grade level.

L Mary Finocchiaro, English as a Second Lianguage: From
Theory to Practice (New York: Regent Publishing Company Division

of Simon & Schuster, Inc., 1964), p. 128.
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Targets
In this section the specific targets for the lesson are listed.
Notes

Except for technical information about grammatical targets for the
edification of the teacher, most of the notes are suggestions to the
teacher for the utilization and elaboration of the lessons. There
are also suggestions of ways to bring about transfer in which the
children are guided to elicit the particular grammatical structures
independently. As with all phases of the language lessons, the
notes are suggestions and not prescriptions. It is intended that
lessons be built from these suggestions based on the needs and
purposes of the teacher using the materials.

Dialogue/Narrative

Each lesson includes a dialogue or narrative in which the gram-
matical targets are embedded. Sometimes it was only possible to
utilize the specific target just once, primarily to keep the language
as natural as possible. This was not always possible when certain
targets had to be included. It has been assumed that the concepts
introduced in these lessons are familiar to the children. There
may have been included some concepts unfamiliar to a particular
class. A sincere effort was made to keep these to a minimum.

Exercises

The exercises provide concentrated practice with the targets in-
troduced in the dialogue or narrative. It was not always possible
to present the targets in a meaningful context. The teacher uses
her discretion in deciding which exercises she will use during the
language sessions. She may find it necessary ic utilize all the
exercises or only a few for each target. Her choice depends on
the class she is working with and the difficulties that may arise.
As with the dialogue or narrative, the teacher is free to make any
changes within the framework of the target sequence. If the
teacher finds that she needs more exercises than provided, she
can build her own exercises using the patterns provided. She can
also go back to the exercises from preceding grades on the same
target. The teacher's creativity and imagination can be put to full
use when utilizing the exercises so that they do not become purely
mechanical drills but previde meaningful practice for the students.
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Utilization of lesson materials

The teacher's attitude about these lessons is very important.
The teacher should approach the language sessions with interest and
enthusiasm. Her attitude will be conveyed to the children just as it
will be if she feels that the lessons are boring and not very chal-
lenging. A skillful teacher can make a lesson come alive and con-.
vince the children that what she is presenting is worthy of their com-
plete attention. Her efforts will result in greater learning on the
part of the children.

As stated in the teacher's guide portion, itis important that the
teacher be thoroughly prepared each time she presents a 12sson.
She must know what the targets for the lesson are; what targets have
already been introduced, and what targets are yet to be introduced.
Thorough preparation is a necessity and so is flexibility in altering
plans to suit the needs of the children and the occasion. Plans can be
altered but it is very difficult to carry out something successfully

without a plan.

Because the teacher is the model for the class,. it is imperative
that she be thoroughly familiar with the. material that she is going to
present. Preparation involves having ail the materiais needed on
hand so that there will be no fumbling nor any unnecessary pauses.
The teacher must have thought through all the directions she will be
giving so that they are clear-cut and consistent. The teacher must
also anticipate the kinds of responses she will get and the possible
difficulties that may arise. . The language session must move at a
rapid pace with very little time for pauses that may distract the
class or that may allow boredom to set in.

The teacher must also establish, at the very beginning, concise
and specific signals and cues. She has to diligently adhere to them
so that the children can respond immediately without lengthy direc-
tions and explanations being given each time a response is required.
Once a pattern has been established, it becomes easier for the chil-
dren and the teacher to work with maximum efficiency.

Nelson Brooks2 says that the teacher must not accept mediocre

=

2 Nelson Brooks, : Language and Language Learﬂing, 2nd Ed.
(New York: Harcourt, Brace and World, 1964), pp. 148 and 243.
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performance in repetition. She must insist that {212 children imitate
the model accurately. This means that the chiiuren must use the same

rate, intonation, pause, and pitch. ‘

The children must know immediately whether their responses are
satisfactory or unsatisfactory. Each teacher will have a different
method of conveying the message--faciai, verbal, etc., expressions.
The important thing is that the children get the message. Then the -
teacher must be consistent in the method used to get the message .

across to the children.

A. Dialogue/Narrative ' SO : .
1. Steps in handling 2 dialogue/narrative ‘

a. The teacher may use whatever visual aids and other
; - means necessary and appropriate to convey the dialogue's
] : meaning to the children. Appropriate pictures, puppets,
and pantomiming can be used to introduce the dialogue.
-. The teacher should try to vary the introduction of a
] dialogue/narrative. - ' e
’ Approach A: .If the teacher feels that a preliminary .
i explanation is necessary to clarify the concepts or
1 ' vocabulary in the dialogue, she can do so before she
- introduces the dialogue in its entirety. This may con-
sist of an explanation of the new concepts or relating
: previously learned concepts and recalling them. Then
1 the teacher goes through the entire dialogue at a nor-
: mal, rapid rate and with the appropriate stress and .-
intonation. ‘ . :
! Approach B: The teacher can go into the dialogue
5 : without explanations, interrupting whenever necessary
with explanations of the concepts and the vocabulary.
: She can elaborate on the dialogue, use synonyms, and
paraphrase certain portions of the dialogue as she-
goes along. Then she repeats the dialogue all the way
through without any interruptions the second time,
using normal, rapid rate of speech and appropriate
stress and intonation. . coL
b. The teacher, after using "Approach A" or "Approach B",
repeats the dialogue again without any interruption. As a
variation, the children can be asked to keep their eyes
closed as they listen. This helps them to concentrate and
also helps to eliminate a lot of distractions. The impor-
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tant point here is that the class is being familiarized
with the meaning, the patterns, and the sounds of the
language. Note: Whenever the teacher repeats the
dialogue, she must keep the stress and intonation pat-
tern constant until that pattern has been learned. Then
variations can be introduced. For example, the stress
on a word may change with the change in emphasis
conveyed.

c. The children can be asked to answer questions about the
dialogue. This provides a check on comprehension and
also serves as a means of practicing the patterns intro-
duced. To prevent negative reinforcement, the teacher
should provide the right response immediately if no
response is forthcoming or when the wrong response
is given.

d. The teacher models the dialogue line by line and the
class repeats each line after the teacher. This pro-
cedure can be repeated several times. -

e. The teacher divides the class into groups to take dif-
ferent roles. She must set up definite signals to
identify whose turn it is to speak. The teacher models
each line for each group before the group speaks a line.

f. Individual pupils can be asked to take the different
roles. :

g. The teacher should alternate between individual repeti-
tion and choral repetition. - This not only helps to sus-
tain interest but also helps the teacher check on the
progress of individual children.

h. The teacher should remember to treat the dialogues as
a conversation between persons rather than a series of
lines spoken.

2. Follow-through

‘Whenever a dialogue/narrative is reintroduced at
another time, the teacher must refresh the children's mem-
ory by some sort of review. It should not be taken for
granted that the children will remember the details.
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The teacher is free to expand the dialogue once she feels
that the children have a good mastery of the structures. More
lines or characters can be added and the vocabulary changed.
In expanding and adapting, however, the teacher has to always
keep in mind the immediate targets, the previous targets, and
those that have not yet been introduced. Any alterations with-
in these limits is not only permissible but recommended.

B. Exercises
Mary Finocchiaro states that:

Many repetitions are needed to develop habits. -
Learning any skill takes place in proportion to
practice in that skill.

The exercises serve this purpose. But the teacher must bear in
mind Sibayan's admonition that repeating should be done in spaced
periods and in different situations. 4 The children should be en-
couraged to practice the patterns in various situations.

Before proceeding with any of the exercises, the teacher and
the child must have a clear understanding as to what the procedure
is for each exercise. The teacher should provide enough exam-
ples of how the cues are utilized before the children are asked to
respond to the cues. Any shift from one exercise to another must
be clear-cut and the directions precise so that the children will

not be confused.

The teacher must move through the exercises smoothly and at
a fast pace in order to keep up the children's interest and atten-
tion. Moving at a fast pace also prevents the necessity of repeat-
ing directions because the children's attention has not been per-
mitted to lag. It also makes it easier for the children to adhere
more clogely to natural rhythm and intonation patterns.

In choosing the exercises to be practiced during a particular
language session, the teacher should select with care, especially

3 Finocchiaro, op. cit. (Referring to pp. 33-4).

4 Bonifacio P. Sibayan, ''Repetition in Lianguage Learning, "
Teachin¢ English as a Second Language, H.R. Allen, editor (New York:
McGraw-Hill, Inc., 1965), pp. 308-13.
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when a progression exercise is called for. The progression
must be adhered to. As an example, .in the exercises for the
expletive "There'' there are separate exercises for "There is"
and "There are.'" Then there is an exercise combining the two
where the children must make a choice between the two.

The exercises presented here are stripped of any embel-
lishments. ' The teacher must provide the proper context and
situations to make them meaningful for a particular class. The
teacher has more freedom of choice with the exercises than she
has with the dialogue or narrative. ' S

Because young children are enthusiastic and eager to please
the teacher, the teacher has an advantage. By making certain
that the exercises are'more than repeating after the model, the
teacher can capitalize on the children's enthusiasm and eager-
ness to please the teacher. -

There are several types of exercises included in the
lessons. :

1. Repetition of model

The teacher models the utterance and the children
repeat it exactly as said.. Caution: If used excessively,
it can lead to meaningless parroting.

2. Substitution of wordé oi' phrases

In a subgtitution exercise, the children. use another
word or phrase (usually of the same class) in place of a
word or phrase in the modeled utterance.

Example: - Teacher: He jumped from the porch.
Children: He jumped from the porch.
Teacher: fell (pause) He fell from the porch.
Children: He fell from the porch.
"Teacher: leaped . .
Children: . He leaped from the porch.

A variation of this exercise would be the multiple slot
substitution. Here the slot where the substitution takes

. place changes each time or from time to time. When this
happens, the teacher must show the children where the
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substitution is taking place by modeling the previous pattern,
the new word or phrase to be substituted, and the resultant
pattern with the substitution made.  The lack of correct -
models may be a source of confusmn S . :

Example: Teacher: The apple fell on the ground
(pause) boy . :
Children: (Two possible replies) !
. The boy fell on the ground. - %
: The apple fell -on the boy. S i
To prevent this, the teacher provides adequate modeis. ‘

Example: Teacher:-. The apple fell on the ground.
= (pause) boy (pause) The apple ;
, fell on-the boy. :
Children: The apple- fell on the boy.
Teacher: car

)

Tk Children: The apple ‘ell on the car. ;
, Teacher:- coconut (pause) The coconut fell |
}' on the car. - 1

Children: The coconut fell on the car.

: Teacher: branch
% (,hzldren- The branch fell on the car. |

~

In a subst1tut1on type of. exercuse, the substltutlon may
require other parts of the pattern to be changed. The teacher
and the class must be aware of these necessary changes.

T AT RRTTT TR ey T

Exampte: Teacher: She lost her dog.

‘ Children: She lost her dog. .
Teacher: He (pause) He lost hzs dog
Children: He lost his dog. -~ :

«, Teacher: They

' Children: They lost their dog.

SO S S St R

! -3. Transformation or conversion

This kind of exercise has the children carry out transfor-
: mations such as changing a statement to.a question, an af-
F firmative statement to a negative statement, a singular noun
to a plural noun, or present tense to the past
Example: Teacher- The boy is f1ghtmg (She then asks a
g : child. to change. this to a-question or

130




an "asking'' sentence.)"
Ch11d Is the boy fighting?

It is not necessary to use words hke negatwe, past tense,
etc., to explain the desired response.

4. Directed practice: -

¥ This type of exercise requires that a child ask another §
{ child a question. The second child has to give an answer.

‘ Initially, Yy way of directing the children, the teacher can

go through the following steps: :

Al il aliael s

Step I: . Teacher tells Child A:. "Ax ‘ ask B 'Do you want
S " :to ride with me ?!"
Child A says: ''B; do you want to r1de with me?"
Teacher says to B: ''Now you answer by saying
'Yes, I do.''or 'No, Idon't.'" .. ..
Child B says: "Yes, Idoi". :

- Step II: © = Teacher says, "A ask B agam if he wants to
-+ - .- .ride with.you."
© . Child Ai "B, do you wait to ride W1th me‘?"
' Teacher says to B: "B, answer A." T
Child B: "Yes, I do:: I -
(If the ch11d is unsure at Step II, the teacher can whlsper
or model the utterance for him to repeat ) ~

P TR T AT TR MRS R e A T

BT R

-~

Step III : Now use the~-subst1tutwn exerc.lse pattern and
cue the child for further practice in using the -
same language structure with different verbs.

w0 TS RGN I LT TR TR P TR TSI AR AR TGS T AT T

5. Expansmn

‘In this type of exerclse, the Jchlldren are cued Wlth the
word or phrase to be added to a given sentence. . :

f Example: Teacher: I walked to school.

- .Child: - -:I-walked to school.
“Teacher: .:yéesterday (pause) I walked to
- v " 'school yesterday. . ‘-
~Child: .. °~ I walked to school yesterday.

Teacher: with my brother
Child: I walked to school yesterday with my 3
. brother, g
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6. Combination or integration-

Here the children are asked to combine two short sen-
tences into one. . ~ . .

Example: Teacher: Sally has a kitten. It;s white,
(pause) Sally's kitten is white.

Child: Sally's kitten is white.
- Teacher: . That hat'belongs to Mike, It's red.

Child: - - ‘Mike's hat is'red. :
7. Free response |

‘The teacher asks a standard question and the children
give varied, free responses. The children may be cued by
. word, picture, or object. -

Example: Teacher: . Wﬁat's in the box?
Child: - There's a frog in the box.

The exercises-listed above are often combined in the lessons in a
variety of ways. Other variations that seem appropriate and interest-
ing should be used. As the teacher and children become familiar and
comfortable with the various kinds of exercises, the teacher should be
able to adapt them to particular needs and opportunity.

’ - M . b ’ - . M . {

Drillwork is not an end in itself, but merely a means of  intensive,
concentrated practice. Only when the drills lead to normal use of lan-
guage structures in real situations can these be said t6 have a real
value. . : - ' : ~

C. Transfer

How successful any language program is is measured by how
-well the learner can independently manipulate the language pat-
terns acquired in varied situations. As stated by J. Donald
Bowen:

. . . the ultimate success of the teaching effort
must be judged not on how well students reproduce
sentences, but on the skill they show in creating
new ones, sentenc€s they have never heard or

P
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used before - or indeed sentences which no K
one else has ever heard or vsed before.

.,
i A o e Ty S

The teachen must provzde many opportumtzes throughout the
. school day in which the children can utilize, in natural situa-
: . . tions, the language patterns learned. : These situations can in-
' volve pupil activities and interests in and out-of school. . This
may sometimes require the teacher to structure the situation
just enough so that it necessitates the use of a particular pat-
tern without'a model being given. - The only cues would be con-
. textual:cues. The structuring-is also necessary to insure that
‘the student does not need-to use a- language pattern that is not.
in his repertoire, 2 L , :

T ERTATE TSl E SR 1o

VT AT

.+ " . The notes section of each-lesson provides the teacher with

- some suggestions to.effect transfer, - Many.of the suggested

- activities bear close resemblance:to directed practice exercises.
The ingenious .teacher will find many other ways besides those
suggested as rmuch depends on mtegratmn with the rest of the

. school curriculum. - - : -

Bk

¢ R I -~

SO VT IR VR AT R M T TR e

The wrlters‘ of thesef materials feel that the transfer stage
in an oral language development program is of utmost impor-
“tance. Loban; Ryan, ‘and Squire summarize the wrzters' feel-

1ngs about thls phase very weu' S

EARRLL A

S .Clearly, 1mprovement in language learnmg, occurs

| most surely in.situations-featuring bona fide com-
munication, Pupils must have something to express,

: - a desire to express it, and someone to whom they -

i" ~  wish to express it. Only in such circumstances

‘ does instruction have any hope of improving pupils'

facility in expression.

% J. Donald Bowen, "Applications of Grammatical Analysis to
Lianguage Teaching," (Virginia French Allen, editor), (Champaign, .
Ilinois: .National Council Teachers of English, :1965). - :

" 6 Walter Loban; - Margdret Ryan, and James R.: Squire, T‘eaching
Language and Literature- (New York Harcourt Brace and World
Inc., 1961), p. 9. S ST -

4 TR A T T e TN
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Integration with the rest of the school day

To be most effective, an oral language program should be inte-
grated with the rest of the curriculum.areas as much as possible. The
alert teacher will take advantage of-every opportunity to put into prac-
tical use those structures that have been introduced to the children in
the language lessons. This reinforces learning and makes it more
meaningful. ' - : -

The children must be helped to understand that standard English is
to be used during most of the school day. There must be a clear-cut
understanding as to when the use of standard English is approprlate
and when the use of dialect is appropriate. -

The teacher can contrive situations during the school day which
lend themselves well to the practice of current targets. For example,
after the present progressive has been introduced, the children can be
asked to tell what's happehing or what they're deing. When the com-
parative-superlative forms have been introduced, the children can be
asked to compare various things during the arithmetic, science, or
social studies periods. There the teacher can take advantage of situa-
tions where these structures can be used naturally.

There are many poems and. stories that contain the grammatical
structures which are treated as targets.- These poems and stories
can be used by the creative teacher to provide the children with more
practice in using the structures:being learned:. The poems may be
used for choral speaking or dramatization. The teacher can use the
stories in different ways. - Especially effective are those stories that
contain repetitive phrases. The stories can be dramatized or read by
the teacher with the ch11dren repeatmg those parts that-contain the
target structures. : S - :

Some poems appropriate to a lesson are suggested as extra mate-
rials. These and others that a resourceful teacher may be familiar
with can be used outside the language periods.

General notes to the teacher

A. When children have difficulty producing a particular language pat-
tern and the teacher suspects-that this may be due to’dialect interfer-
ence, -the teacher may resort 4o the: same types of recognition and dis-
crimination exercises utilized in the phonolegy lessons.” Refer to the
section '"Basic Steps in Teaching Pronunciation. ' ‘ ‘
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Example: Teacher: We'll go to the store now.
Children: We go to store now.

Recognition and discrimination exercises:
1. The teacher repeats both of the above sentences or one of

the sehtences twice. The children must indicate whether
the two sentences are alike or dlfferent ' :

2. The teacher models the language structure being taught.
She tells the. children that this is the sentence they are to _
listen for. She can say that this is the sentence that is ¥
used in school. She then models both sentences and the
children are to s1gna1 whenever she repeats the target
sentence. :

B. Often the teacher may be so involved in listening just for the ‘*
specific target that she fails to evaluate the child's complete
response. Since the teacher is working towards the control of
standard English, she must be alert to all the language struc-
tures the child uses. By listenihg carefully, the teacher can
prevent negative remforcement caused by approvmg inappro-
priate responses.’ , .

If the child's response contains a structure that has not yet
been introduced as a target, the teacher can provide the appro-
priate response without any comment-and have the child repeat
the response. If-the child's response contains a structure that
had previouslyv been introduced as a target, the teacher can
call the child's attention to the fact. She can encourage the
child to recall what had been introduced or provide the appro-
priate response. At this point the teacher should feel flexible
enough to shift back to previously introduced exercises if she
feels that the situation warrants’'it. ‘

C. There may be occasions when contractions cause difficulties for
the students. When this does occur, the teacher may introduce
the full form first and then gradually work towards contracted
forms, remembermg that the use of the contracted forms is
the ultimate goal. S £

One of the difficulties aris{ng may be the students con-
tracting but still not dropping the word contracted.
Example: 'She's is going."
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Another difficulty may be the confusion between the singular
contracted form and the plural noun. :

Example: Teacher: The boy's sleeping.-
Child: The boys sleeping.

_ The difficulties mentioned above seem to be stages-that the
students go through in acquiring a mastery of standard English.
There is a growing awareness of a difference between their dialect
version and the standard version. - ‘But there is still confusion as
to exactly where the difference is or where.changes belong. The
‘ teacher should not feel frustrated nor feel that the children are
£ being obstinate. Patient and consistent efforts will bring about
the mastery of the standard version. -Here again, recognition
and discrimination exercises can be utilized.

.

D. The teacher may refer to the sequence chart for that particular
grade level to check what targets have been introduced prior to a
.certain lesson and what targets come after this lesson. . The se-
quence -chart.can also help the teacher locate. where a similar tar-
get appears in a preceding grade. . She may need this information
when she wants to give the students more exercises than.what is
provided for her grade level or when she needs to do some-re-
viewing with her students. |

i i

As stated before, the purpose of these lessons is to help
children acquire a command of standard English. As the teacher
works with these lessons, it may help her to keep Virginia Allen's
definition of ""command' in mind: : : : :

3 To command something is not merely to have a
‘ © vague notion of it, but rather to be able to summon,
r it.up at will. The student must be given the ability
to summon up the standard dialect whenever he
himself wants to use it, in any situation where
fluency in that dialect would be to his advantage. -~

7\Virginia F. Allen, ;"'Teachin.g Standard' English a-"é a Second
Dialect," Teachers College Record, 68 (February, 1967), p. 358.

A
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SEQUENCE OF LESSONS FOR KINDERGARTEN

Lesson Number , A
and Name Page
I8, . » v v e e e e e e e e e e e e .18 1
Pretending =
x Ib. . . . . . . 153
{ : Two Toads
. .« » o e e e e e e e e e e e e e .. 156
; Part1 - A Toy :
1 Part 2 - A Spider 4 3
: Ibe o o e e e e e e e e e e e 158
| Part 1 - A Lost Ball ” .
Part 2 - The Raincoat o :
e o o e e e e e e e e 160
Part 1 - A New Ball
Part 2 - A Guessing Game .
1.1 £- VO 163
Part 1 - A Game : 3
Part 2 - A Playhouse j
15 1< Y T 165
Part 1 - A Playmate
Part 2 - A Dime To Spend
R AU
i Part 1 - Watching
Part 2 - Funny Noises
IVA. © v e e e e e e e e e e e e e e e e .1
Part 1 - The Circus
Part 2 - The Lamb
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Lesson Number
and Name

IVb.

Va.

Vb.

Ve.

vd.

Via.

Vib.

Vic.

Vid.

Vie.

Part 1 - My Family

Part 1 - A Pet At Home
Going to the Dentist

A Birthday Party

L4

Part 1 - A Naughty Kitten

Part 2 - Punishment

Part 1 - Christmas

Part 2 - Halloween

Part 2 - What They Do

Part1l - A Pet

Part 2 - A Camping Trip

Part 2 - Recess

Playmates -
Pinky Rabbi
Good Manners

Rules for the Slide
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Page

175

-'1‘78“ ]
182
184
187

190

192

194

198

204

- 208




Lesson Number
and Name Page

WIE. . . v e e e e e e e e e e e e e e e 214
Growing Up
VIE. « o o o v e e e e e e e e e e e e e 218
Pee Wee
VIR o o e e e e e e e e e e e e e e e 221
Teeth *
1 VIE. . v e e e e e e e e e e e e e e e e 224
The Helpers
VIID. . o v e e e e e e e e e e e e e e e 227
Animals at the Zoo :

VIIC. &« v o o o o o o o o o o e e e e e e 233
Part 1 - At the Store
Part 2 - A Visiting Game

VIIIa. e e e e e e e e e e e 241

Pets

} VIIID. . « o o o o o o o o o o o e e e e 244
Two Frogs in a Pond

i

IXA. . o e e e e e e e e e e e e e e e e 247
i Two Ants

i

{ b, o o e e e e e e e e e 251
U Shopping

i s P 255
Two Lonely Dogs

5 XB. . . e e e e e e e e e e e e 258
‘i A Cat's Tale

4 XIa. . ... .. .. 3

Animals at the Zoo
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Lesson Number
and Name

XIb.

XIIa.

XIIIa.

XIIIb.

XIIlc.

The Old Woman and the Cat
Tadpoles
Webby

The Pig Who Liked Corn

Three Roosters
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Page

265

269

272

2717

281
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I.ESSON Ia - Kindergarten -

TARGETS: 1. Nominative pronouns: I, we, you, he, she, they
2. Linking verbs: am, is, are (contracted), be
3. Determiners: a/an

NOTES: 1. Use names of children.
2. - A child makes a sound. Another child tells what he/she
is: "He's/She's/You're an owl."
3. Two or more children go up. They decide on an animal.
Each child tells about himself: 'I'm big and strong.
I say, 'Grr-rr'. I'm alion."
Then together they say: 'We're big and strong. We
say, 'Grr-rr'."
Class, pomtmg to md1v1dua1s can say: ''He's/She's/
You're a lion.'
4, Teacher holds up a plcture and cues:
4 C: 1 see an apple.
5. Have objects in a pillowcase -- things with names begin-
ning with vowel or consonant sounds. Child pulls out an
object and identifies: '"This is a ball."

"

. apple"

i DIALOGUE:

Pretending
Pretending is fun. I'm a little gray kitten today. I say "meow."

You be an animal today, too. ~
A: I'm a fuzzy brown and white dog.

He's a shaggy black dog.

We run around.

We say ""bow-wow-wow. "'
B: She's a big, proud turkey.

He's a proud turkey also.

They strut around proudly.

They say ''gobble, gobble, gobble."
A: You're an old and tired donkey.

You hang your head.

You say "hee-haw. "
‘ B: She's a baby chick.
i I'm a baby chick.
; We're fluffy and yellow.

We scamper around.

We say ''peep, peep, peep. "
A: Yoube an animal next and make an animal sound.
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EXERCISES

1., An orange is a fruit.
apple
avocado
apricot
2. A pear is a fruit.
banana :
pineapple
lemon
mango
3. Draw an eraser.
airplane.
arrow.,
island.
onion.
umbrella. -

Now draw a pencil.
wagon.
cookie.
bicycle.

- house.
4, A: B:

We need a pet. I have a dog.

(Repeat) cat.

horse.

pig.

rabbit.

5. You be my partner.
the captain.
the leader.
the mother.
the teacher.
the giant.
the witch.

6. She's tall.

pretty.

nice.

my sister.
friend.

7. He's strong.

tall,

big.

smart.

my brother.
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I have an owl.
eel.
elephant.
octopus.
eagle.
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8. We're hungry.
They're angry.
late.
tired.
happy.
sad.
(Children can pantomime for "We're. . ." When "They're'" is
used, the class can be divided into two groups facing each other.
As they say the sentences, each can point to the other group. )
9. I'm five.
fine.
full.
hungry.
sleepy.

LESSON Ib - Kindergarten

TARGETS: 1. Nominative pronoun: it
2. Determiners: the, another
3. Lexical item: have

NOTES: 1. Children make believe they're toads. They can hop to
their places and sit and stare.

2. Pronunciation of "the': Because the choice of the vowel
sound in this word, /i/ or /®/, is determined by whether
the word that follows begins with a vowel or a consonant,
v sure to group the items chosen into those words that
begin with the vowel and those that begin with a consonant.
Once the students have gotten the conditioning pattern,
use the determiner with words beginning with vowels and
with consonants.

Examples:
[di/:  the apple the elephant the orange
/@3/: the green apple  the monkey the bird

3. Teacher holds up an animal picture or an object and tells
what it is. Children describe the animal or object using
the pronoun "it"" for the noun.

T: I have a ball.

A: It's red.

B: It's round.
(etc.)

4, Variation of above. Have the actual object. Child closes
his eyes. He feels the object and tells about it, using the

A A b A A NG o A S MACL LA G A kL ACK R e LR SO b A T A A Lo
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pronoun because he may not have guessed what it is.

5. Have pictures of two similar things or have actual ob-
jects. A child holds up one and says: ''Here's a kitten. "
Then holds up the other and says: 'Here's another
kitten. "

DIALOGUE:

Two Toads
I see something.
It's an ugly-looking thing.
It's brown and bumpy.
It's a toad.
I see another toad.
The second toad is big and fat.
The first toad and the second toad meet.
They sit and stare.
They wait and wait.
Soon they see a caterpillar.
Then they see another caterpillar.
The first toad and the second toad have a meal.
"We're still hungry,'' they say.
So they sit and wait again.

EXERCISES:

1. 1have a dog. It's fuzzy.
naughty.
brown and white.
always hungry.

2, The kitten's sad. It's wet.

cold.
hungry.
tired.

3. Look, I have a . toy. It's new.
book. "
sleeping bag.

an apron.
‘ airplane. .

"
"
"

4, 1It's a good pet.
book.
kite.
bat.
glove.
wagon,
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They're hungry.
You're  sad.
We're happy.
He's lonely.
She's- sleepy.
Take another ball.
turn.

color.

book.
A:

The a
guava's
cookie's
muffin's

pple's tasty.

B:
Have another
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TARGETS:

NOTES: 1.
2.

3.

LESSON Ila - Kindergarten

1. Interrogative linking

2. Negative declarative linking
3. Predicate substitutes

4 Prepositions: on, like

Substitute names of children. :
Children tell what they are like and what they do:
"I'm like a rabbit. I hop like a rabbit.' ,
One child holds-up something and asks ancther child:
A: 1Is this a pencil?
B: Yes, itis. or No, it's not. —
Teacher can ask a third child to give a complete answer:
"It's a pencil." or '"It's not a pencil."
Teacher asks a child to give another child directions as
tc where to place an object. Give a clue:
CUES: table desk chair
shelf floor book
"Please put the pencil on the table. "
Use stick puppets of dogs. Give the children the puppets.
The puppy goes up to each dog and asks:
"Are you my mother?"/"Am I your little dog?"
Each dog in turn answers:
'""No, I'm not. /No, you're not.
You're too little. /You're not spotted. /
You're not big enough /You're not black. /
You're not pretty. "
The last dog can be the puppy's mother and answers
"Yes, I am. You're my little lost puppy.'
Give a child the name of another child whom he is to find:
He goes to several children to ask,
"Are you (Name)?"
to which the reply would be,
"No, I'm not." or '"Yes, Iam."
Or to ask,
"Is your name 2
to which the reply would be,
"No, it's not." or '"Yes, itis."




DIALOGUE:

Part 1 - A Toy

A: We see a toy on the table. It's not a ball. It'snota block.
B: Isita top?
A: Yes, itis.
B: Is it a green top?
A: Silly. No, it's not. It's blue.
B: I'm like the top. I go round and round.
? Part 2 - A Spider
E« A: Look! I see an ugly bug on the floor. It's not long. So it's not a
4 centipede.
B: Be careful. Isita sp1der?
A: Yes, itis. Isitdangerous?
B: No, it's not.
C: You'reright. That spider's like a lizard.
A: Why?
4 C: They're not dangerous. They're both helpful.
EXERCISES:
1. I see alizard on the table.
desk.
floor.
chair.
3 book.
3 shelf,
2. A: B: A:
I see a bug. Is it a sp1der? Yes, it is (a spider).
; (Repeat) fly ? . No, it's not (a spider).
centipede ?
| beetle?
caterpillar?
3. I'm not a spider.
E centipede.
] ball.
block.
top.
lizard.
rabbit.
pencil.
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4, A lizard's not dangerous.
rabbit's
kitten's
ball's = :° - : D U
5. It's not a spider. It's a crab.
beetle. bee.
pen. pencil, L
horse. donkey. - Coe
6a. You look like my brother. :.
sister.
friend.
B : - (Name).* , ;
6b. I'm like a giant. I'm tall.
flower. pretty. _
teacher. smart, . - -
policeman. strong.

e ale Wfe Al ale W W,
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LESSON ITb - Kindergarfen

TARGETS: 1. Prepositions: for, in
2. Noun substitute;: mine .
3. Objective pronoun: it - - .

NOTES: 1. Substitute names of children. : .
2. Let one child ask another child where something is. The
second child answers that.the object is ""on'' or "in"

something: ' .

A: Where's your ball? = . /:. : o

.+« By It's on' the table: .
in " box.: .

3. One child asks another-child if an object belongs to him.
The second child answers. -
A: 1Is this your ball? . ‘
B: Yes, it's mine. or No, it's not.mine.
(Use stick puppets of the different dogs dlso. )
4. One child tells another to ''look for" something:
"Let's look for your ball." :

DIALOGUE:

Part 1 - A Lost Ball
A: Where's my ball? It isn't in my toy box.
B: Is this red ball yours?
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A: No, it isn't mine,
B: Let's look for it out in the yard.
A: Ch, look. I see it.

Part 2 - The Raincoat
A:
B: Itisn't in my bedroom,
A: Is that red coat yours?

Mine is blue and yellow.

It's on the roof.

B: No, that red coat isn't mine. Mine is yellow,

Let's look for it in the kitchen,
B: It isn't on the chair.

A: Oh, there itis.
: Where?
A: Over on the table. That isn't the right place for it,
B: - I know,
EXERCISES:
1. A B:

Where's my ball? It's on the table.

the pigeon? It isn't porch.
chick? swing,
- kitten? sidewalk,
slipper ? in the crib.
garage.
car.
house.
2 A: B:

Is your kitten in his box? No, he isn't. He's in the garage.
pin in the box? No, itisn't. It's on the table.
brother in the house? No, he isn't. He's outside.
ring on your desk? No, itisn't. It's in my desk.
toy car in the garage?- No, itisn't. It's ona chair.

Where's my' turtle? Is it in your room? No, it isn't.

dish ? the kitchen sink? Yes, itis.
guinea pig? your box? (etc.)
sleeping bag? your cubbyhoie?
apron? (etc.)
L mpuppy ?
4, A | B:
Let's look for your chick. I see it on the table.
my pin. swing.
ring. chair.
sweater. floor.
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Where's your raincoat? (Substitute another item of clothing.)
Please help me find it.




A B:

Let's 1look for your slipper, i see it on the porch.
my lunchbox. in the sink.
kitchen.
box.
crib,
5. I have a present for my teacher,
mother.
friend. :
brother, 1
sister, ]
6. A B:

Is this red ball yocurs? No, it isn't. Mine is green. ;
biack dog : Yes, it is, It's mine. - : 3
brown slipper {For negative answer, give :
big lizard another color or size.)

7. A: ' : : B:

My book is new, Mme is old.

My sweater's red, - ¢ - blue,

My pencil's short, long.

My pet's a turtle. a rabbit.

My brother's six. eight.

My dog's big. -small, " e

R R E R S
LESSON Iic - Kindergarten

TARGETS: 1. Objective pronouns: him, her, them, me, you
2. Preposition: with
3. Lexical item: like

NOTES: 1. Substitute names of children. (Teacher provide names.)
2a, One child asks the whereabouts of another child or chil-
dren. Next child answers using the objective pronouns:
A: Where's Nancy?
B: 1 see her. She's on the slide,
2b, A child tells who another child is with;
"Nancy's with Mary, "

3. One child asks another child to do something thh him:
"Run with me." Or the child suggests that they do
something with another child or children:

"Let's play with him/her/them."

4, Use pictures for Part 2,
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5. Teacher can hold up pictures of similar objects
with identifying characteristics. Each child tells
which object he likes: $
"I like the red ball."

DIALOGUE: ]

Part 1 - A New Ball

Where's (Name) ?

I see him/her. He's/She's on the slide. (Name) and (Name)
are with him/her.

Let's call them. I have a new ball., Watch me throw it. _
I know a game. We throw the ball up. Then we catch it. The ;
catcher's the next tosser. ‘
Let's play that game. I like it. (Name), you be the first tosser.

PR \ " R

art 2 - A Guessing Game J
Are you a boy or a girl?

I'm nota boy/girl. I'm a girl/boy. You're silly. Now I have
a question for you. Tell me, is this a rooster or a hen?

That's not a hen. It's a rooster. I like this game. I like playing :
with you. Is this an apple or an orange? 3

> Wy > @ W

B: It's not an orange. It's an apple. j
A: Now you ask me a question, ;
B: Are we little? Are we big?
A: Silly. We're not big. We're little, My daddy and your daddy ;
are big. ]
EXERCISES:
1. Give her/him the bell.
them stick.
me lemon.
Sally pet.
(etc.) pebble. N
2. Let's play a game with (Names). o
her.
him,
them.
3. Come play with me.
eat
rest
swing
slide
catch
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; 4, 1like playing ball with her.

swimming him. -
singing them,

5. 1 play with him  every day.

run her
them
it
(Names)

6. They play with me on Saturday.
her the slide,
him the jungle gym.
(Name). in the park,
them -the yard.

the room.

7., They havea present for you.

We net
i pet
pencil
. belt
8. They like you.
We see
I

9. 1Ilike my new Kkite,

bicycle,
baby sister,
doli. -
teacher.
wagon,

pet.
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LESSON IIla - Kindergarten

TARGETS: 1. Interrogative present progressive
2. Affirmative declarative present progressive
3. Objective pronoun: us

NOTES: 1. Use motions as much as possible,

2. Ask a child to perform an action. Another child can teil
what the first child is doing. Or the second child can
guess and ask a question:

"He's jumping." or "Are you jumping?"

3. If children have difficulty with the contractions, use the
full form until it is mastered.

4, Have pictures available. Ask children to tell what's hap-
pening in each picture. Refer to the teacher's guide por-
tion of the manual on the proper use of pictures.

5. "What's Missing?" Teacher places five to ten objects in
a spot where every child can see the objects clearly.
Everyone closes his eyes. The teacher taps a child on
his shoulder. That child removes an object and hides it.
Then the child calls on another child and asks:

"(Name), what's missing?"

The child called on answers: "The button's missing. "
First Child: "You're right. The button's missing.” or
"You're wrong. "

After calling on three children to guess, the first child
gives the right answer and the game is continued.

DIALOGUE:

Part1 - A Game

Are you listening well? (point to ear)

Are you watching me? (point to eye)

I'm playing a game.

Come and join me. (gathering motion)
I'm the teacher. (Substitute "I'm the pupil. ')

This is our room.
Play with us.

You're a boy. (point to boy)
You're a girl. (point to girl)
I'm a girl. (only girls, peinting to self)
I'm a boy. (only boys, pointing to self)

This big book is for us.
This little book is for us, too. (hold up examples)
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This is my right hand.
This is my left hand.
We're playing a game.
Are you enjoying it?

Part 2 - A Playhouse

The hammer is going ''Rap, rap, rap'' on the board.
The saw is saying 'Z-zz-z~zz. ‘
~*he man is smoothing the rough board.

A carpenter's working in his shop.

An old apple box is changing.

The carpenter's building something.

He is sawing.

He's hammering.

He's rubbing.

He's building us a playhouse.

EXTRA MATERIAL:

A Nonsense Song (To the tune of "Are You Slnepmg‘?")

Are you crying? - Is she laughing?

Are you crying? Is she laughing? -

Little Sue, Little Sue. Little Sue, Little Sue.

I am sad and crying, ‘ She's already rolling,

I am sad and crying. She's already rolling.
Boo, hoo, hoo. Boo, hoo, hoo. - Ha, ha, ha. Ha, ha, ha.
Is he playing? Are they working?

Is he playing? Are they working?
Little Sue, Little Sue,. Little Sue, Little Sue.

He is sleeping soundly, They are helping mother,

He is sleeping soundly.

Z - z - Z. " Sweep, cweep, sweep.
Z - z - Z. Sweep, sweep, sweep.
EXERCISES:
L. A: | B:
Is he playing with us? - Yes, he is.
swimming you? - -No, he isn't.
going her? (etc.)
them ?
2. Is father eating now?

mother  going
he/she  bathing
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Is it leaving now?

Are they
we
(Use nouns also.)
3. What is he eating now?
she doing
are they
we
Where's (Name) going now?
4, I'm hammering on a nail.
He's using an apple box.
She's working in the shop.

We're building a playhouse.
You're  standing on the box.

They're

5. He's watching us work.
She's play.
They're paint.

build the toy house.
6. 1Is he your brother?
father?
friend ?
she mother?
sister?
friend ?
Are we late?
you early?
they right?
your mother and father late?

EEEEEE.
LESSON IIIb - Kindergarten

TARGETS: Infinitive
Negative declarative present progressive
reposition: to

Lexical item: want to

O DN

NOTES: 1. Substitute names of children.
2. Children can tell where they're planning to go on
Saturday: ''I'm going to the farm."
3. Tell what they're planning to do:
"I'm going to feed the dog."
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4. Change the above two to the negative declarative: "I'm
not going to the farm." "I'm not going to feed the dog. "

5. While a child is performing an action, another child asks:
"What are you doing?"  First child answers:

"I'm scratching my head."

Or the second child can ask a third child:

"What is (Name) doing?"  Third child answers:
"He's/She's scratching his/her head."

6. Use live fish in aquarium, insects in jars, etc., and have
children describe what it's/they're doing;i.e., de-
scribe action using present progressive. '

7. Teacher asks each child:

"What do you/they want to do tomorrow?"

Or a child can be asked to be the spokesman for his
friends. Ask children to answer in complete sentences:
"I/They want to paint tomorrow. "

DIALOGUE:
Part 1 - A Playmate
A: I'm a little yellow duck. C: I'm adog.
I'm not afraid to swim. I'm not swimming.
I swim like a fish. I'm not going to look for a bug.
I'm going down to the I'm not hungry.
pond now to swim. I want to play.
Are you coming with me? I'm looking for a little boy/

girl to play with.

B: I'm not a duck. D: I'm a little boy/girl.
I'm a little chick. I'm looking for a nice little
I like to eat. pet.
I want to look for a bug. Please be my pet, little
I'm not going down to dog.
the pond with you. Here's a ball for us to play
I'm going to the garden with.

to look for a bug.

Part 2 - A Dime to Spend

: I have a dime.

What are you going to do with it?

Let's go to the store tomorrow.

What are you going to buy?

Let's look for a toy to buy. I want to get a new toy truck.
I'm going to get my dime.

Wew>w>
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A:
B:

EXERCISES:
i. Are you going tothe store?
they Z00? \
we farm? ;
Is she /he beach? g
(Change to the affirmative declarative: "I'm going to the store. ") :
2. You're not going to play today. i
They're swim
We're run
I'm visit :
He's paint
She's help
(Change to: '"He isn't/We aren't ... " etc. ;
Change to the interrogative form: 'Is he going to play today?'")
3. A: Are you going to visit your friend today ?
the beach
(etc.)
B: No. I'm not going anywhere. I have to help my father.
4, We're not swimming today.
We aren't painting
playing
going
taking a nap
5. I wantto play with you.

LESSON Ilic - Kindergarten

TARGETS: 1. Prepositions: from, around, down

Good. What are you going to buy?
I'm not going to buy a toy. I'm going to buy something to eat and
give you some.

go
ride
sit
swim
dig

VB4 of.
% %k %k k k%

2. Strengthening the use of the interrogative linking

3, Strengthening the use of the declarative and interrog-
ative present progressives .

4, Lexical item: tell
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NOTES: 1. Use pictures for Part 1.

DIALOGUE:

Part 1 - Watching

ea oo LXY e
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Part 2 - Funny Noises

1st Child: Who's knocking on my door"
2nd Child: It's only a tree branch.

2, TUse motions to dramatize Part 2. i

3, Ask for other sources of sounds, patterned according to ’
sentences in Part 2.

4, Show pictures of objects and also of action. Ask ques-
tions like: 'Is the flower red?"  or
"What's the baby duck doing?"

5. Have circles of colored paper scattered on the floor.
Have the children make a circle around the circles. Let
children take turns giving directions to another child.
The child called steps in to perform action:

'"(Name), jump from a red circle to a blue circle.'
"(Name), walk around a red circle,’

Variation: Teacher can call another child to tell what the
child is doing:

"He's jumping from a red circle to a blue circle. '

6. Children give directions about walking, etc., around 3
something: '"Walk/Run around the room once.

What's the baby rabbit doing?

The baby rabbit's eating.

Is the mother rabbit eating, too?

No, it's not. It's telling the baby to eat slowly.
What's the calf doing?

The calf's drinking from a tub.

Is it thirsty?

"Zes, it's thirsty.

What are Mother Duck and Baby Duck doing?

They're playing in a pond.

Are they happy?

Yes, they're happy. Mother Duck's watching her baby
What's the lamb doing?

It's running down the hill. It's running away from its mother.
What's around its neck? .

A bell's around its neck.

Tap, Tap, Tap
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Bzz, Bzz, Bzz
1st Child: What's buzzing out in the yard?
ond Child: It's just a busy honey bee. It's buzzing around a flower.
Boom, Boom, Boom '
1st Child: Where's the noise coming from?
2nd Child: A little boy is beating his drum.
Toot, Toot, Toot
1st Child: What's ihat sound ?
9nd Child: It's coming from that band. The band's marching down
- the street.
Tick tock, Tick tock
1st Child: Grandfather Clock is singing a song. : ;
2nd Child: He's telling us, "Go to bed. Go to bed. " ;
Zzz, 227, L2Z ' :

EXERCISES:
1. This present's from my uncle.
~ pencil's friend.
baill's aunt. ,
toy's father. | 3
sweater's mother. s 3

2. A: 1see anew girl,
B: 1Is she from another school?
Kona ?
Honolulu?
Waimea?
C: Yes, sheis. She's from
No, she's not. She's from

3. A B:
Is she going to walk around the house? Yes, she is.
run park? No, sheisn't.
he skip car? Yes, heis.
farm? No, he isn't.
building? (etc.)
schoolyard?
basebali field ?
4a. He's walking down the street.
- . She's limping down the hill.
They're skipping
running
hopping
rolling
4b. (Change above to negative: ''No, he's not walking down the
street, " etc.)
169
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Please tell me a story.

us riddle.
joke.
Tell your brother to hurry
friend "~ run,
skip.
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LESSON. IVa - Kindergarten

TARGETS:

NOTES: 1.

w N

1. Irregular past: took, had, saw, were, sat, put,
met, gave "

2, Regular past: /-d, -t/ endings

3, Prepositions: through, at

4, Interrogative "did-didn't"

5. Predicate substitute "did-didn't"

6. Noun determiner: kind of

The pronunciations of the regular past tense endings are

determined by the following conditions:

|-ad/ after stems that end in /td/, e.g., melted -- not
a target of this lesson.

|-t/ after stems that end in /p k o §/, e.g., stopped.

* j-d/ after stems ending in voiced sounds except [-df, -

e.g., climbed, played.
Substitute names of children.
Teacher asks children a question and children answer in
the past tense:
T: Did you take the ball out?
C: 1 took it out yesterday.
(Use the other irregular past tenses introduced in this
lesson. )
Usé: other regular verbs with /-t/, /-d/ endings (stop,
pack, miss, wish, watch, laugh, try, fill, play, dream,
work, borrow) with "wh-"" questions.
Childrén ask questions beginning with ''did-didn't".
Children give short answers to another child's question:
"yes, 1did." "No, I didn't."
Teacher asks questions about the lesson. Complete sen-
tences are called for in the responses: ''What did the
lamb do?" . ""What did it try to do?"
"What did the teacher do with the lamb?'"' etc.
Children can be asked to make believe., They say:
"I walked through the jungle yesterday, I met a lion. It
gave me an apple. I putthe apple in my pocket/basket. "'
Each person tells what he saw on a make-believe trip to
the zoo or on a real trip somewhere:
"[ saw a pink elephant. "
Call three children at a time to the front of the room.
Ask each to perform an action. If they have difficulty de-
ciding what to do, you can whisper a suggestion to each of
them. When they are through performing, the class tells
what each child did: "Mary waved. /John hopped. /Bill
coughed. "
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9. For extra material use "Good Morning" by Muriel Sipe.
Arbuthnot, May Hill, Time for Poetry. Chicago,
Illinois: Scott, Foresman and Company, 1952, p. 60.

DIALOGUE:

Part 1 - The Circus

>w o rwrw>

w>m>w

Part

A
B
A
B:
C:
A
C
B
C
A

Full Tt Provided by ERIC.

ERIC

Did you go to the circus yesterday?

No, I didn't. Did you go?

Yes, I did. My father took me. I had a good time.

What did you see?

I saw a bear, a clown, and a lion. The bear and the clown were
silly.

Didn't the lion scare you?

No, it didn't, It listened to the trainer. It sat up. It jumped
through a hoop.

What kind of face did the clown have?

First he had a sad face., Then he put on a happy face.

Did the clown have a floppy hat?

Yes, he did. He also had a funny shirt.

Once I met a clown at the supermarket. He gave me a balloon
and a lollipop.

2 - The Lamb

Did you see the lamb yesterday?

No, I didn't. Who had it?

(Name) did. His uncle gave it to him.,

What kind of lamb did he get?

I saw the lamb. Ii had a black nose and a short tail. It cried and
cried. It tried to get out.

The teacher put the lamb out in the yard. We sat on the porch
and watched it.

It 1looked and locked at us.

Didn't it run away?

No, it didn't, We were worried. We gave ita carrot. It nibbled
at the carrot.

It siopped crying and (Name) took it home,
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EXERCISES:

1.

A:
Did (Name) take the ball?
Did he have a good time?
Did (Name) see the clown?
Did you sit in the front row?
Did you put your picture away ?
Were they at the circus?

Did he give you a balloon ?
Did you meet the clown?

B:
Yes, he took it,
Yes, he did.
No, he didn't,
(etc.)

Yes, they were,
No, they weren't.

(In all questions, substitute other names and pronouns. )

(Name) saw the lamb
kitten

(Pronoun) puppy

goat

a carrot.

an apple.

a banana,
took the lamb home.
ball
box
toy

kitten

gave it

at my house.

The teacher had a lamb at her house,

rabbit
mouse
worried.
hungry.
tired.
thirsty.
Everyone sat quietly.
up.
down.
on the floor.
on the mat.
on the bench.
around the teacher.
around the tree.

We were

A:
What kind of face did he have?
shirt

coat
hat
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B:
He had an angry face.

an orange shirt.

a red coat.
a droopy hat.
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4, A: B:

What kind of puppy isit? It's a police dog.
flower hibiscus.
pet cat.
dress muumuu,
9. I want to have the same kind of doll.
dress.
toy.
airplane.
baseball glove,
6. A: B:
Where did you see the principal? I saw him at school,
meet  mailman? met the post office.
policeman? the police E
station, ;
fireman? the fire station. ]
What did you give the dog? I gave the dog 2 bone. |
the cat? the cat a fish.
your friend? my friend a present.
your mother? my mother a kiss.
Did you take my truck home? No, I took my own truck home.
painting painting
Halloween mask Halloween
mask
cookie cookie
Where did you put the doll? I put it in the doll corner.
airplane ? on the shelf.
puzzle? away.
Didn't you have a red pencil ? No, I had a greexn pencil.
black sweater? blue sweater.
sore throat? sore stomach.
toothache ? headache.
7. A: B:
Why is (Name) crying? (Name) pushed  him.
he punched her.
: she kicked
k' laughed at
grabbed
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LESSON IVb - Kindergarten
TARGETS: 1. Declarative "did" (negative and affirmative)
2. Regular past: [-23d/

3. Irregular past: was

4, Lexical item: stay

NOTES: 1. Substitute names of children.
2. Children can make believe they're Tommy and act
out some parts.
3. Children can tell what they or someone else failed
to do: "I didn't eat my dinner."
4, Tell where someone was yesterday:
"Mary was in the park yesterday." Have a second
child change the sentence given to the interrogative form:
"Was Mary in the park yesterday?'  Third child can
answer: ''Yes, she was." or 'No, she wasn't."
Children make believe they have pets. They order their
pets to stay in a certain spot or stay at home:
"Piuto, stay in your box. "

o
)

DIALOGUE:

Part 1 - A Naughty Kitten
Little Tommy was a very naughty kitten. He didn't obey his

mother. He hated to wash up. He didn't like to stay still. He didn't

want to learn anything. His mother scolded him every day. Finally

one day, he did promise to be good.

Sister: Mew, Mew. Tommy chased me. He pulled my tail.

Mother: He was naughty yesterday, too. He rolled in my garden.
Then he took a long nap in it. 1 had to punish him.

Tommy: Ididn't mean tobebad. I wanted to play with Sister.

Mother: Yes. You promised to be good. And you did catch a
mouse. I was proud of you.

Tommy: I was a bad kitten. ButI'm trying very hard to be good.

Part 2 - Punishment

A: (Name), I didn't see you at the baseball game yesterday. Where
were you?

B: I stayed at home with my mother. She didn't let me go.

A: Didn't you want to go?

B: Oh, I wanted to go. My father took my brother.

A: Why didn't he take you?

B: Iwas naughty. I melted a crayon on the stove.
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A: Did your mother spank you?
B: No, she didn't. I was lucky. She just talked to me.

EXERCISES:
1. The cat was hungry.
1t pretty.
’ . wet.

black and white.
2. (Name) was in the house.

She in the car.

He with his dog.
I on the porch.
It on the steps.

3. (Name) and (Name) were on the porch.
They on the bed.
You on the slide.
We on the floor.

in the schociroom.
at school.

at the park.

at home,

down at the beach.
with the teacher.
4, (Name) and (Name) were at the park.

They/We
He/She was
You/1
It
5. We stayed at ahotel yesterday.
home
the beach

6. Please stay  still.
in the house.

in the car.
in the classroom.
there.

7. He's staying with his uncle.
sister.
grandmother.
friend.
teacher.
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8a.

8b.

10.

11.

12.

13.

(Substitute names and other pronouns. )
He lighted a match.

She melted a crayon.

He petted the dog.

He patted me on the head.

The pony trotted in the park.

My father needed a new rake.

We hated to go to bed early.

Variation: Teacher uses & pronoun in her model sentence.
Children substitute a noun and vice versa.
T: He petted the dog.

C: Dick petted the dog.

(Name) wanted to go.

He stay.
(etc.) listen.
learn.
(Name) didn't want to listen.
She play.
He learn.
They eat.
sing.
obey.

stay at home.
We fished in the pond. We're wet!
They waded They're
: landed
stayed
I kicked the ball.
pitched
batted
bounced
pounded - -
I looked for you.
called him.
searched my dog.
hunted my little sister.
shouted my little brother.
waited
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LESSON 1IVc - Kindergarten

TARGETS:

NOTES: 1.
2.

1 Preposition: under

2. Irregular past: made

3. Regular noun plurals: /-s, -z, ->2z/ endings
4, Noun determiner: many

Substitute names of children,
The pronunciations of the noun plural endings are deter-
mined by the following conditions: o
|--z| after stems that end in /s z s Z ¢ j/,
e.g., glasses, watches;
|-s/ after stems that end in /p tk f 8/, e.g., hops, hits;
|/ -z/ after all other stems, viz. those ending in
/bdgvadmnnlr/, vowels, and semivowels,
e.g., bids, goes.
Children can ask each other whether they had watched a
particular TV program or 2 community event (parade,
etc.). Give short answers.
Each child can ask someone: 'Did you see my
anywhere?" Second child answers: "I saw it wader the
" Or he can come back with another question:
"Did you look under the 2"
Each child can ask another child whether he brought a
particular item to school. Second child gives a short
answer:
A: Did you bring a raincoat?
B: No, Ididn't./Yes, Idid.
Teacher tells about having or seeing one thing. Child
says he has or sees more than one of that thing, or many:
T: 1 have a top,
C: Ihave two/many tops.
(box, dog, watch, dish, pencil, ruler, star, duck,
dress, sweater, cat)
Teacher asks each child:
T: What did you or your mother make yesterday?
C: I made a mud pie. She made a real cake.
Song: '"Did You Ever See 2 Lassie?"
Use whatever lesson that's appropriate.
Class can play a game. Child leaves the room. Teacher
picks another child to hide a safety pin or coin under
something. The first child is called back in to guess the
hiding place. Children use this pattern:

178




palib ML g ¥

DIALOGUE:

Part 1 - Christmas
A:

Part 2 - Halioween

the masks. Some masks looked very scary. Some masks looked
funny. Then the boys and girls put the masks on.
Teacher: Ooh! We have many cats and owls in this room.

Child: Yes, and I see many witches and bats, too.

Witch: Hee, hee, I'm a wiich. Where's my broom? Cats,
bring me my broom. 1 want io ride on it.

Cats: Where is it?

Witch: I put it under a log.

Owls: Whoo-0o, Whoo-oo. We're owls. We see your broom.,
Look under that old log.

Witch: Thank you. I'm going to visit many many houses tonight.
All you witches, come with me. Bring your cats along.

Bats: We're bats. We want to go with you, too

Witch: Come along then.

> BErErw>u

A: I put a pin under something. Where is it? i

B: Is it under a chair? (Child gets 3 guesses)

A: No, itisn't./Yes, it is. (If child doesn't
guess: ''It's under my shoe.'')

11, For extra material refer to ""Jump or Jiggle'' by
Evelyn Beyer. Arbuthnot, May Hill, Time for
Poetry. Chicago: Scott, Foresman and Co. ,
1052, p. 88.

Did you see the Chrisimas tree in our room? 3
No, T didn't.
Come in and look at it. ‘
Oh, it's pretty. Did the teacher bring ‘he lights ?

Yes, she did.

Who made the decorations ?

We helped the teacher, We made the bells and snowflakes.

In our class, we made presents for our parents, We wrapped
the presents to put under the tree.

We have many boxes under our tree at home.

I like Christmas.

The boys and girls made masks for Halloween. They painted
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EXERCISES:

1. We made cookies at  school.
- decorations church.
leis home.
puppets
jack-o-~lanterns
turkeys
stars
candles
snowflakes
_ Santa Clauses
2. We made Halloween masks last week.
They puppets
pancakes
mud pies
sandwiches
3a. A: (every day) B: (yesterday)
We make our teacher angry. We made our teacher angry.
I my brother cry. I my brother cry.
mother happy. mother happy.
friend laugh. friend laugh.
3b. My father made me wash the dishes.
mother feed the dog.
watch the baby.
wipe the table.
apologize.
4, We saw some snakes in the picture books.
ants
ducks
parakeets
sharks
rabbits
5. Dogs and bears growl.
Witches and birds fly.
Seahorses and fishes swim.
Cats and tigers prowl.
Horses and zebras gallop.
6. (Can be acted out.)
A: A bird is sitting on the fence.
B: Another bird is coming to join him.
C: Now, two birds are sitting on the fence.
(Number in "C'" can be changed if more join the first. Can be
done either by repeating "B'" or by altering "B" to "two (etc.)
birds are coming to join him.")
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CUES: goat chick

crab A dove

bug An Indian chief

pup

7. A: Did Santa Claus bring you many presents last year?

a doll
a popgun
a story book
many toys

B: Yes, he did.
No, he didn't.

8. We see many dogs every day.
draw pictures
hear airplanes
play games
sing songs
9. We have many guavas athome.
pets
shells
bananas
fl .ers
10, Let's hide wunder the house.
crawl
sneak
peek
11. A: B:
Where's the cockroach? It's under the chair.
(Repeat question) > desk. ‘
sink. &
table,
_ rug.
12. We saw a2 centipede under a, rock.
ladybug , leaf.
snail board. =
worm ‘ log.

mantis - bush. A

W
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LESSON Va - Kindergarten
TARGETS: 1. Third person singular present tense: /-s, -z, -3z/

NOTES: 1. The pronunciations of the 3rd person singular present
tense verb endings are dependent on the same conditions
as those for the noun plural. Refer to the Notes Section
of Lesson IVec.

2. Each child tells what a member of his family does every
day: "My sister cooks dinner every day."

3. Each child tells what different animals do:
"The dog barks at me.

4. Each child tells what different Workers dc every day:
"A policeman rides in his car.

5. Children can make up sentences about what their fingers
do: '"This little finger points at you. "
"This thumb turns a page, " etc.

6. For extra material use ""A Goblin Lives in Our House'' by
Rose Fyleman. Arbuthnot, May Hill, Time for Poetry.
Chicago: Scott, Foresman and Co., 1952, p. 132.

DIALOGUE:;
* Part 1 - My Family
- Father works at the wharf. Brother helps father.
% ' He loads a truck. He weeds the garden.
g Mother works at home. Baby plays. in his playpen.
E She cleans and cooks. He hugs his Teddy Bear.
Sister helps mother. I come to school.
She washes and irons. I learn to play with everyone.

Part 2 - What They Do

A duck splashes around in a pond.

A mongoose hides in a hole.

" mynah bird chatters all day long.

A lizard waits very quietly for a bug.

A chicken scratches for a worm.

E A dog digs a hole.

A lazy cat sleeps on the porch.

A bumblebee buzzes around a boy and chases him away.

FAL AR Fol Siotannalib b A Shaaria it Lo £

After Lesson Va: Teacher can ask these questions after using the
poem ''Jump or Jiggle'': What does a frog do? ~-- "A frog jumps.
‘What does a caterpillar do? -- "A caterpillar humps. "

(worm, bug, rabbit, horse, snake, seagull, mouse, deer puppy,
kitten, lion, boy, girl)
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EXERCISES:

1.

My mother helps me,
my brother.
sister.
friend.
My cat sleeps in a basket.
on the porch.
on my chair.
with me.
in the truck.
(Name) runs around the park.
through the yard.
like a deer,
in the park.
He rides on a motorcycle.
' in the back seat.
with his father. -
in a car.
in/on an airplane.
My friend watches her dog.

the airplane in the sky.

my baby sister.
She walks to school every day.
He rides
runs
goes
The teacher watches us at recess.
holds an umbrella,
swings with us.
plays with us.
sits and talks.

He works at home,

She swims at the beach.

My father walks in the park.

My friend pets the brown dog.

A girl hides the basket.

A boy catches the butterfly.
bounces the ball,
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LESSON Vb - Kindergarten
TARGETS: 1. Interrogative ''do-does"

2. Predicate substitutes '"do-does/don't-doesn't"
3. Lexical item: ask

4, Irregular 3rd person singular verb: has

NOTES: 1. Substitute names of children.

2a. One child asks another child if he does or likes some-
thing: "(Name), do you swim?"

2b. One child asks a second child about another child.
Second child gives a short answer:

A: Does (Name) know the new game?
B: Yes, he does. or No, he doesn't.

3. '"'Doggie, Doggie, someone took your bone."

One child sits with back to-class, An eraser (bone) is
placed on the floor behind him. Teacher points to
another child who creeps up to steal the bone. When the
child is back in his place, the class chants:

"Doggie, Doggie, someone took your bone."

Doggie has three chances. Asks each child in turn:
"Do you have my bone ?"

Child answers: ''Yes, Ido./No, Idon't."

After three wrong guesses, Doggie can ask:

"Who has my bone?" Child answers: "I do."

The "thief'" is always the next Doggie.

4, Children can sing "Do You Know the Muffin Man?"
and make up their own words.

5. For extra material: Arbuthnot, May Hill, Time for
Poetry. Chicago, Illinois: Scott, Foresman and
Company, 1952,

a) "Cat' by Mary Britton Miller, p. 48.
b) "What Does the Bee Do?'" by Christina Rossetti, p. 4.

DIALOGUE:

Part 1 - A Pet
A: Do you have a pet at home?

B: Yes, I do. Do you?

A: Yes. Ihave a puppy . . . and my brother has a kitten.

B: T™Moes your puppy cry at night?

A: No, he doesn't. :

B: I have a puppy and he does. My father is always scolding him.
A: Do you know how to keep him quiet?

B: Nbo, I don't.
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A:

Well, he misses his mother,

So wrap a blanket around a clock.

Put it in the box with your puppy. It sounds like his mother. I
did that with my puppy. Then my puppy didn't cry at night.

Part 2 - A Camping Trip

>u>wx

B: No, he doesn't. He works every Saturday.
EXERCISES:
1. A:
Does your father  work on Sunday ?
he go fishing ?

Do you want to go camping with us?
Yes, I do. Where are you going?

We're going to Hapuna. Do you have a sleeping bag?
No, I don't. Does your mother have an extra bag for me?
Yes, she does. She has an extra bag. Ask your mother for a

blanket. Does your father take you camping?

your mother drivea car?
she go to Kona often?
like to swim?

A:
Does (Name) like to swim ?
the dog play?
she jump ?
he slide?
A:
Do you have a pet at home?

they puppy

Robert and Lani bunny
monkey
duck

A:

Do you need anew pencil?

they desk?

puzzle ?
toothbrush?
pet?

Do Todd and Billy want to play?

Does he/she run ?

Do they hum a song?

Do you
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B:
Yes, he does.
No, he doesn't.
Yes, she does.
No, she doesn't.
(ete. )

B:
Yes, he does.
No, she doesn't.
Yes, she does.
No, he doesn't.

B:
Yes, I/we do.
No, they don't.
Yes, they do.
(etc.)

B:

Yes, I/we do.
No, they don't.
(etc.)
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6. Do you want to go to town with them?

Does he/she camping =
Does Johnny swimming )
Do they fishing %
Do Mary and Billy - d
7. Az B:
Do you sing well? Yes, do.
Does he/she paint Yes, does. .
Mary draw No, doesn't. ;
they cut No, don't. 3
Kimo and Beverly :
8. We're going to ask her to swim with us. ;
him to camp A
them to jump ,
to ride i
9. Do you want to ask your mother? i
father ?
sister ?
teacher? 3
brother? 3
friend ? 3
10. A: B:
Does (Name) have a sandwich? Yes, he has many sandwiches.
he pencil ? pencils. :‘
she stick? sticks.
ribbon ? _ . ribbons. ,
bandage? bandages. i
11, A: B: ;
I have a good time every day. He has a gcod time every day too. é’
We breakfast She breakfast
lunch (Name) lunch
dinner dinner
appetite appetite
laugh laugh
12. My father has a new car.
job.
hammer.
hunting dog.
lawnmower.

fishing pole.
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LESSON Vc - Kindergarten

TARGETS: 1. Negative declarative '"don't-doesn't"

2. Negative interrogative "'don't-doesn't"

NOTES: 1. Substitute names of children to avoid confusion as to

who is talking.

2. Children can tell what they don't like or want to do:
"I don't want/like to paint.' Then another child
can say what the first child doesn't like or want to do:
"Mary doesn't like/want to paint."

3. Children can ask each other about someone: ''Doesn't
Mary need a pencil?" "Don't you want to play?"
Another child can give a short answer: ""Yes, she does. /
No, she doesn't," or 'Yes, I do./No, Idon't."

4, Game: '"Button, Button'"

A1l the children sit with their hands before them, cupped.
One child is "It". The teacher, or another child, has a
button or any small object in her cupped hands. She goes
around the room, placing her cupped hands over those of
all the children. One child receives the button. ''It"
tries to guess who has the button. He has three guesses.
The person with the button becomes the next "It".

"It": (Name), do you have the button?
A: No, I don't. /Yes, Ido.

(If his three guesses are wrong, "It" asks:

'""Who has the button?"

C: 1do. I have the button.

DIALOGUE:

Part 1 - A Pet at Home

ow gQgQe waw?®

Do you have a pzt at home?

I do.

I do, too.

I have a pet dog. My dog doesn't like to stay in his house. He
likes to sleep in the yard.

I keep my parakeet in its cage.

Doesn't your parakeet try to get out?

No, it doesn't. It feels safe in its cage.

I have a turtle for a pet. My turtle doesn't like to stay in its
bowl. It tries to crawl out every day.

Don't you have it in a turtle dish?

No, I don't. 1 u-e a piepan.
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B: Ihave a turtle dish. Why don't you use it for your turtle?
D: Thank you.

Part 2 - Recess

A: TIhear the recess bell, Let's go out to play.

B: Idon't want to go out.

A: Don't you want to play on the jungle gym today?

B: No, I don't. I want to play in here.

A: The teacher doesn't want us to play in here at recess. Let's play
on the slide,

B: Idon't want to play on the slide.

A: Doesn't (Name) have a jump rope? Let's ask her to let us play
with it. Don't you want to do that?

B: Okay, let's ask her. -

EXERCISES:
1. Idon't want tc play any more.
draw
sing
color
2. We don'thavea bulldog at home.
They turtle
parakeet
duck
pig
truck
jungle gym
pet
broom
book
3. Youdon't have to sit down now.
sing
talk
push
sleep
4, 1 don't need a new pencil.
You dress.
We shirt,
They sweater.
5. Mary doesn'tlike apples.
He tomatoes.
She oranges.
peaches.
grapes.
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6. A lion doesn't bark, butit growls.

rabbit swim, hops.
worm hop, crawls.
fish run, flies.
dog mew, barks.
horse crawl, gallops.

7. He doesn't eat his lunch.

She doesn't have a cushion.

(Name) room,

broom.
book.

8. A: B:

Don't you have to stop coloring now? Yes, I1do.
we playing No, we don't.
they making noise Yes, they do.
I ‘ running No, you don't.
Bill and Mary pulling (etc.)

pushing

9. A: B:
Doesn't Roy want to play? No, he doesn't.

she cook? Yes, she does.
he run? (etc.)

jump?

look ?

sing ?

10. A: B:
Doesn't he have to clean the table? Yes, he does.
Don't I pull the wagon ? No, you don't.

you want to  hook a fish? Yes, Ido.
we go on the roof? No, we don't.
she look at a book? (etc.)

John

they

(Name) and (Name)
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LESSON Vd - Kindergarten

TARGETS: 1. Preposition: after

2. Strengthening the use of ''do-does' in the negative
interrogative and negative declarative

NOTES: 1. Substitute names of children.

2. TUse transfer exercises suggested in Vec.

3. Children tell what they do "after school," "after a nap, "
"after recess."

4. For extra maierial use "Action Rhyme' by E. H., Adams.
Choral Speaking. Honolulu, Hawaii: Department of Edu-
cation, 1964. (Children can pretend to be policemen. )

DIALOGUE:

Going to the Dentist

> W W

Hi, (Name). Where are you going?
Hi, (Name). I'm going to the park to watch the baseball game.
Don't you want to come with me?
Yes, Idc.
Why don't you ask your mother.
(Name) goes to ask his mother. He comes back. )
My mother doesn't want me to go now. I have to go tc the
dentist this afternoon. 1 dor't mind going to the dentist.

B: Ido. Doesn't the dentist scare you?

A: No, he doesn't. He's very caretul not to hurt me.

B: Idon't have a cavity now. I brush after every meal. I learned
that from TV.

EXERCISES:

1. A B:

Doesn't (Name) like to swim? Yes, she does.
throw a ball? No, he doesn't.
run? (etc.)
slide?
swing on the jungle gym?

2. A B:

Don't you have a thick rug? Yes, I do.

thin pencil? No, I don't.
thin book ? (ete. )

new bathtub ?
sore throat?
soi‘e thumb?
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3. He doesn'tlistento his mother.

She her father.
sister.
teacher.
brother.
(Name) doesn't want to slide any more.
catch
run
listen
watch
throw
jump
4. They don't wantto swim  any more.
We slide
run
swing
read
listen
jump
5. (Teacher: Change subject. Have children choose '"don't" or
"doesn't".)
Don't (Name) have a new slide? No, don't.
Doesn't they No, doesn't.
) he/she Yes, do.
we Yes,  does.
you
the school
(Name) and (Name)
6. (Pronoun) doesn't want to play after the class.
work the garne.
stay the movies.
go home the show.
draw the puppet show.
paint
swim
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LESSON VIa - Kindergarten

TARGETS: 1. Modals:

a. may (to ask permission) - interrogative,
predicate substitute, negative and affirmative
declarative

b. can - interrogative, predicate substitute,
affirmative and negative deciarative

2. Noun substitute;: much

NOTES: .. Each child can ask to bring something or someone else to

the party. Another child can give a reason for approving
or disapproving the request. _

2. Each child can ask another child if he can do something.
Second child gives short answers: ‘
A: Canyou swim?
B: Yes, Ican. /No, I can't.

3. FEach child names an animal and tells what it can do and
can't do; "A dog can bark. It can'tfly."

4, "Can'" and "may" may be used interchangeably in asking
permission,
5. Underlined sentences may be left out if dialogue is too
long.
DIALOGUE:

A Birthday Party

Can we invite only boys and girls to our birthday parties? Can we

invite our pets? Sure, we can. We can pretend. We car have a
make-believe hirthday party. And we can invite our animal friends.

>

>ubg>w>

I'm having a party next week. Can you come?

Yes, I can. May I bring a friend?

Yes, you may. Who's your friend ?

My friend's a dog.

Oh, no, you can't bring a dog. A dog eats too much.

+ May I bring some other friend?

Yes, you may bring someone else. Who's your friend ?

My friend's a niongoose.

Oh, no. You may not bring a mongoose to my party. A mongoose
is too sneaky.

Can I bring someone else then?

Yes, you can. Who is it?

It's a mynah bird.

> (|

Oh, ro. You can't bring a mynah bird to my party. It talks too

much.
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Then may I bring another friend?

Yes, you may. Who's your friend?

She's a new girl in my class. She's very lonely.

You can bring your friend to my party. I want to meet her.

>o>y

EXTRA MATERIAL:

I Can Fly - Ruth Krauss
A bird can fly.
So can I.
A cow can moo.
I can too.
I can squirm
Like a worm.
I'can grab.
Like a crab.
Crunch, crunch, crunch,
I'm a goat out to lunch.
Who can walk like a bug?
Me! Ug, ug.
Who's busy like a bee ?
Me, me, me.
(Reprinted by permission from I Can Fly by Ruth Krauss, (c)
copyright 1966 by Western Publishing Company, Inc.)

EXERCISES:
1. A: B:
Can a bird fly? Yes, it can.
kite jump ? No, it can't. (Have the
flea scratch? child say what it can do.)
an elephant dance?
ant sting ?
2. A: B:
Can you wrinkle your nose? No, I can't.
snap your fingers? Yes, I can. (Have the child
stand on one foot? perform the act.)

stand on your head ?

make a sound like a horse?
mouse ?
duck?
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3. A B:
MayT write on the blackboard? No, -);Bu may not.
bring three friends? No, you can't.
run around the room? Yes, you may. (Let the child
get a book? perform the act.)
4, He can't eat much.
She read
We say
They talk
He doesn't want
sleep
read
take
weigh
5. Question: Answer:
Why is the dog so fat? It eats too much.
Why does Johnny always have to
stay after school ? He plays too much.
Why does Johnny have a sore
throat? He talks too much.
Why are the eyes of the baby
so red? He cries too much.
Why is Johnny tired? He sleeps/sits too much.
6. You may eat now.

may not play
lezve
bring your friend.
swim there.
play with the dog.
toy.

LESSCN VIb - Kindergarten

TARGETS: 1. Modals:
a. will - interrogative, predicate substitute,

affirmative declarative

b. shall - interrogative with first person pronouns

NOTES: 1. Substitute names of other children.

9. Let each child ask another child to do something with him.
Second child answers with an affirmative predicate sub-

stitute:
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A: Will you be my jumping partner ?

B: Yes, Iwill.

(When the answer is negative, the second child can say
that he'll substitute with something else. )

B: ButI'll turn the rope for you.

3. Each child can ask another child or teacher if he can do
something for him: "Shall I bring you a chair ?"

4, Teacher tells each child:

T: You have three wishes. What will you wish for?
C: TI'll wish for a doll.

5. The teacher lists a number of "jobs' that need to be done
around the classroom. She asks for volunteers. Each
child volunteers for a job: "I'll wipe the tables. "

6. For extra material use "What Shall I Buy?'' Rasmussen,
Carrie, Let's Say Poetry Together. Minneapolis,
Minnesota: Burgess Publishing Company, 1962, p. 75.

DIALOGUE:

Playmates

A: Hi, Paul. Can you come nut to play with me ?

B: Hi, James. Idon'tknow. Will you ask my mother?

A: Okay. Mrs. Kagawa, may Paul play with me?

Mrs. Kagawa: Yes, he may. But he can't play on the street.

A: We won't. Can he come to my yard? We'll be careful. We'll
stay in the yard.

Mrs. Kagawa: Yes, he can.

A: What shall we do? Shall we play cowboys and Indians?

B: We can't. We need Indians.

A: Iknow. Shall we practice catching? Will you throw the ball
to me?

B: Yes, I will. That sounds good.

EXERCISES:

1. Wwill you go with me?

he leave

she walk

they coma

John play

~ Mary ride

the teacher stay

sing

dance
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Utilization of lesson materials

The teacher's attitude about these lessons is very important.
The teacher should approach the language sessions with interest and
enthusiasm. Her attitude will be conveyed to the children just as it
will be if she feels that the lessons are boring and not very chal-
lenging. A skillful teacher can make a lesson come alive and con-
vince the children that what she is presenting is worthy of their com-
plete aitention. Her efforts will result in greater learning on the
part of the children.

As stated in the teacher's guide portion, it is important that the
teacher be thoroughly prepared each time she presents a lesson.
She must know what the targets for the lesson are, what targets have
already been introduced, and what targets are yet to be introduced.
Thorough preparation is a necessity and so is flexibility in altering
plans to suit the needs of the children and the occasion. Plans can be
altered but it is very difficult to carry out something successfully
without a plan. ’ :

Because the teacher is the model for the class,. it is imperative
that she be thoroughly familiar with the material that she is going to
present. Preparation involves having all the materials needed on
hand so that there will be no fumbling nor any unnecessary pauses.
The teacher must have thought through all the directions she will be
giving so that they are clear-cut and consistent. The teacher must
also anticipate the kinds of responses she will get and the possible
difficulties that may arise. . The language session must move at a
rapid pace with very little time for pauses that may distract the
class or that may allow boredom to set in. '

The teacher must also establish, at the very beginning, concise
and specific signals and cues. She has to diligently adhere to them
so that the children can respond immediately without lengthy direc-
tions and explanations being given each time a response is required.
Once a pattern has been established, it becomes easier for the chil-
dren and the teacher to work with maximum efficiency.

Nelson Brooks2 says that the teacher must not accept mediocre

* « . - -

2 Nelson Brooks, ' Lianguage and Language Learning, 2nd Ed.
(New York: Harcourt, Brace and World, 1964), pp. 148 and 243.
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performance in repetition. She must insist that the children imitate
the model accurately. This means that the children must use the same
rate, intonation, pause, and pitch. ‘

The children must know immediately whether their responses are
satisfactory or unsatisfactory. Each teacher will have a different
method of conveying the message--facial, verbal, etc., expressions.
The important thing is that the children get the message. Then the
teacher must be consistent in the method used to get the message
across to the children. :

A. Dialogue/Narrative

1. Steps in handling a dialogue/narrative

a.

‘The teacher may use whatever visual aids and other

means necessary and appropriate to convey the dialogue's
meaning to the children. Appropriate pictures, puppets,
and pantomiming can be used to introduce the dialogue.
The teacher should try to vary the introduction of a
dialogue/narrative. ' : :
Approach A: .If the teacher feels that a preliminary .
explanation is necessary to clarify the concepts or
vocabulary in the dialogue, she can do so before she
introduces the dialogue in its entirety. This may con-
sist of an explanation of the new concepts or relating
previously learned concepts and recalling them. Then
the teacher goes through the entire dialogue at a nor-
mal, rapid rate and with the appropriate stress and .-
intonation.
Approach B: The teacher can go into the dialogue
without explanations, interrupting whenever necessary
with explanations of the concepts and the vocabulary.
She can elaborate on the dialogue, use synonyms, and
paraphrase certain portions of the dialogue as she
goes along. Then she repeats the dialogue all the way
through without any interruptions the second time,
using normal, rapid rate of speech and appropriate
stress and intonation. : :
The teacher, after using "Approach A" or "Approach B",
repeats the dialogue again without any interruption. As a
variation, the children can be asked to keep their eyes
closed as they listen. This helps them to concentrate and
also helps to eliminate a lot of distractions. The impor-
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tant point here is that the class is being familiarized %
with the meaning, the patterns, and the sounds of the s
language. Note: Whenever the teacher repeats the
dialogue, she must keep the stress and intonation pat-
tern constant until that pattern has been learned. Then
variations can be introduced. For example, the stress
on a word may change with the change in emphasis
conveyed.

c. The chiidren can be asked to answer questions about the
dialogue. This provides a check on comprehension and
also serves as a means of practicing the patterns intro-
duced. To prevent negative reinforcement, the teacher
should provide the right response immediately if no
response is forthcoming or when the wrong response
is given.

d. The teacher models the dialogue line by line and the
class repeats each line after the teacher. This pro-
cedure can be repeated several times.

e. The teacher divides the class into groups to take dif-
ferent roles. She must set up definite signals to
identify whose turn it is to speak. The teacher models
each line for each group before the group speaks a line.

f. Individual pupils can be asked to'take the different
roles.

g. The teacher should alternate between individual repeti-
tion and choral repetition. - This not only helps to sus-
tain interest but also helps the teacher check on the

, ' progress of individual children,

h. The teacher should remember to treat the dialogues as
a conversation between persons rather than a series of
lines spoken.

2. Follow-through

Whenever a dialogue/narrative is reintroduced at
another time, the teacher must refresh the children's mem-
ory by some sort of review. It should not be taken for
granted that the children will remember the details.
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The teacher is free to expand the dialogue once she feels
that the children have a good mastery of the structures. More
lines or characters can be added and the vocabulary changed.
In expanding and adapting, however, the teacher has to always
keep in mind the immediate targets, the previous targets, and 1
those that have not yet been introduced. Any alterations with- ’
in these limits is not only permissible but recommended.

B. Exercises
Mary Finocchiaro states that:
Many repetitions are needed to develop habits. -

Learning any skill takes place in proportion to
practice in that skill,

> .

S N S U R+

The exercises serve this purpose. But the teacher must bear in
mind Sibayan's admonition that repeating should be done in spaced
periods and in different situations. 4 The children should be en-
couraged to practice the patterns in various situations.

Before proceeding with any of the exercises, the teacher and
the child must have a clear understanding as to what the procedure
is for each exercise. The teacher should provide enough exam-
ples of how the cues are utilized before the children are asked to
t respond to the cues. Any shift from one exercise to another must
: be clear-cut and the directions precise so that the children will

not be ¢onfused.

The teacher must move through the exercises smoothly and at ,
E a fast pace in order to keep up the children's interest and atten-

tion. Moving at a fast pace also prevents the necessity of repeat-

ing directions because the children's attention has not been per-

mitted to lag. It also makes it easier for the children to adhere

more closely to natural rhythm and intonation patterns.

In choosing the exercises to be practiced during a particular
language session, the teacher should select with care, especially

3 Finocchiaro, op. cit. (Referring to pp. 33-4).

4 Bonifacio P. Sibayan, ""Repetition in Language Learning, "
Teaching English as a Second Language, H.R. Allen, editor (New York:
McGraw-Hill, Inc., 1965), pp. 308-13.
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when a progression exercise is called for. The progression
must be adhered to. As an example, .in the exercises for the
expletive "There" there are separate exercises for "There is"
and "There are." Then there is an exercise combining the two
where the children must make a choice between the two.

The exercises presented here are stripped of any embel-
lishments. The teacher must provide the proper context and
situations to make them meaningful for a particular class. The
teacher has more freedom of choice with the exercises than she
has with the dialogue or narrative.

Because young children are enthusiastic and eager to please
the teacher, the teacher has an advantage. By making certain
that the exercises are more than repeating after the model, the
teacher can capitalize on the children's enthusiasm and eager-
ness to please the teacher. ‘

There are several types of exercises included in the
lessons. ~

1. Repetition of model

The teacher models the utterance and the children
repeat it exactly as said. Caution: If used excessively,
if can lead to meaningless parroting.

2. Substitution of wordé or phrases

In a substitution exercise, the children use another
word or phrase (usually of the same class) in place of a
word or phrase in the modeled utterance.

Example: Teacher: He jumped from the porch,
Children: He jumped from the porch.
Teacher: fell (pause) He fell from the porch.
Children; He fell from the porch.
Teacher: leaped - :
Children: He leaped from the porch.

A variation of this exercise would be the multiple slot
substitution. Here the slot where the substitution takes

. place changes each time or from time to time. When this
happens, the teacher must show the children where the
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substitution is taking place by modeling the previous pattern, }
the new word or phrase to be substituted, and the resultant :
pattern with the substitution made. - The lack of correct
models may be a source of confus:.on

roretom:

S -

Example: Teacher: The apple fell on the ground
(pause) boy -
Children: (Two possible replies) .
. The boy fell on the ground. -
- The apple fell on the boy.
To prevent this, the teacher provides adequate models.

o
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Example: Teacher: - The apple fell on the ground.
: (pause) boy (pause) The apple
: fell .on the boy. :
Children: The apple- fe11 on the boy.
Teacher: car
Children: The apple feil on the car.
Teacher: coconut (pause) The coconut fell
on the car.: -
Children: The coconut fell on the car.
Teacher: branch
Children: The branch fell on the car.
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In a substitution type of exercise, the substitution may
require other parts of the pattern to be changed. The teacher
and the class must be aware of these necessary changes.

Example: Teacher: She lost her dog.

. Children: She lost her dog.
Teacher;: He (pause) He lost h1s dog.
Children: He lost his dog. -
Teacher: They
Children: They lost their dog.

- 3. Transformation or conversion

y This kind of exercise has the children carry out transfor-
‘? mations such as changing a statement to.a question, an af-
firmative statement to a negative statement, a singular noun
to a plural noun, or present tense to the past.

Examplé: Teacher:. The boy is)fighting.' (She then asks a
child. to change. this to a-question or
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an "'asking'' sentence.)
Child: Is the boy fighting?

It is not necessary to use words like negative, past tense,
etc., to explain the desired response.

Directed practice:

Ttis type of exercise requires that a child ask another
child 2 question. The second child has to give an answer.
Initially, by way of directing the children, the teacher can
go through the following steps: ,

StepI: : Teacher tells Child A:. "A, ask B 'Do you want
* * -to .ride with me?'" ~
Child A says: 'B; do you want to ride with me?"
Teacher says to B: ''Now you answe. by saying
'Yes, Ido.' or 'No, I1don't.'" :
Child B says: 'Yes, Idoi"

Step II: Teacher says, "A ask B agam if he wants to

.~ .ride with.you. '
Child A "B, do you want to ride W1th me 2"
Teacher says to B: ''B, answer A.". "
Child B:- "Yes, I do." :
(If the ch11d is unsure at Step II, the teacher can whisper
or model the utterarce for him to repeat.) ~

Step III: Now use the~-substitution exercise pattern and

cue the child for further practice in using the
same language structure with different verbs.

Expansion

‘In this type of exercise, the.children are cued with the
word or phrase to be added to a given sentence.

Example: Teacher: I walked to school.
-+ .Child: -:I-walked to school. . .
. Teacher: . :yesterday (pause) I walked to
x - .~ school yesterday. . .
-Child: . .~ I walked to school yesterday.

Teacher: with my brother
Child: I walked to school yesterday with my
brother,
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6. Combination or integration

Here the children are asked to combine two short sen-
tences into one. . : :

Example: Teacher: Sally has a kitten. It's white.
(pause) Sally's kitten is white.

Child: Sally's kitten is white.
- Teacher: . That hat-belongs to Mike. It's red.

Child: ‘Mike's hat is red. :
7. Free response
The teacher asks a standard question and the-children

give varied, free responses. The children may be cued by
word, picture, or object. T

- . LR )

Example: Teacher: . What's in the box ?
Child: - There's a frog in the box.

g,

The exercises listed above are often combined in the lessons in a
variety of ways. Other variations that seem appropriate and interest-
ing should be used. As the teacher and children become familiar and
comfortable with the various kinds of exercises, the teacher should be |
able to adapt them to particular needs and opportunity.

el are oo nally

iliis S S

: : ‘ ;
Drillwork is not an end in itself, but merely a means of intensive,

concentrated practice. Only when the drills lead to normal use of lan-
guage structures in real situations can these be said to have a real
value. - . :

C. Transfer

How successful any language program is is measured by how
well the learner can independently manipulate the language pat-
terns acquired in varied situations. As stated by J. Donald
Bowen:

. . the ultimate success of the teaching effort
must be judged not on how well students reproduce
sentences, but on the skill they show in creating
new oncs, sentences they have never heard or
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used before - or indeed sentences which no
one else has ever heard or used before.

The teacher must provide many opportunities throughout the
school day in which the children canutilize, in natural situa-

. tions, the language patterns learned. - These situations can in-
volve pupil activities and interests in and out of school. - This
may sometimes require the teacher to structure the situation
just enough so that it necessitates the use of a particular pat-
tern without'a model being given. - The only cues would be con-
textual cues. The structuring is also necessary to insure that
‘the student does not need to use a’ language pattern that is not
in his repertoire. -

AR

. The notes section of each-lesson provides the teacher with
some suggestions to.effect transfer, Many. of the suggested
. activities bear close:resemblance:to directed practice exercises. .
The ingenious teacher will find many other ways besides those :
suggested as much depends on mtegratwn with the rest of the
. school currtculum : ~

The wrtters‘ of these materials feel that the {ransfer stage
in an oral language development program is of utmost impor-
tance. Loban,” Ryan, 'and Squire summarize the wrlters' feel-
mgs about th1s phase very well ; :

Clearly, 1mprovement in language learning, occurs
most surely in.gituations-featuring bona fide.com-
munication, Pupils must have something to express,
" a desire to express it, and someone to whom they
wish to express it. Only in such circumstances
1 does instruction have any hope of improving pupils'
facility in expression.

® J. Donald Bowen, ''Applications of Grammatical Analysis to
Language Teaching, " (Virginia French Allen, editor), (Champaign, .
Illinois: National Council Teachers of English, :1965). -
. 8 Walter Loban, Margaret Ryan, and James R. Squire, Teaching
Language and Literature- (N ew" York Harcourt Brace and World
Inc., 1961): P. 9. Cyots : .
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Iintegration with the rest of the school day

To be most effective, an oral language program should be inte-
grated with the rest of the curriculum areas as much as possible. The
alert teacher will take advantage of .every opportunity to put into prac-
tical use those structures that have been introduced to the children in
the language lessons. This reinforces learning and makes it more
m eaningful. ’ C :

The children must be helped to understand that standard English is
to be used during most of the school day. There must be a clear-cut
understanding as to when the use of standard English is approprlate
and when the use of dialect is appropriate. :

The teacher can contrive situations during the school day which
lend themselves well to the practice of current targets. For example,
after the present progressive has been introduced, the children can be
asked to tell what's happehing or what they're doing. When the com-
parative-superlative forms have been introduced, the children can be
asked to compare various things during the arithmetic, science, or
social studies periods. There the teacher can take advantage of situa-
tions where these structures can be used naturally.

There are many poems and stories that contain the grammatical
structures which are treated as targets. - These poems and stories
can be used by the creative teacher to provide the children with more
practice in using the structures:being learned. The poems may be
used for choral speaking or dramatization. The teacher can use the
stories in different ways. - Especially effective are those stories that
contain repetitive phrases. The stories can be dramatized or read by
the teacher with the ch1ldren repeating those parts that-contain the
target structures. . - :

Some poems appropriate to a lesson are suggested as extra mate-
rials. These and others that a resourceful teacher may be familiar
with can be used outside the language periods.

General notes to the teacher

A. When ch11dren have d1ff1cu1ty producmg a partlcular language pat-
tern and the teacher suspects that this may be due to'dialect interfer-
ence, the teacher may resortto the same types of recognition and dis-
crimination exercises utilized in the phonology lessons. Refer to the
section ""Basic Steps in Teaching Pronunciation. "
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Example: Teacher: We'll go to the store now.
i Children: We go to store now,

Recognition and discrimination exercises:

1. The teacher repeats both of the above sentences or one of
the sehtences twice. The children must indicate whether
" the two sentences are alike or dlfferent ‘

2. The teacher models the language structure bemg taught.
She tells the children that this is the sentence they are to
listen for. She can say that this is the sentence that is
used in school. She then models both sentences and the
children are to s1gna1 whenever she repeats the target
sentence. ,

B. Often the teacher may be so involved in listening just for the
specific target that she fails to evaluate the child's complete
response. Since the teacher is working towards the control of
standard English, she must be alert to all the language struc-
tures the child uses. By listening carefully, the teacher can ,
prevent negative remforcement caused by approvmg 1nappro- K
priate responses.- ’ :

If the child's response contains a structure that has not yet
been introduced as a target, the teacher can provide the appro-
priate response without any comment.and have the child repeat
the respoase. If-the child's response contains a structure that
had previously been introduced as a target, the teacher can -
call the child's attention to the fact. She can encourage the
child to recall what had been introduced or provide the appro-
priate response. At this point the teacher should feel flexible
enough to shift back to previously introduced exercises if she
feels that the situation warrants it,

C. There may be occasions when contractions cause difficulties for
the students. When this does occur, the teacher may introduce
the full form first and then gradually work towards contracted
forms, remembermg that the use of the contracted forms is

- the ultlmate goal.’ '

One of the difficulties arising may be the students con-
tracting but still not dropping the word contracted.
Example: 'She's is going."
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Another difficulty may be the confusion between the singular 3
contracted form and the plural noun.

Example; Teacher: The boy's sleeping.-
Child: The boys sleeping.

The difficulties mentioned above seem to be stages that the
students go through in acquiring a mastery of standard English. 3
There is a growing awareness of a difference between their dialect }
version and the standard version.  But there is still confusion as
to exactly where the difference is or where.changes belong. The
teacher should not feel frustrated nor feel that the children are :
being obstinate. Patient and consistent efforts-will bring about
the mastery of the standard version. - Here again, recognition
and discrimination exercises can be utilized.

D. The teacher may refer to the sequence chart for that particular
grade level to check what targets have been introduced prior to a
certain lesson and what targets come after this lesson. .The se-
quence -chart.can also help the teacher locate where a similar tar-
get appears in a preceding grade. - She may need this information
when she wants to give the students more exercises than. what is
provided for her grade level or when she needs to do some-re-

viewing with her students.

As stated before, the purpose of these lessons is to help
children acquire a command of standard English. As the teacher
works with these lessons, it may help her to keep Virginia Allen's
definition of "command' in mind: . : '

To command something is not merely to have a ,
vague notion of it, but rather to be able to summon
it up at will. The student must be -given the.ability
to summon up the standard dialect whenever he
himself wants to use it, in any situation where

fluency in that dialect would be to his advantage. 1.

7 Virginia F. Allen, "Teaching Standard English as a Second
Dialect, " Teachers College Record, 68 (February, 1967), p. 358.




SEQUENCE OF LESSONS FOR KINDERGARTEN

LLesson Number

and Name Page
Ia. . . . . . . . £}
Pretending
153
Two Toads
Ma. . . . . . . . 156
Part 1 - A Toy :
. Part 2 - A Spider
: ' a
: 1Y
Part 1 - A Lost Ball
Part 2 - The Raincoat
‘ Ie. . . . . . . < . .
1 Part 1 - A New Ball
Part 2 - A Guessing Game .
_: Ma. . . . . . . . .
Part 1 - A Game
i Part 2 - A Playhouse
Imb. . . . . . . « « < .
Part 1 - A Playmate
Part 2 - A Dime To Spend
i ‘
] IMle. . . . . . . « . .
: : Part 1 - Watching
Part 2 - Funny Noises
IVa.

Part 1 - The Circus '
Part 2 - The Lamb

137




B

Lesson Number 4
and Name | Page

IVD. . v . e e e e e e e e e e e e e e e 175
Part 1 - A Naughty Kitten
Part 2 - Punishment
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IVC. v v v e e s e e e e e e e e e e e e 178
Part 1 - Christmas g
Part 2 - Halloween

Va., . v e e e e e e e e e e e e e e e e 182
Part 1 - My Family
Part 2 - What They Do

Vb, v v v e e e e e e e e e e e e e e e 184 y
] Part 1 - A Pet | “
Part 2 - A Camping Trip

VC. o e e e e e e e e e e e 187
Part 1 - A Pet At Home
Part 2 - Recess

VA, v v e e e e e e e e e e e e e e e e 190
Going to the Dentist ' '

e e e e e e e 192
A Birthday Party

e e e e 194
Playmates -

e e e e e e e e e e e e e e 198
Pinky Rabbit
T T T 204
Good Manners

e e e e e e e e e - 208
Rules for the Slide
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VIf. P 214

Growing Up

VIB. o o o o o e e e e e e e e e e e e e 218
Pee Wee

VIN o o e e e e e e e e e e e e e 221

Teeth

i VII&, . o o o e e e e e e e e e e e e 224

1 The Helpers

VIiib. 227

Animals at the Zoo *

3 VIIC. . v v v e e o o e e e e e e e e e e 233

. Part 1 ~ At the Store 4
Part 2 - A Visiting Game !

Villa. . . . . e e 241

Pets

VIiilb. . e e e . . e e e . 244

Two Frogs in a Pond

IXA. . + o o o o o 4 e e e e e e e e e e 247
Two Ants
H IXD. . v v e e e e e e e e e e e e e e e 251
: Shopping
Xa. v e e e e e e e e e e e e e e 255
Two Lonely Dogs
3 Xbh., . . . . e e . e e e e e e e e e 258
’g A Cat's Tale
IR, o e e e e e e e e e e e e 263
Animals at the Zoo
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The Old Woman and the Cat
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Tadpoles
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Webby
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The Pig Who Liked Corn

XIIic. e e e e e
Three Roosters
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